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UNIT 1 LESSON 1 TASKS/ACTIVITIES

1. Brainstorm words learners know [or household apphances. Ask the class if they

think people had the same things in their homies a long lime ago.
Y. Foous on the picture and the Starter question. Ask: Which things &l people mor
have 50 vears ara? Elicit ideas from thie class.

Vocabulary: Activity 1

page 1 1. Draw some of the objects on the board. Ask learners to identify them. Drill
pronunciaiion.

2. In pairs. learners maich the words 1o the kitchen appliances and equipment.

3. Read out each of the appliances in turn and keep a ally on the board of the
number of learners that have éach appliance. Ask learners which 1s the most /
least common appliance.

4, In the same pamrs, learners tike turns o draw and say the name of the different
appliances without refernng back to the book (unless necessary).

5. In paird. learners take lurns to ask each other which of the appliances they have
al home

CORE

Feedback

Elicit answers and chedk as a class

Answers

a bin 11; b blender 5; ¢ dishwashar 1, d freazer 10; & fridge 9; 1 hob 3; g iron 14;

h wok 6; | microwave 13; j aven 2; kK saucaepan B | scales 12; m teapot 7 n toaster 4

Coursebook Vocabulary: Activity 2
page 1

1. Learners play Word femniy. In pairs, they sit opposite each other. Learners ke
turns 1o say the fest part of one of the compound nouns and their partner replies
with the second part. IT there is some serap paper, they can serunch it up to make
& ball to toss 1o their pariner each iime they say the first part of the compound.
IT there 15 an odd number, the third person can act as referee and keep count and
check the compound nouns are cormect.

CORE

Feedback

Monitor and listen to the class plaving Word remniy and use thas as an informal

ussessment of learmimg. Then myvite a par of learmers 1o say the first part and second

part of the compound noun. Learners listen and check they are correct.

S :
1 Ifj coffee machine; 2 U] washing machine; 2 a extractor fan; 4 1 tin epener; 5 d frying

pan; §e mmots control; 7 b fire extinguisher; B ¢ food processor; 9 g ironing board:
10 h light switch




Speaking: Activity 3

I. Elicit the names of the different appliances agim a4 o class and write them on the
boand. Read through the apphances as a class and dnll pronunciation apain. as
required.

2. In pairs, ask learners 1o decide which ones they think are the mosl imporiant and
why. Learners select items that they would not be withouot and write them on a
piece of paper. They then make notés aboutl why they neéed them so much.

3. Put the class into small groups. Learners takies tums to share their lists. The group
makes a note of all the different appliances mentioned. Then they discuss how
uselul they think each one is, giving reasons

4. Groups then decide which the five most important appliances ane

CORE

Feedback

Growps present their top five appliances 1o the rest of the class, giving their reasons.
Write them on the board. I time, debate the top five appliances that the whole class
wouldn't be without.

Differentiation sctivities (Support):
l. Learners select their top appliance from a shortened hst of Gve items,

Diflferentiation sctivities {Stretch):
l. Learners give more detailed reasons for their selection.

page 1

Workbook: Activiiy 1

I. Choose no more than four appliances, sdeally less well-known ones, and play a
Vocabulury/Spelling pame. For example, for tin operer, write nine dashes on the
board: _ _ 4 - Have learners suggest letiers, and add correct lerters to
the dashes Add incorrect letiers o the board. The gome ends when either the
word has been puessed correctly or the number of incorrect leiters has reached
ten, whichever comes frst IT a learner puesses the word correctly, have them
come Lo the front of the dass and choose a new word for the next round. And so
o

2. In pairs, leamers look at the activity in the Workboolk. Tell them to start and
try o complete it as quickly as possible When they have fimshed they put their
hands up. Stop the class when all pairs have finished.
DESIRABLE
Feedback
This pair read out their answers, spelling each word. The rest of the class histen and
compare their ideas. IT they don't agree. they can challenge the answer and suggest
ther oawn.

Answers
1 dishwasher: 2 oven; 3 teapot; 4 saucepan; 5 fridge: © freezer; 7 scales: 8 microwave,

8 iron; 10 coffee machine: 11 washing machine; 12 tin openar; 13 frying pam; 14 fire
extinguisher




Workbook Workbook: Activity 2
page 1 1. Expluin that learners need to combine two words (compound nouns) from those
listed on the fridge 1o find the name of the appliances which are deseribed in this
actvity.
2 Model an example. Say: One: You tron vewr olothes on il Mime isimg an goning
board. Say: Irommg .. and elicit ... Socrd,
3. In paurs, learners read the descoiptions of the appliances and mateh o piir of
words for each one.
CORE
Feedback
Learners compare their answers with another par.
Answers
1 ironing board; 2 remote control; 3 extractor fan; 4 food processar; 5 light switch
1. Invite learners o take tirns o mime using one of the appliances. The rest of the
class puesses which one they are using. Continue as time allows
Learning styles catered for ():
Visual o Auditory ¢ ReadWrite o Kinaestheti «
Assessment for learning opportunities (/):
Observation Student self-assesement | Oral guestioning Peer assessment
BTV Student presentation Writlen work and Vierbal feedback

feedback




UNIT 1 LESSON 2 TASKS/ACTIVITIES

1. Tell learners to look back at the appliances on page 6 and try to remember as

many as possible. Give them two minutes 1o do this

X, Play a guick game of Guess the word, Divide the class mto four teams Oni
member of each team comes to the front. Show them the name of an appliance
They g0 back to their team and draw the appliimee without speaking. When
the team has puessed the word, one of the team comes (o the front and writes
the word on the board. I it is correct and spelled correctly, they get & point.

A different member of each team comes 1o the front and gven another wond.
Repeat with three or four applinnees,

.

Listening: Aiq.' 4

page 2 1. Learners copy the list of appliances into their notebooks.
Audio Track 1 2. Tell the class they are going to listen to people speaking and one appliance will be
mentioned in each conversation.
3. Play each conversation at lepst twice. Learners tick the apphance they dentify.
CORE
Feedback
In pairs, learners compare thetr answers. Play the audio track again and stop after
each apphance. Learners call out the appliance and the number [rom the picture on
page 6.
switch; 2 {13) microwave; 3 (1} dishwashar; 4 (17} extractor fan:
§ {20) remate control; 6 (12) scales
Coursebook Listening: Activity 8
page2 1. Write Would vou mind ... on the board. Read through the Language tip as a class
Audio Track 1

2. Play each conversation and pause (o allow the learners to decide if’ the siiuation is
politefformal or nol.

3. Play the audio track all the way through from the beginning for learners to check
their answers.

CORE

Feedback

Play the audio track again and stop afier each dialogue. Elicit whether it 1 formal
or mformal.

Formal: 2, 3, 6




Use of English: Activity 6

page 2 1. Write turn down and switch off on the board. Underline down and gfft Explain
that these are prepositions
2. Read through the Use of English box as a class.
3. Write the following prepositions on the board: e, wp, owt, away, down, off or ask
the class (o write each preposition on a piece of paper (or individusl whiteboard).
4. Read out the sentence and the first pan of the phrasal verh Leamers then hold
up the prece of paper with the preposition they think is missing.
CORE
Feedback
Nominate learners to read out a complete sentence each.
1 on; 2 away, 3 up; 4 down; 5 out; B up
Warkbook Workbook: Activity 3
page 2 L. Bay I'm trving fo save efectricity. Showld Tt on the fieht or tarn off the fight?

Elicit the correct response (turn ofT the light). Explain that the learners need (o
read both halves of the sentences and make sure they make sense.

2. Learners complete the activity individually by drawing lines between the maiching
sentence halves o the two columns,
CORE
Feedback
Nominate learmers to read oot a compléte sentence each. Encourage peer
correction il necessary.
Ans .
1e:2a:dedd5b

Differentiation sctivities (Support )

L. In pairs, learners take turns to say each of the first halves out of order and their
partner supplies the correct ending.

Differentiation sctivities (Stretch):

l. Learners write alternative endings for the five sentences, write them out of order
and give them to their partner 1o match.




Workbook: Activity 4

page 2 1. Reud through the Lamguage tip as a class. Stress that these phrasal verbs are not
always interchangeable. Write Put off the light on the board and cross throwgh it
2. Model the first sentence. Sav ft7y reallv dark fe here. Can § put . ENcit en the Fgli
3. Learners complete the rest of the activity individually.
DESIRABLE
Feedback
MNominate learners 10 read out the completed sentences. Encourage peer correclion
il pecessary.
Answers
1 on; 2 up: 3 away, 4 off. 5 up; 6 out
Workbook Workbook: Activity 5
page 2 1. In groups, learners write dilferent phrasal verbs on small pieces of paper. They
put them in a bag (or other contamert ). In turn, they take out one of the phrisal
verbs and read it out to the group. Learners try to come up with different
sentences using the phrasal verb. The nest of the group decide if 11 s correctly
used or moL.
2. Learners continue fo Lake furms uniil they have used all the phrosal verbs
3. Learners use some of these sentences 1o complete the wriling activity. They can
fimsh this ol ot home.
DESIRABLE
Feedback
Invite learners from each group o share therr sentences, Learners can decide which
sentence demonstrates the use of the phrasal verbs the best
Answers
Learnars' own answers
Coursebook Speaking: Activity 7
page 2

1. Learners work in pairs They take tums to roleplay a guest and a host. Elicit or
expliun the terms grest and Aost belore contimung with the sctivity

. Tell leurners that they are to make up conversatrons wsng Wowld veu mind _.
and the items in the picture on page 6 and some of the phraui verbs in .-"Li.h'.!h' (]
and the Live of Englich box.

3. Elicit from learners the two differeot ways of fimishing Wonld vow mied .

senlences
4. Imvite o pair of leamers to demonstrate the example exchange.

Pl

5. Circulate, hstening 1o the learners” interactions. Take notes of recurrent mistakes
[or remedial work.

CORE

Feedback

Invite pairs of learners 1o come to the front and act out their conversations. Then

g0 through any points thal came up when monitoring especially sentence formation,

and the use and pronunciation of wowld




I. Play a game like Somen says: Give the class instroctions using the politeformal

form ( Would vou mind ... ) and occasionally use the more direct/informal form.
The class should obey only if you have used the polite/formal form. For example:
Wonald veee movimed standing wp? Woreld vour i furming around? Weeld vou mind
sitting down? Would vou mind cdlosing your book? Stand up_ Anyone who performs
the action when vou have NOT said Would vou nind ... 18 oul.

2. Continue until there 18 only one learner remuuning. You can speed up the

instructicns (o make it more challenging!

Learning styles catered for {v/):

Visual Auditory + Bead/Write # Kinaesthetic ¢
Assessment for learning opportunities (v):

DObservation Student self-assessment | Oral questioning Peer pssessment
i Student presentalion Written work and Verbal feedback

Teedback




UNIT 1 LESSON 3 TASKS/ACTIVITIES

I. Asaclass, review different appliances that learners use at home.
2. Display the manual you have brought . Mime starting to read through it, then
look frustrated (or bored) and queckly flick through it and then tods it onio the
desk.

B Y e —y

Reading: Activity 1

3. Refer learners o the Starter questions. Take a hands-up survey of who does and
doesn't read the instructions before vsing a new appliance. Elicit reasons why and
why not.

I. Mime the msiructions for appliance A (an ron) (o the class Ask learners Lo guess
what the appliance 15

2. Repeat the actions apain and ask learners (o give an instruction Lo deseribe what
you are dong. Répeat with appliance B (a washmg machine), if time.

3. Im pairs. learmers read through the instructions and order them.

CORE

Feedback

Invite pairs of learners (o mime the instructions in the correct order for the others (o
seg IF they disagree, invite another pair 1o meme the new order. If learmers come up
wilh a different order to that given below, encourige them Lo justify 1L

Ak aniron: 2,3, 4,1
B is a washing machine: 3, 1, 2, 4

| Differentiation activities (Support):

l. Learners order one set of instructions: Alternatively they can work in pairs with a
more able learner.

Differentiation activities (Steetch):

l. Encourage leamers (o add more detailed instructions of how (o use the
apphances, or 10 choose a different apphance o write briel instructions for.

page 3

Waorkbook: Activity 1

l. Direct learners’ attention o the photo. Elieit what the appliance s (coffee
machine),

2. In pairs or groups of three, learners discuss how the applumnce is used, Elicit ideas.

3. In pairs, leamners read through the instructions in the activity and decide the
correct order.

CORE

Feedback

Learners comparne their instructions with another par or group, Then invile pairs of

learmers Lo share their instructions. Optional: Learners could prepare a booklet of

instructions of how to wse common housechold applinnees and those at school.

1c.:283b:4d; 5e:6a




Differentiation activities (Support):
I. Learners can use visuzls (o help them deéscribe the matructons.

Differentiation activities (Stretch):
1. Learners write detailed mstructions for one or more additional apphances.

Witing: Activity 2

1. Say slowly: When I woke wp this morming, § broshed moy teeth and had mye break fasi.
Then £ gor wp .. Shake vour head and say slowly: When I voke wp this morming, T
et e chond Fnad ey Break fast. Then § brushed my feeth. Smile and nod vour head.

. Read the rubric. Review whit a phrasal verb s Have different leamers read one
of the verbs each [rom the Use of English box, Ask learners to think about some
activities that they did in the morning and when they did them.

3. Individually, learners write down the activities they did on strips of paper — one

aclivily per strip.

I

4. In pairs, learners swap activities and put them in onder.
CORE
Feedback

Invite one or two learners 10 share their partner’s onder with the class Ask the class
what clues they had when ordenng the activities. (Some wall be obvious, but others
Mol 0. )

page 4

Speaking: Activity 3

1. In puirs. learners choose one of the topcs 1o discuss. Momitor and provide
vocabuliary where needed.

CORE

Fecdback

Invite learners to move aroumd the elass asking each other about their daly routines
or ideal day. It doesn’t matter if they dont speak (o everyone

Workbook: Activity 2
1. In pairs, learners look at the timetable and underline the phrasal verbs

2. Nexit learners fill in the timetable to resemble what they typically would do ona
weekend day and a school day. It doesn't have to be absolutely accurate.

Alrernatively, ask learners 1o swap Workbooks and 1o ask and answer guestions
about their day and complete the schedule for them, Give an example: Q: Wit
activity died vou de af 7 am on Setirdan? Al T woke up. Learners listen and write
down the activity next o the corresponding time.

[

3. Learners then compare their schedules 1o see if they did any activities at the same
time. LI: Wihen did vou wake wp? L2: § woke wp af 7o L1 Me, foo LY What oid
vorr st pen? L2 F S dimely. Wohad abont von? L2: T went shopping,

DESIRABLE

Feedback

Invite pairs of learners 1o share their schedules as o dilogue (as above). Elicit any

activities that are the same and do a quick class tally 1o see how many did that

nctivity af that time. Repest with other activities

FT

Play o game of Gues the applfiance. Invite some learners 1o givie the instroctions
of how Lo use an appliance without saying what it 15 The class then puess the
appliance.

-\.
e




Learning styles catered for (/):

Vistial o

Auditory «

ReadWrite «

Kinaesthetic

Assessment for learning opportunities {):

Observalion Student self-assessment | Oral guestioning Peer pssessment
Quiz Student presentation Written work and

feedback

Verbal feedback




UNIT 1 LESSON 4 TASKS/ACTIVITIES

I. Review different activities that learners do every day as part of their daly routine.

ELicit wdeas that are shared by most learners and write them on the board. Ask
learners when they normally do some of the activities, for example, they b ve
dirner in the evening; play tennis after school.

Listening: Activity 4
; I. Tell learners that they are poing to lsten to Alice talking about a day in her lifie
Audio Track 2 2. Play the sudio rack. Learners need 1o listen for two things that weat wrong.
CORE
Feedback

Elicit answers as & class Encourage learners to add reasons why they gave their
answers, aml any other information they heard,

Woke up late and arrived at school late; baft mobile phone on park bench

Coursebook Listening: Activity 5

page 4 1. In pairs, learners read through the papped text and predict the missing words

Audio Track 2 2 Play the audio track pavsing after each gap. Learners listen and check or alter
their predictions.

CORE

Freedback

Play the audio track again and stop before each gap. Elicit the answer in each case

und then confinue.

1 woke up: 2 got up; 3 put on; 4 got on; 5 got off; 6 tokd .. off: 7 put ... down:
8 pick ... up
Coursebook Use of English: Activity 6
page 4 1. Mime one or two phrasal verbs from the list in the activity and elicit what they

are. For example pur on (2 jacket).
2. Repeat the activity but then ask learners {o give you the opposife: 50 you mime
putiing on a jacket and they supply lake off.
3. Leamners complete the activity in pairs. Monitor and support.
CORE
Feedback
Pairs of learners mime one pair of oppostle phrasal verbs to the class. The class
guess whit the pinr of phrassl verbs ire. Repeat with othéer pairs. They can use the
same pair agamn if they have a different context for using i
e
1e2e3a 4k 5d




Workbook: Activity 3

page 4 1. Model the first question 88 an example. Say: Wake up . and eheit e,
Y. Learners complete the activity with the appropriate word(s) mdividually.
CORE
Feedback
Elicit answers and check as a class.
Answers
1 waka up late; 2 turn on the TV; 3 put on your clothes; 4 get on the bus; 5 put down
your mobile phona
Coursebook Speaking: Activity 7
page 4 1. Read the rubric and give learners time to think about the 1ask, They can make
noles il they wish. Encournge them to use some of the phrasal verbs that they
haven't used so far.
2. While they are preparing their thoughts, write the sentence prompts on the board.
Then monitor and support with vocabulary and structures,
3. Put the class mito pairs or small groups. Learners exchange therr anecdotes about
therr day te the rest of the group or their partner using the sentence prompils.
CORE
Feedback
Invite learners 1o 1ell the class about the bad day of one of the other learners in their
group. Learners listen to o few stories. Then they dedide which story really was
very bad day.
Differentiation nctivities (Support ):
1. Give learners panted oul sentence starters to help Support by allowing learners
o work with morne able learners.
Differentiation activities (Stretch):
1. Learners talk about their day in as much detail as possible — including using
adjectives to describe leelings, sound sand eolours.
Workbook Waorkbook: Activity 4
page 4 1. Copy the grid onto the board and demonsimie how 1o plan a prece of writing.
I e one of the stories told in the previous activity and elicit key wordslanguagme
chunks from it and write them next to each section.
3. Learners work individually 1o plan their story on the grid.
DESIRABLE
Feedback
Invite learners Lo share their wdess. Write some of these ag notes on the grid on the
board. Work as a class to describe the day vsing the notes on the grid. Tell learners
that they can wse these wdeas for their own plece of wriling.
Workbook Waorkbook: Activity 5
page 4 1. Refer learners back 1o their prids and the discussion from the previous activily

X Learners work mdividually on their writing for a few minutes. Then. in pairs,
learners peer-check ther partner’s work and make suggestions.

3. Learners complete their writing at home.

DESIRABLE




b ls -t

I. Review the different phrasal verbs by playing Charades. Do an example: geétting

on a bus. Mime stepping up onto something. Learners guess: ged o Mime a bus
driver silting at a sieering wheel, taking money and checking tickets. Leamers
guess: o fues, [ovite other learners to do a charade of another phrasal verb,

Learning styles catered for (V):

Visual Auditory « Read Write # Kinaesthetic o
Assessment for learning opportunities (/):

Ohservation Student self-assessment | Oral questioning Peer assessment
Qe Student presentation Written work and Verbal feedback

feedback




UNIT 1 LESSON 5 TASKS/ACTIVITIES

I. Show magazne pictures of rooms and ask the class which they prefer. Are the

Reading: Activity 1

rooms simlar 1o their own?
2. Refer learners 1o the Starter guesiion and elicit how much time they spend in

their room at home. If learners don’l spend a fot of time alone in their room. find
ol why

l. Direct learners’ attention 1o the photo. Tell the class that ths is Reem’s room. Ask
them to read the description.

2. Dnstribute copies of the vocabulary table (PCM 1) ind, mn pairs, learners
complete it with the words in bold from the text. Allow them Lo use dictionanes i
necessany.

3. Learners work in pairs to discuss what they like about her room and what they
don’t like about i

CORE

Feedback

Invite learners to share their opinions. Elcit a varieiy of opinions by asking

learners if’ they had a different opinion. Take a hands-up poll of who likes and

who doesn’t ke Reem’s room. 1s there a majority opinion?

page 6

Speaking: Activity 2

I. Ask some general right'wrong questions aboul Beem's room as a class: Where
is Reem’s roomt” (AL the top of the house) Wihat iy meder thye bed? (Four storage
baskets) What v on the bed? (A pink and white bedspread) What does st have an
her wall? (A noticeboard).

2. Learners work in pairs and discuss the gquestions. Advise learners that. other than
guestion 3, these guestions do nol have nghlfwrong answers — they are asking lor
RIS

3. Learners then share their answers with another pair.

CORE

Feedback

Elicit ideas and discuss as a class.

Learners' own answers; 3 This means that if Reem was allowed. she would have
picturas on the walls.

page 6

Speaking: Activity 3

l. Learners work individually. Tell them they have ten seconds to look at the photo
of Reem’s room and to iry and remember as many details as possible.

2. After ten seconds, tell the class to close their books. In pairs, learners try to
remember s muoch detail as possible. They can draw the location of objécts Lo
help them recall, if they wish. They take tums ielling their pariner what they
rememibered aboutl Reem’s room,




DESIRABLE

Feedback

Play Nowgity wned Crogses. Draw a grid on the board and explain the game. Divide
the class into two teams: Noughts (08) and Crosses (Xs) and decide which team
goes first. Then ask the first team a question about Reem'’s room. IT they answer
correctly, they can choose where to put the 0 or X. I they answer incorrectly, the
other team have the chance to answer. 1T they answer correctly, they put their 0

or X on the board. The first team 1o zet three (8 or Xs in a row (down, across or
dhagonally) is the winner.

page 8
Audic Track 3

Listening: Activity 4
1. Tell learners they dare going o [isten (o Hamad talking about his room. Ask them
1o listen 1o the details and say how it is different o Beem’s roon.

2. Play the audio track at least twice for learners 1o note down their wdeas. Learners
work together to decide which piece of mformation i3 about Hamad or Reem.

CORE
Feedback
Elictt wdeas and share as a class.

Hamad: 1, 4. 5.8
Aeem:2, 3,6, 7

Differentiation activities (Support):
1. Distribute copies of the sudioscript for learners 1o read as they listen.

Differentiation activities (Stretch):

1. In paurs, learners play a trosfalse game. They take it n furns (o make a stalement.
for example Hamed's carpet (s pale bliee. Their pariner then decides whether this
i true or false. IT they are correct, ths learmer makes the next statement.

page §

Waorkbook: Activity 1

1. Davade the class nto As and Be As only complete the scross clues. Bs only
complete the down clues,

2. Regroup learners so they are in pairs —an A and a B,

3. Learners take turns to read out their clues to their partner for them Lo answer and
write on Lthe crosswornd.

4. Teach the languape Whar's .. gereas’down?®

5. Check the answers as a clasy,

CORE

Feedback

Learners compitre their crosswords with another paimr. Then call out words from the

crossword and mvite learners to give the definition
Answars:
Across: 5 bookshelves; 7 balcony: 11 painted; 12 bedspread; 13 medal;
Down: 1 trophies; 2 childhood; 3 collection; 4 messy: 5 bunk beds: & wardrobe;

B cupboard; 3 tidy: 10 toys

AT

1. Give the class one minute (o look at the photo of Reem's room again (or project
the photo onto a whiteboarnd). Tell them to close therr books (or turn off the
projecior). Learners describe what they can remember 1o the person nexi to them.
Then elicit what they can remember a5 o class.




Learning styles catered for (/):

Visual o Auditory « ReadWrite « Kinuesthetic «
Assessment for learning opportunities {):

Observation Student self-assessment | Oral guestioning Peer assessment
Quiz Student presentation

Wiitten work and
feedback

Verbal feedback




Speaking: Activity 5

UNIT 1 LESSON 6 TASKS/ACTIVITIES

arfor

I. Disiribute shéets of paper and do a picture dictanon. Describe a room to the class

usmg the new vocabulary learned i the lust lesson. They histen and draw what
they think it looks like based on the description. Learners compare their pictures
with the original. (Project onto the boand, i possible.)

I. Read the rubric as a class. Then tell learners to think about their own rooms and
to make some notes about each of the questions,

2. In pairs, learners take turns to ask and answer the questions about their own
rooms: Tell them o make notes.

3. After they have interviewed their partner, ask them to check each other’s notes to
make sure they ane accurate.

4. Monitor and histen to learnérs” interactions. Support as needed.

CORE

Feedback

Put learners mio small groups. They share the information about the different
rooms that they have found out about. Then elicit answers as a class

Dilferentiation activities (Support):
L. Provide some question prompls for learners 1o use,

Differentiation activities (Stretch):
1. Learners write a list of more detailed questions 1o use to interview their partner.

page 8

Writing: Activity &

I, In pairs, learners write a description of their partner’s room. They use their notes
and the descriplions in Activities | and 4 to help.

2 If they wish, they can druw a picture showmg what they think the room looks
like, showing the details.

CORE

Feedback

Lesirners swap lexts and peer-assess the writing, undedining any information that

needs 10 be corrected (spelling. word order).

page 8

Workbook: Activity 2
l. In pairs, learners identify the missing verbs and complete the sentences with the
correct forms.

DESIRABLE

Feedback

Go round the dass Each pair provides the missing verb for one of the sentences.
Encourage peer correction il they are incorrecL

1'm; 2 put: 3 had: 4 add: 5 gets; 6 holds; 7 won 8 keep; 9 hung; 10 stack: 11 save;
12 stay




Workbook Workbook: Activity 3
page @ 1. In pairs, learners read the rubric and discuss their ideas.
2. Then they wrile sentences using the colowrs indicated.
CORE
Fecdback
Put two pairs of learners together. They take turns to call ot a colour and say o
sentence using that colour. Invite some pairs to share their sentences with the class
ANSWars.
Learnar's own answars
Warkbook Waorkbook: Activity 4
page & 1. In pairs, learners think about their own rooms. Then they dictate ten things that
they have got in their bedroom, giving the colour.
2. Learners work with another pair and share their lists Then they note down amy
differences.
EXTENSION
Feedback
Eich panr of learners takes turng 1o feedback to the class what they found out
aboul another pairs” bedrooms. Encourage them to pive as much detail as possible,
including what differences there were between their bedrooms and the other pair’s
bedrooms The rest of the class histen and compare their rooms. Elicit any features
that were the same in most of the leamers” bedrooms
Answers
Leamears' own answers
1. Play Fingers an the buzzer. Divide the class mto two teams. Say a (act from the
texis aboul Hamad or Reems room (withoul mentioning their name or piving
away the gender), for example: Thix reom o5 guite plom. Or: This persam purs
phetos an o noeticehoard. The first team to guess which room makes a *bure’
sound. Each correct answer geis the team a point. Continue as time allows
Learning styles catered for (/):
Visual Auditory ¢ Read/Wirite o Kinaesthetic

Assessment for learning opportunities (v):

Observation

Student self-assessment | Ol guestioning Pesr assessment

Qi

Student presentation Writlen work and Virbal feedback
feedback




2 Read the Starier questions as a class, Learners answer the questions in pairs

UNIT 1 LESSON 7 TASKS/ACTIVITIES

I. Review parts of a house, the different rodms and furniture Then review
prepositions of place (in, on, wnder). Describe the location of some objects and
learners draw them on a piece of paper, for example Thiy iv o dining room. There
i o fable v the middlle of the roome. Cn top of the table there are three plates. Under
Hhe table iv o stool.

Vocabulbary: Activity 1

P‘.@.‘r I. Describe your ideal room to the cluss. Ask learners (o close their eyes and
visualise it as you describe it

2. Learners draw what they think it looks Iike

3. Read the rubric. Ask leamers to imagine their ideal room in their heads. Tell them
Lo viswilise the colours of the room, whats on the walls, what firmiture is in the
room and where it 1s

4. Individually, learners draw their ideas in their notebooks. Then they label the
different objects in the room using a dictionary, if needed.

CORE

Feedback

Monitor and support with any vocabulary and pronunciation. The feedback for

this activity will come after Activity 2, as they are both related.

Coursebook Speaking: Activity 2

page 7 l. In pairs, leamers descnbe their rooms 1o their pariners They walk about what
their actual room looks like and what chanpes they have mude in the drowing of
their ideal room,

2. Monitor and suppart. Encourage [earmers 1o ask questions aboul each other’s
rooms What they haverhoven't chanped and why, and then contribute their own
sugpestions [or improvements.

CORE

Feedback

Each pair works with another patr. They take turns 1o descrnbe and visualise the

rooms. Then they draw them. Learners compare their drawings with the onginal.

Coursebaok Wiriting: Activity 3
page 7 1. Copy the questions on the board. Then hand out or show the class pictures off

different rooms [rom magazines. [T possible. show them articles that po with the
Mg e pictires

2 In pairs, learners look al the pictures {and deseriptions, il available) and describe
what is in them, They write down any phrazes that omght be useful to describe
the different objects in them, for example: dn the cormer there is the walls ware
decorated with .._; behind the door, there islare ... .

3. Leamners could meread the text about Reem's room in Lesson 5, making a note
of any further phrases that they could use. Then direct learners’ attention to
the: Writing {ip box_ Read through it as a class. Do learners agree that the thind
sentenoe 15 the best for descriptive wriling?

4. Learners first plan their descriptions and then write them in full in their
nolebooks,




CORE

Fevidback

Learners work in pairs and peer-assess each others plan. They check the use of
preépositions and make sugeestions as they think 6L

Differentintion activities (Support ):
1. Learners only write short basic descniptions.

Diifferentiation activities (Stretch):

1. Learners gmive more detailed descriptions in their articles. They explain exactly
wihat is in the room and where it 13 located and how this affects the feeling or
moodd of the room.

page 7

Workbook: Activity 1
1. Learners look at the two pictures and decide who the rooms would st
EXTENSION
Feedback
Learners share their ideas in pairs. They say what Kind of rooms these are and give
reasons win.

Possible answers

A Iving room, family room:; B: kitchen, dining room

page 7

Workbook: Activity 2
1. In smafl proups, learners choose one of the rooms. They think about what they
like about the room and what they don’t ke

2. Learners make notes about what they would keep and what they would change.

. When they are agreed, they can sketch out their new desien, either as a plan (as
on Coursebook page 13) or as a 3D drawing as in Workbook Activity 1.

DESIRABLE

Feedback

Learners leave their open Workbooks on their desks and mingle 1o look at each

tad

oihers” desizns

1. Play Pricture Dictadion. Invite lenrners to take turms (o describe the changed room
from Workbook Activity 2 1o the class The class hstens until the learner has
completed the description. Then, in pairs, they iry to draw the room.

Learning styles catered for [):

Visual o

Auditory ¢ Read/Write Kinacsthetic «

Assessment for learning opportunities (/):

Observation

Student seli-assessment | Oral guestiomng Peer assessment

Qe

Student présentation Written work and Verbal feedback
feedback




UNIT 1 LESSON 8 TASKS/ACTIVITIES

.IHI e E. .i..

Coursebook
page 8

[Starter

1. As a class read the Starier question and elicit all the jobs thai need to be done at
home. Write them on the board.

2. Tell learners which jobs vou like the mostleast. Then ask learners which jobs
they like the most/least. Elicil opinions as a class Is there a job that evervbody
dislikes?

Listening and reading: Activity 1
1. Ask the class who 15 udy and who s untidy. Do a show of hands Are most of the

Audio Track 4 class tidy/untidy?
2. Tell learners that they are ging o lisien to two friends, Juliet and Tina, doing a
l.[lll?_
3. Read the rubric as a class Then ask learners fo read through the ststements
individually,
4. Play the audio track at least twice. Learners listen and decide whether the
slalements are true or false,
CORE
Feedback
Gio throweh the answers as & class Then play the awdio track agam and stop after
each statement for leamers 1o confirm ther answers,
Answers
1 T, 2 F (she makes it every day); 3 F (it's always a mess). 4 F {it's not her favourite job);
STET, 7T, BF (sha's never cooked ameall, 3T, 10T
Differentiation activities (Support ):
1. When vou play the audio track. stop after each gquesiion so that learmers can
think aboul thenr answers
DifTeremtiation activities (Streteh):
1. Play the audio track all the way through without stopping.
Coursebook Speaking: Activity 2
page 8

1. Read the rubric as a class. Then learmers work with the same partner or a
different one

I

. Learners take turns to ask each other the questions, using the examples in the
speech bubbles as a model. This Gme they answer the questions with answers that
are true for themselves

3. Monitor amnd support as needed.

4. Learners decide which of them 8 tdier, more helpfol and more practical.
CORE

Feedback

Dresignate three areas of the classroom for tidy, practical and helpful. Learners move
to the area of the classroom which they think best describes them.
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Workbook: Activity 1

I, Read the rubrc as a class. Then learners read through the questions mdmvidually.

2. Set up the minghng activity. Tell leamers (o stand up and psk four different
learmers the guestions and note down their answers. Tell the class it is important
1o make notes as they will need them for the activity that follows

3. Learners go round the class. Make sure they ask one learner all the guestions
belone going on to the next learner. Monitor and support as néeded,

CORE
Feedback

Invite one or two learners (o share what they found out about one of ther
classmuiites

Waorkbook: Activity 2
I. Learners work in pairs and read the responses 1o their surveys

2. Learners then work together 1o write a short sumimary of three of the guestions
they asked wsing phrases from the Writing fip box. for example Hardly anybody
kntemw ftew' far furme the warter off. Monitor and support as necded.

DESIRABLE

Feedback

Invite ane or two kearners (o share what they found out about one of ther
classmutes,

l. Play a cham game Say o a learner: fafwoys ... They have to finich the sentence
=0 that it's true for them. This learner continues and says o another learner J
fadverb of frequency) . for that learner o complete. Continue as time allows

Learning styles catered for (/):

Visual &

Aunditory « ReadWrite « Kinaesthetic o

Assessment for learning opportunities {(v):

Observalion

Student seli-assessment | Oral guestioning Peer assessment

Quiz

Student presentation Written work and Verbal feedback
[eedback




pages Band 10

3. Have learners remain in the line for the beginning of the Activity 3.

UNIT 1 LESSON 9 TASKS/ACTIVITIES

l. Learners are going to form o line in the order of most (front of the class) o least
iback of the class) tidy. First have them form a line down the centre of the class
in any order. Learners then speak to their neighbour using the siaiements in the
guiz. Here 15 an example: Learner 12 How tidy are von? Learner 2: My room oo
afwatis o complele mesy. Learner 12 Ah Qkay P tidier than yot because iy room
oy guife tidy: You go bedind me

2. IT there is time, repeat with hedpful or practical,

Use of English: Activity 3

1. While the learners are still in the ine, make stalements of comparison (using
learners names), for example: A ix fddier than B, C ix much tidier than D, E ix
Sar mgsster than F, (7 i nowhers near as mesoy as A Then choose the tdiest (or
messiesl) leamer and sav: X iy fust av mesy ety o me!

2. Draw learners” altention Lo the Use of Englivh box and copy the four new
comparative structures on the board: mech . | far . than, a fod less . than
and rowdhere near ax - oox. Add fisr o . agx. Go through each one o check
comprehension.

3. Nominale different learners 1o read oul the example sentences in the Use of
English box on the previous page

4. Refer learners back to the text about Reem and Hamad's rooms. In pairs, they
use the comparatives and the phrases and adjectives in the box to compare their
TOOms

CORE

Feedback

Pairs work with another pair and compare their deas. Elicitl some ideas as a class

R




Workbook: Activity 3

. Write some figures on the board: Hamed s English result = 6005 Reemi's Enplish
result = W4, Elicit a comparative aboul the two marks. ( Reenn's mark ix mooech
figher thare Hlamad's k)

. Copy the first example onto the board: my room {3 metres sguare | | vawr reom
{3 metres sguare |- Point out that thres ways are given for comparing the see of
the rooms. Ask if anyvone can think of any other wayvs of doing it. | Your roonr i
mnch bigeer e ey reomr. Your reom i far bigeer than my roon, |

I

3. Learners work with their pariners (o complete the rest of the activity. Encourape
them tosay the comparisons frst before writing therr ideas down. Remind them
that there may be more than one way of making the comparsons

DESIRABLE
Fecdback

Learners compare their answers with another pair. Iovite leamners 1o share ther
ideas with the class, but giveé the question numbers randomly.

Possible answers

1 Rob Stewart is |ust as good at football as Ryan Jones.: 2 Sara ks much faster than
Rosanna Rosanna is nowhens near as fast as Sara.; 3 Hamad is just as tall as Khalid.;
4 Tha Acmea dishwasher is much more expensive than the Zendth dishwasher. Tha
Zenith dishwasher 15 nowhera rnear a8 expensive as the Acme dishwasher.: 5 The
saucepan ks nowhere near as heawy as the frying pan. The frying pan is far heavier than
the saucepan.; 6 A microwave s far guicker than a fan oven. A fan oven s nowhera
near as gulck a5 a microwave.

page 10

Speaking: Activity 4

1. Darect learmers” attention to the photos of the two rooms i the book. Ebeit the
different items in the photos (furniture, clothes. objects).

2. In pairs, learners use the phrases from the box in Activity 3 1o compare the two
pictures Monitor and support as needed.

DESIRABLE

Feedback

Divide the class into two teams A and B. each team takes turns (o give one of the
comparisons (hey cume up with. The other team listens IT it is  rue comparison
and prammatically correct, they score ong poinl. Then the other team has a po. The
winning team is the one with most poinis

Differentiation activities (Support):
1. Learners work in mixed-ability 1eams,

Differentiation activities (Streteh):

1. Learners dre responsible for making sure the comparisons are grammutically
correct

1. Wrile the comparative phrases on card. Divide the teams into two so that there
are four groups. Hold up one of the comparative phrases (or say i if easier). One
member from each group runs 1o the board and writes a true sentence psing the
phrase The first group o wrile a correct comparison scores a poml Groups can
confer before runmng Lo the boand. They must also makie sure that every member
of the group takes turns to wrile on the board.




Learning styles catered for (/):

Visual o Auditory « ReadWrite « Kinaesthetic «
Assessment for learning opportunities {):

Observation Student self-assessment | Oral guestioning Peer assessment
Quiz Student presentation Written work and

feedback

Verbal feedback




UNIT 1 LESSON 10 TASKS/ACTIVITIES

arfor

I. Do o guick review of different household jobs and write them on the board. Ask
learnérs which of these activities were also done m the past. Invite learnérs Lo
come oul and cross out any that were not done in the past (for example loading
ihe dishwasher).

2 In small prowps. learners discuss the Starter guestions.

3. Elicit some ideas as a class

l. Revaew the phrasal verbs by demomsirating the activity as you say each phrasal
verh.

2. Learners write each phrasal verb on a proce of A4 paper.

3. Read out the first sentence with the gap. Then expluin that the next time yvou read
the sentence, learners have (o hold up the phrasal verb they think s missing.

4. Repeal with the other senténces

CORE

Feedback

Learners hold up the phrasal verb they think is the best for each sentence

1 chop up: 2 put ..o 3 pick .. up; 4 hang out; 5 pick; B turn.on

5. Read through the Conguaee fp as o class. Ask leamners to read the senlences
again and notice the use of wed to. Elicil some other sentences that are true for
the leamners about their grandparents and great-grandparents, using seed 1o and
alicr’t 1eset fo,

page 10
Audio Track §

Listening: Activity 2

I. Read the Listening strategy aloud and check for comprehension. Say: Firse, listen
Sowr o andd eheit . gemendd fdea. Say: Then . and elicat . reod the guestions | for
clwes). Say: Last of all . and elicit ... lsten for words from the questions.

2 Read throwgh the rubnc as a cliss

3. Play the audio track once and allow learners 1o listen for the general dea.

4. In pairs, learners read through each question and identify key words that will give
clues to what they need (o listen for

5. Play the audio track again. This time lenrners make notes of what they think the
answers are. They can work in pairs to check they agree on the answers. You may
need 1o play the andio track an additional time.

CORE

Freedback

Play the audio track again. This time stop after each quéstion s answered. Elicit the

answers us o class,

Possible answers

1 Thay didn't have modem appliances; 2 Everyone had 1o help; 3 Collecting wood for
tha fire: 4 Eggs came from the hans and the mather bakad the bread; 5 Emily and her
brother; & Sha liked hanging out the washing bacausa it was fun getling tangled up in
the sheets.




Differentiation activities (Support):
1. If possible, make o copy of the audioscript for learners (o read while histening,
Encourage them to underling any Key wonds and information.

Differentintion activities (Stretch):
1. Encouraee learners to answer the guestions dunng the first or second listening.

Workbook Waorkbook: Activity 1

page 10 1. In pairs, learners motoh the phrasal verb with an appropriate ending.
2. Monitor and support as required.
DESIRABLE
Fevdback

Put learners mlo small proups. Learmers take turns o mime one of the matching

pairs Lo the rest of the group. They have (o guess the complete sentence.
Answers

ib:2e/da; 4 5h6d

3. Darect learnérs” attention to the Lamgeage tip and go through the differences in
meaning between the verb pick and the phrasal verb pick wp.
4, In pairs. learners think of some more examples using the phrasal verb pick up.

Workbook Workbook: Activity 2
page 10 1. Review ured fo aguin, In pairs, ask learners to think of some sentences sbout life
in the past uwsing wsed fo.

2. Then tell them to make some of the sentences untrue. For example: fn the pasi
peaple wied fo have efecieie fghey. Encourage learners to call oul: Noo they dfdn’s.
Thev wved fo fove ggx lphes. — putting the stréss on Ne and ga.

3. Pairs take turns to read out their sentences

4. Learners complete the workbook activity m pairs,

CORE

Feedback

Put learners in smiall groups. Each learner in the group reads out one of the

sentences using the wrong alternative. Learners correct the sentences by using the

mdelled dinlogue above.

1 didn’t use to; 2 used to; 3 used to; 4 wsed to; 5 didn't use to; 6 lsamers’ own answars
Warkbook Workbook: Activity 3
page 10 1. Refer learners to the photo. Elicit the activity (hanging out the washing). Then

ask or explain what was needed to do this activity (washing line, pegs. clothes
prop, washing basket). Read the other activities and elsat what was needed to do
these as well. Write wselul vocabulary on the board.

. In paurs, learners choose one of the jobs and think about how the job is done now
and how it used to be done 1n the past. Then they write full sentences. Encourage
them o use some of the phrasal verbs they have learned.

DESIRABLE

Feedback

Learners work with another pair. They take turns to share their ideas about how the

activity was done in the past.

Learnars’ oWn answars

Il
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Speaking: Activity 3

|. Draw learners” atténtion 10 the activities in the bullet hst. Mime the four activities
in turn (mending clothes: hanging out the washing: growing/picking vegetables:
hghting a fre). Elict the activity each time.

2, Read through the gquestions as a class. Then elint some ideas about which of the
acrvities learners think were harder or easier than others.

3. Ask learners to think about their ideas to the guestons individon iy Then put
them m small groups o discuss their ideas,

CORE

Feedback

Learners work with another group They take turms to share their ideas sboul each

guestion, giving reasons [or their answers. Invite learmers to share their thoughts

aboul each question with the clasg

Laarmess’ OWn answers

l. Dwvidde the class ito groups. Ask them 1o imagine that they can travel back in

tme. Hove them think about whiat modern applinnoe they would choose to tike
back for thewr prandparents/great-grandparents and gve ressons for their choice.
2. Then vole on the most popular idea.

Learning styles catered for (V):

Visual o

Aunditory ReadWrite & Kinaesthetic

Assessment for learning opportunities (v):

Observation

Student self-assessment | Oral questioning Peer assessmenl

Quiz

Student presentation Written work and Vierbal feedback
feedback




UNIT 1 LESSON 11 TASKS/ACTIVITIES

Coursebook I. On the board, draw a simple plan of & house. Invite learners to come out and add
some details to the rooms, showing the different appliances that might be there in
the future {for example in 30 years™ ime).

. Learners discuss the Starter questions referring back to their sketches to show
what they will use for the different household routines. Elieat ideas as a class

2

Coursebook Reading: Activity 1

. Go through the words m the Vocabeelory box as a class.

2. Bead through the Reoadieg strategy. Write bey wonds on the board.

3. Read the robric us o class. Then tell the cluss they have one minoie to scan the text

CORE
Feedback

Have learners pul up their hand when they think they know the answer. Did anyone
manage it in under a mimote?

Househaold routines will be beatter for the environment; there will be less rubbish to put
out; thare will be more recycling; there may ba robots

and come up dn answer.

TPl
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Coursebook Reading: Activity 2
I. Learners are going to read the text again. This time, sel it up as a jigsaw reading.

2 Tell learners 1o close their books. Regroup the learners so there is a represeniative

3. Dictaie the statements 1 o 6. Learners write them down.
4. Tell the groups that they have three minutes to work together 1o answer the

5. Stop the groups after three minutes.
CORE
Feedback

Ask each group in turn to share their answers. If the statement 1 false, ask them
o give the true information. Leammers then read the article again and confirm their
WRSWETS.

1 F (there wasnty 2 T, 3T, 4 T, 5 F {wa will ba abla to program them); 6 F [she thinks
thay would be okay for some things but she would prefer 1o do some activithes hersalf

as they can be satisfying.)

Drivide the class into four groups A B, C and D Give each group o different
paragraph to read. Tell them to find owt the meaning of any words they don't
understand and o make bullet points of key information.

from each original group in the new group.

guestions without looking mn their books. Each learner should have read a
different paragraph so they need to pool their knowledge to complete the activity.

Differentiation activities (Support):
|. Learners work in pairs on each paragraph so that when they regroup, they have

support from their partner. They can also refer back 1o the text, il necessary.

Differentiation sctivities {Stretch):
I. Leamners complete the activity withouwt refernng back to the text.




Workbook: Activity 1

page 11 2. Do this activity as a quiz. Divide the class into groups of three or four and give
each proupa sheet of Ad paper.
3. Tell them they have one minuté (o rend the extract and remember what they can.
4. Stop them after one minute and @l them to close their books.
5. Read out each guestion in turn. Groups confer on possible answers
EXTENSION
Feedback
Each group reads out their answers in turn. Encourage them 1o use discussion
strictures such as we agrée / don't agree 1o link their ideas with other groups” ideas.
Answers
1 being better for the envimnment; 2 using solar enengy — solar panels instead of
batieries: 3 No, bacause we will either recycle or compost; 4 bacausa companies will
be rewarded for making thalr products out of biodegradable and sustainable materials;
5 recycling at horme
Coursebook Speaking: Activity 3
page 11 1. Read the questions in the rubric as a class.
2. Diirect learners” atteniion to the Language tip. Review the strocture of will and
elicit some sentences using il
3. In pairs, learners discuss the gquestions. Monitor and Listen (o the ideas they are
coming up with. Support where necessary
4. Tell learners 1o make notes of the sdeas they are comung up wiath so they can feed
them back to the class.
CORE
Feedback
Learners share their ideas in gronps. Elicit one (ideally different) prediction from
each group and wrile them on the board. Leave these written on the board for the
plenary achivity.
Workbook Waorkbook: Activity 2
page 1

1. Learners work in pairs. They think about their ideas from the speaking activaty
and use them as the basis for writing ther predictions. Elicit one or two examples
ensuring the learners use a construction using willfwon'’r,

DESIRABLE

Feedback

Learners share their predictions with the class: After each prédiction, the other
learmers say il they agree or disagree and why.

Answers

Lesrnars' own answars
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Workbook: Activity 3
I In the same pairs, learners discuss ther predictions in Activity 2 and compare
them with what we do today.
2. Learners wrile their sentences using the compiarative phiases.
DESIRABLE
Fredback
Put two pairs of learners together. They peer-assess each other’s sentences
underfimng any prammatical or spelling errors that they spot. Learners then correct
any errors. Monitor and check as needed.
Answers
Leamers’ awn answers

I. Do a hands-up poll about the predictions wntten on the board during the
speaking activity. Which do learners think is most likely to bappen? 1s there a

clear wititer?

Learning styles catered for (V):

Visual o

Auditory + ReadWrite o Kinasstheiic +

Assessment for learning opportunities (v):

Ohservaiion

Student seli-assessment | Oral questioning Peer ussessment

Chuize

Student presentalion Written work and Verbal lesdback
Teedback




l. Show the class the mmages of robois you have brought in
2. In pairs, learners discuss what they are, and what they think they do.
3. Elicit wleas as o class

Reading: Activity 4

UNIT 1 LESSON 12 TASKS/ACTIVITIES

I. First ask learners 1o ook at the photo.

2. Give learners two mnuies to resd the text. Then tell them o close their books
Ask them to think about what kind of text it is.

CORE

Feedback

Write on the board: news report, advertisement, descriptive piece. Ask those who
think i1s & news report Lo come Lo the front of the class, those who think it's an
advertisement to go o the back of the class, and those who think it's a desceriptive
piece 1o stay seated. Did everyone get it right?

Answer
&n adverlisement
3. In pinrs ask learners 1o read the text to each other in a low vooce. Tell them to pay

attention o the mmportant words when they are reading it They need to read it ag
if they are trying to s2ll the robot.

4. Invite each pair to read out part of the advert (o the class. Lesrners can decide
which pair read the advert most convincingly.

Differentiation activities (Support):

1. Make a copy of the text and highlight key words to help learners complete the
activity. Alternatively, put learners in a pair with a more able learner.

Differentiation setivities (Stretch):

l. Learners rewrite the advert using fewer words, focusing on key words and
sUruclures,

page 12

Reading: Activity 5

l. Read through the options as a class

2. Learners stand up when they identily the activity that isn't mentionad.
DESRIABLE

Feedback

Go through the options (leaving oo vour Somework until lasth ssking learners to sit
down if they think that is the answer. All those who dentified do your homework
should still be standing

Do your homeawork
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Waorkbook: Activity 4

. Workbook Activities 4 and 5 may help as preparation for Coursebook Activities
and 7.

2. Learners use thas acuvily to wrile down the six key activities that therr robot will
do for them. They complere this m ther groups.

DESIRABLE

Feedback

Groups read out their sentences 1o the class The class decides which robot will be
more useful than the others, piving reasons for their chowe.

page 12

Waorkbook: Activity 5

1. Learners make notes about ther robols in therr notebooks. Monitor and support
s required.

2. Now learners draw a preture torshow what therr robot looks like and label the
different parts of the robol. Finally, they write a description of what it does and
how it works

EXTENSION

Fecdback

Learners circulate and look atl each other’s work and notee any phrases, wornds and

idens that they could use to make their robot sven betier.

page 12

Speaking: Activity 6

1. Read the rubric as a class Then tell learners 1o think about their own wdeas for a
robot mdividually first, using the guestions as prompls. Encourage them to make
short notes about what it does. Monitor and make sure learners are just using key
wiords and short phrases.

. Nominate a learner 1o model the example in the Zanguaee tip box. Elieit other

examples from the class,

3. In small proups, learners share their ideas. Then they discuss the guestions
together using therr own ideas o a starting point.

4, Tell learners that they need 1o come up with one robot per group so they neéed Lo
work together o discuss the different options brought by each learner. Suggest
that they create a simple chart to show the advantages and disadvantapes of each
robot — or a chart to show the different needs of the school and how each robot
mesis those needs. Draw an example on the board. Learners can use this as a way
of deciding which to use.

5. Omee they have decided on a robot, wgether they decide on the other guestions
and note down their answers. Then they decide on a spokesperson to present their
ideas,

CORE

Fecdback

Put two groups of learners together. The spokesperson for each group shares their

idens. Then groups work with another proup and do the same. Inviie a learner (o

read out the diferent options for the robot and take a vote on which 15 the most

popular robot.

I




page 12

Writing: Activity 7

l. Learners stay in their groups. Read the rubric o8 a class Then review the key
features of an advert and write them as a cheécklist on the board. For examiple:
keviimportant words; tmperatives; colonrfud adiectives; differemnt sized ond eoloured
fownt; vistble fram o distance.

2. Refer learners to the Writimg tip.

CORE

Feedback

Each group reads out their advert, making i1 as aitractivefconvincing as possible
The class histens and then takes a vote on the most effective advert using the

checklist on the board as a puide.

-

5

I. Ask learners to think aboutl what the disadvantages of robots could be. Make
notes on the board. Encourage learners o agreefdisagree with each other 1o
simulate a class discussion.

Learning styles catered for (/):

Visual o Aunditory ReadWrate o Kinagsthetic o
Assessment for learning opportunities (v):

Ohservation Student self-assessment | Oral questioning Peer assessmenl
oz Student presentation Written work and Verbual leedbuck

feedbuck




UNIT 2 LESSON 1 TASKS/ACTIVITIES

I. Ask learnersif they know what a fuhifer 15 Discuss thear ideas and look for
information in books or on the Intérnet.

]

. Ask the class what they can remember aboul rofnfirresey. Elicit ideas from
the class.

3. Drisplay a map of the world and ask learners 1o locate rainforests. They may use
the Internet or reference books to look for information.

Listening: Activity 1
I. Read out the gist question. Play the recording of a TV programme.

2 Play the audio trock twice for learners to get the gist
CORE

Feedback
Elicit answers 85 i class Encourage learners o justify their answers.

Answer
It's a natiura programma.

Differentintion activities (Support):

I. Learsers listen 1o the audio track as many Gmes as they seed 1o complete the
achivity.

Differentintion activities {Stretch):
I. Ask learners what other details they heard about the programime.

Audio Track 7

Listening: Activity 2

1. Write on the board: Amurzon, chocolate, carbon dioxide, oxygen. Then draw two
circles: shade hall of one and write hall underneath: shade two-thirds of the
other and wnte two-thirds underneath. Write 846 and muore thar 2500, Explain
that these are the answers to the gapfill activity and advise learners that one of
them is used twice.

2. Play the audio track again. Learners listén and complete the fact file on tropical
rainforesis

2. Play the audio track once more for learners o double-check their answers.

CORE

Feedback

Check the answers as a class

e,

1 8%:; 2 Amazon; 3 hall, two-thirds; 4 More than 259%:; 5 chocolate; 6 hatf
7 carbon dioxide, oxygen




Coursebook Listening: Acthity 3
page 13 1. Play the audw track at least twice agam. Allow time for learnérs 10 note down
Audio Track 7 the answers to the questions.

CORE

Feedback

Check the answers as a ciass.

Answers

1 nine; 2 Plants provide food and shelter for the animals; 3 Quinine comes from a tree in

the Amazon; 4 It's important because many mare medicines ane yel to be discoverad;

5 Trees take up water from the forest floor and releasa it into the atmosphera.

Workbook Workbook: Activity 1

page 18 1. Ask learners what information they can remember about rainforests from the
previous activities, Learners discuss their ideas in pairs, and then ebeit ideas
from one or two of them.

2. Read out the first sentence halll Invite leamers to come up with a possible
answer (without looking al the text in the workbook). Then tell them to find the
second half in the workbook.,

3. Learners work in pairs to complete the activity.

DESIRABLE

Feedback

Inwvite one pair of learners to read out the first hall of sentence 2 and for another

pair to read out the second halll The class lstens to check that they agree. IF not.

they challenge the answer and provide their own idea. Repeat with other paursd of
lesirners for the remaining matching halves,
Answers
12d,3cda;5kbe
Workbook Workbook: Activity 2
page 13 |. Read the first definition with the class as an example.

2 In patrs. learners read the definitions and choose the answer from the word box
Remund them to éliminate options by filling in more abvious inswers first

DESIRABLE

Feedback

Read out each word from the word box and iovite learners 1o read out the

mustehing definition.

T
1 lungs: 2 esearch; 3 wildifa; 4 medicine
Coursebook Speaking: Activity 4
page 13 1. Read through the questions as a class Elicil some ideas as a class and wrile

wselul words and structures that come up on the board.

2 In parrs, learners discuss the guestions. Encournge them 1o make notes of their
ideas,

1. Begroup learners so that two pairs are working together. Learners share their
ideas and write down a summary sentence 10 éach question that captures their
rdeas.

CORE

Feedback

Ask each new group to share therr summary sentences with the class,




l. Learmers work in four or five teams Ask questions about the lesson. Teams

quickly discuss the answer 1o each question and, when they think they know
the answer, one member of the team comes 1o the front and says or writes the
answer on the board. Each correct answer gets oné point. Make sore all learners
hirve i chance to answer. The winning team is the one with most paints

Learning styles catered for [/):

Visual Auditory « Read/Write ¢ Kinaesthetic ¢
Assessment for learning opportunities (v):

Observation Student sell-assessment | Oral guestioning Peer assessment
Quiz Student presentation Written work and Verbal feedback

fecdback




1. Review what & rainforest is and where they are located, referring to the map if

Listening: Ail}' 5

UNIT 2 LESSON 2 TASKS/ACTIVITIES

NECessary.
2. Ask learners what has been happening (o many of these rainforests and whiy
Elicat sdeas as a class. Then write deforestation on the board. Ask learners what
they understand by the terme I they hesitate, circle forest and undedine de.
Explain that de is a prefix sometimes used 1o indicate removal.

1. Ask the class what they think are the causes of deforestation. They can write their
ideas down in their notebooks.

2. Then el them they are going to listen 1o an audio recording of 4 programme
about deforestation. Ask them to lisien and tick any of the ideas they wrote down
thast they hear.

3. Read the rubric as a elass. Then play the audio track again (twice if necessary) for
learners to complete the activity.

CORE

Feedback

Learners compitre their answers in pairs. Then invite some pairs Lo share their

ideas with the class,

T :
mining: growing soya; dniling for odl

Differentiation activities (Support):
1. Piwrr learners with stronger learners

Differcatiation activities (Stretch):

1. Learners listen for more information aboui the different activities thal cause
deforestation, such as how much ramforedt 18 being destroved. who is destroying
it, what we need o do.

page 14

Audio Track T

Listening: Activity &

1. Tell the class they are going to listen to the second part of the programme again.

2. Learners read through the statements m pairs and decide whether they are true or
false.

3. Play the audio trick at least twice for learners Lo complete the activily,

CORE

Feedback

Check the answers as a class by reading out each statement 1n turn. Tell learners

o stand up i’ they think the answer is true. and to remain sitting down if’ the

answer is false.

4. Then play the audio 1rack again, stopping after each statement for learers 1o
confirm their answers in pairs.




TR

1 F {40 years): 2 T; 3 T, 4 F (it atfects all plant and animal life in the forest); 5 T;
6 F (it i5 caused by lamge companies and farming); 7 T. 8 F (it makes the soil poorar)

Differentiation setivities (Support )
I. Give learners a copy of the sudiosenpt 1o read as they Bsten.

Differentiation activities (Stretch):
I. Learners listen to the audio track twice only to complete the activity

page 14

Waorkbook: Activity 3
I. Bet the actvity up as a dictogloss. Read out the completad text to the class.
Learners listen and try to remember as much detail a2 possible. Gave them two
minuies to wrile down everything they can remember on their own. Then they
share their ideas i small groups and ry (o reconstroct the ext
. Direct learners’ attention bo the text in the workbook and ask them o compare
thear ideas
3. In the same proups. learners complete the activity (the missing wornds will have
come up in the dictogloss).
4. Alternatively, model the first sentence in fronl of the class Then the learners
complete the aclivily in pairs.
CORE
Feedback
IT the activity is completed as a dictogloss, once they have worked in groups,
learners feedback the 1ext as a class Write their words on the board or computer
(and projected onto the screen) and the elass works together Lo ey Lo reconstruct
the texi more accurately. This should also include the missing information.

A
1 deforestation; 2 habitats: 3 life; 4 oxygen: 5 rainwater; & soll; T agriculture; B cattle

Lo

page 14

Waorkbook: Activity 4

1. Write the beginning of the first sentence on the board: A few comypamies .. Elicit a
possible ending that makes sense and shows comprehension of the content of the
earlier activities,

2 Leammers then look at the options in the workbook and discuss the most suitable
ending in pairs.

DESIRABLE

Feedback

Put two pairs of learners together. They take tumns to read out their completed

septences and together decide il they are correct or nol. [T there are any answers

that they aren’t sure about, encoumge them to look back in their Coursebooks, or

consull with another paar,

' ...'
1d;2t:3adbk5c0a




Speaking: Activity 7

page 14 1. Read through the rubric as a class. Learners think about the questions
imdividually and write some thoughts in the grid.
2. In small proups, learmers discuss the questions. They may make some notes of
thetr answers. Tell them that one member of each group will feedback thear wleas
o the class,
3. Momtor and provide support as meguired.
CORE
Feedback
Invite the designated member of each growp to share their thooughts with the class
The other members of the groups, hsten and make notes of any additional repsons
that they hear that their group didn’t come up with. These may be uselul for the
Wriling activily.
Drifferentiation activities (Support):
I. Learners discuss the questions i small groups,
Differcntiation activities (Stretch):
L. In groups of four, leammers are each given o pole cand (PCM 3). They read the
mformation individually and make some notes giving reasons for what they
are doing. or what they want to schieve. Learners use these notes 10 discuss the
situation with the other roles in their group
Warkbook Workbook: Activity 5
page 14

1. Read the rubric together wath the class Ask some ledrners what tyvpe of
information they might include in the Introduction.

X Ask learners what type of information they might melude in the Conclusion.
Elicit ideas and note anything aseful on the board.

3. Learners use the table to plan their writing. They use this information as a model
1o complete the writing at home,

CORE
Feedback

Collect in the completed texts in the next lesson. and make constructive comments
on each text individuoally.

1. Learners stay i their groups. Call out one of the key words in the lesson, for
example minimg, gromwiny sove, drifling for ol pole ofl. The groups have to
construct a sentence using that word. The first group to complele a Senlence
either savs 11 out lowd or wites it on the board. The rest of the class decudes
whether the information is accurate or nol




Learning styles catered for (/):

Visual o Auditory « ReadWrite « Kinuesthetic «
Assessment for learning opportunities {):

Observation Student self-assessment | Oral guestioning Peer assessment
Quiz Student presentation Written work and

feedback

Verbal feedback




UNIT 2 LESSON 3 TASKS/ACTIVITIES

I. Ask learners to tuke o deep breath in and out and ask them what bappens. Tetl

Reading: Activity 1

theém to pul their hand on their disphragm and feel their chest as it fills with air
ot the in breath and deflates on the out breath.

2. Refer learners 1o the Starter question. Elicit why we breathe and what we breathe
in/breathe out (exygenfcarbon dioxide).

|. Write pfrotosynthesis on the board. Ask learners what they know about
photosynihesis.

2. Leamers read the text.

3. Then they use the information 1o complete the equation.

CORE

Feedback

Invite learners to work in pairs and write the equation. Then wrile an meorrect
version of the equation on the board for the learners Lo correct.

Answers.
carban dicxdde + waler [+ suniight energy) — sugar + oxjygen
Coursebook Speaking: Activity 2
page 16

1. Draw a simple diagram of a plant on the board showing rools and leaves. Review
the different parts

2, Direct learners” attention (o the wonds in the activity. Ask them to discuss and
decide why the items hsted (leaves, roots, sunlight, sugar) are important to plants

3. Read through the mformation in the LUee of English box

CORE

Fredback

Learners shore their ideas i small groups,

1 Leaves are important for plants becatse they take in carbon dioxide and release
oxygen through them.

2 The plant needs roots (o take up water from the ground.

3 Sunlight ks nesdad for photosynihesis to take place.

4 Sugar is neadead for enargy.

Differentiation activities (Support):

I. Write some sentence prompis on the board: . isfare sopertans becanse O
needed folfor ...

Differentiation sctivities (Stretch):
|. Learners talk about the imporiance of other items.




Workbook: Activity 1

page 15 1. Read out one of the definifions as an example. Elicit the scientific word from the
class Ask learners how to spell the word and write it on the board.
2. Learners work in pairs to read the definitions and write the scientific words.
DESIRABLE
Feedback
Put learners in teams. Fead ou the definitions in a random order. One member
of each team runs 1o the board and writes the answer. The first feam to write the
correct word, and spell it correctly, wins a2 point.
Answers
1 photosyrthesis; 2 carbon dioxide; 3 oxygen; 4 glucose
Workbook Workbook: Activity 2
page 15 1. In pairs learners read the sentences and choose the most suitable option.
CORE
Fecdback
Mominate different learners to read oot a complete sentence each. Encourage peer
COormecixn.
Answers
1 photosyrthesis; 2 sunlight; 3 carbon dioxide; 4 roots; 5 glucose; B oxygen
Workbook Waorkbook: Activity 3
page 15 1. Copy the grid on the board. Write respire in the top column. Review the meaning

and ask il 115 4 verb or a noun.

|

. Elicit the noun form and write it in the grid.

3. Learners work in pairs and vse dictionanes o check the correct verb or noun
form of each word. They can also check the pronunciation and word stress i the
dictionzry.

CORE

Feedback

Learners come Lo the board and compleéte the grd. As they write the word, they

pronounce it. Drill pronunciation again a8 réguomed.

Answers
combiration; imagine; create; decoration: demonstrate; preparation




page 16

L. Review the photosynthess reading text as a lior text. Re-read it but make
deliberate mistakes Read the first sentence as an example: People foke in carbon
difexcrde from the air ... [People should be Plants). Learners call out Fofre! when
they think something 15 not correct. Then they grve the correct mlormation,

Speaking: Activity 3

I. Read the rubric as a class

2. In pairs, learners discuss and draw a disgram of the process of photosynthesis on
i sheet of paper.

3. Re-read the information in the Use of Englivh box together with the class.

4. Direct learners atlention (o the sentence prompis Elicit some example sentences
using the Present passive, for example corbon dicocide iy foken in; exigen i given
off.

5. Split the pairs up o they are working with a different pariner. Learners take turns
to explain the process, Learners may use the diagram as a prompl if needed.
Momitor and support as needed.

DESIRABLE

Feedback

Invite pairs of learners (o come (o the [ront of the class and describe the process,
The rest of the cliss listens critically and adds any missing information or corrects
incorrect informastion.

Learning styles catered for (/):

Visual ¥

Aunditory ReadWrite « Kinnesthetic o

Assessment for learning opportunities (v):

Observation

Student sel-assessment | Oral guestioning Peer sssessment

Quiz

Student presentation Written work and Verbal feedback
leedback




page 16

UNIT 2 LESSON 4 TASKS/ACTIVITIES

Listening: Activity 4

l. Review the vocabulary from the lesson with o Vombulury/Spelling pame. For
expmple. if the answer 18 to be glecose, write seven dashes on the board:
_ _ _- Have learners suggesi letters. and add correct betters (o the dashes Add
mneorrect letters to the board. The game ends when either the word has been
guessed correctly or the number of incorrect leters has reached ten, whichever
comes firsi.

. Ifwhen a learner guesses (he word correctly. have them come to the front of the
class and choose a new word for the next round.

Id

I Tell the class they are gomg 1o listen to a recording of Alis and Zahra discussing
their homework. Ask them: Wihar are the three different situations refating o
photosymthesiy and aevabic rexpiration thet are disoosed” (when there i bright
light, dim light and when it 18 dark)

2. Play the aodio track once, Ehcit answers

3. Tell learners they are poing Lo listen to the audio track apain. This time they need
10 help Aliz and Zahra complete their homework. Ask the class to first read the
text. In parrs, ask them 1o discuss what words they think go in the gaps,

4. Play the audio track ot least twice. Leamers complete the worksheet individually,
CORE
Feedback

In pairs. learners compare their answers. Play the audio track once again. Stop
alter each gap for learners 1o check their answers. Then elicit the answers from the
clasgs

1 k= taken n: 2 iz ghven out: 3 is produced: 4 ame given out; 5 aran't taken in; 6 givan
out: T is taken in; B is given out; 9 is produced

Differentiation activities (Support):
1. Write the verbs on the board in random order. Learners can then refer to them as
needed.

Dilferentiation activities (Stretch):

l. Learmers attempt to complete the gaps before lisiening. Then listen to check their
AMFWETS




Coursebook Use of English: Activity 5
page 16 1. Refer learners back to the Use of English box on Coursebook page 25. Write a
sentence in the active voice on the board. for example, When we breathe, we foke
in oxvygen. Ask the class o change the sentence into a passive senténce. [ When we
breathe, oxvgen & doken i | Oxvgen iy taken in when we breathe )
2. Read the first question alowd: When plonts respire, carbon dioxiafe .. and ehcit the
ANSWET ... £ faken i
3. In pairs, learners complets the activity.
CORE
Feedback
Learners work with another pair 1o compare their answers,
Answers
1 is taken in; 2 ks releasad; 3 s made; 4 ks faken up; 5 is produced; 6 ks needed
Dilferentiation activities (Support ):
l. Learners work in pairs with a more able learner.
Dhifferentintion activities (Stretch):
1. Learners add further sentences using the Present passive,
Workbook Workbook: Activity 4
page 168

L. Bet up a running dictation of the texl. Make three or four copies of the text with
gaps mcluded. Stick them around the room. Learners work in pairs. One learner
is the runner and the other i8 the scrnbe (who writes). Moke sure that each pair
has a piece of paper and somethmp 1o write with. Allocate ong of the exis 1o
two Or thees pairs of learners. When you say: G, the runners go to therr text and
read as much as they can remember. They run back and dictate the text to their
pariner, who listens and writes down what they hear. IT the runner forpets whai
they read, or how to spell & word. they run back to the text and ne-read. They
muke sure the seribe 18 writing down the text correctly.

. Before starting the activity. review any punciuation that occurs in the ext. for
example space/gap, full stop, capital letter, new paragraph, quolation marks,
brackets Also review any useful classroom language, [or example Cowfd vou
repeal that™ How do vou spell that?

3. Remindd learners that they can’t shout the text across the room. and that they need

to say it as gquetly as podsible so the other parrs can't hear,

4. When they have completed the text, they compare 1t with the text in the

workbook and complets the gaps

DESIRABLE

Fecdback

Hand oot a completed text for learners (o compare their ideas
Alternatively. learners can complete this activity at home.

I3

ANSWErs

1 is thought; 2 ks hald; 3 | taken up: 4 i released; 5 ara formed: B is taken in; 7 is
given out




page 18

Workbook: Activity 5

l. Copy and cul up sets of the sentences for groups of learmérs, Each member of the
group has a different sentence. They reéid their sentences aloud and decide as a
group whene each sentence should go.

2. When learners are happy with where each sentence goes. they wrile the senlences
in their Workbooks,

CORE

Feedback

Learners peer-assess their answers with another pair. Il they disagree over one
of the answers, they refer back 1o the Coursebook and check the information.
Monitor as they give leedback and make any notes to feedback as necessary.

Answers

1 When there & bright light, photosynthesis happens; 2 Carbon dioxide is taken in and
oxygean is givan out; 3 More oxygan than carbon dioxede is produced. (The order of
sentences 2 and 3 can be reversed.); 4 When there iz dim light, both photosynithesis
and respiration take place; 5 Meither oxygan nor carbon dioxide are given out or taken
in: & When it's dark, axygen s taken In and carbon dioxide is given out; 7 Theme = no
photosynthesis; 8 The plant produces mors carbon dioxids than oxygen. (The order of
sentancas 7 and 8 can be revarsad.)

page 18

Workbook: Activity &

|. Copy the diagram on the board without labels. In pairs ask learners (o describe
the process to therr partner and discuss what labels need to be added 1o explaimn
the process,

2 lovite learners 1o come o the board and add arrows and labels as they think fie
3. Clean the labels off the diagriam and direct learners” attention to the diagram m
the workbook. They use the miprmation from the board (o help complete the

disgram.
CORE
Feedback
Learners come Lo the boand and re-label the didgram. Then ask some learners to

describe the process to the class. The other learners fisten and challenge when thay
disapre

page 18

Speaking: Activity &

1. Tell the class they are going Lo wrile 8 mini-guiz.

2. Have two learners model the example dialogue.

3. Learners work mn pairs. They look through the lesson m their Coursebook and
Workbook and write up 1o 2n guestions about the topic. Make sure each learner
has ot copy of the questions and rémind them 1o make @ note of the answers as
well!

4. Regroup the parrs Learners take turns to ask and answer the questions. 17
learners don't Know the answer, they look up the information in their books This
is o fun review activity rather than a est!

DESIRABLE

Feedback

You could collect in the guestions in and compile them into a bigger quiz Lo give

Lo the whole class as a Mo activity at the end of the unit to see how much they

rememiber.




UNIT 2 LESSON 5 TASKS/ACTIVITIES

1. Ask the cluss what wild animals live in Africa. Can they think of any other
anmils that five there?
2. In pairs, learners discuss the Starer question.
3. Elicit answers from the class.

Listening: Aiq.' 1

1. Tell the class to look at the photographs and the title of the article Richard
Tireve: fnventor. Ask them (o predict what the invention could be. Elicat ideas,

2. Tell the class they ane going Lo lisien 1o an article being read about Richand
Turere. Ask them to identify what problem Richard’s parents have on their farm.
Play the audio track through from start o finish onee. and eheit the answer 1o the
guestion, {Lions were killing their cows and elephants destroying their erops.)

3. Tell learners that they are going to listen 1o the andio track again. This time, they
have to hsten and put the exts m the correct onder.

4. Before they listen. ask them to read through the texts and try 1o order them using
the context. Encourage them to pse dicthonaries and the context to check any
unknown words,

5. Play the avdio triack aspin ot least twice Learners listen and compine their ideas
and reorder as necessary.

. Monitor and check the class is on task.

CORE

Fecidback

Invite one group to read the story 1o the onder they thought. The other groups

listen and compare. I there are any discrepancies. highlight any words or phrases

that make 1 clesr where the ext goes.

T

o

A D.FC.B.E

Differentiation activities (Support ):

1. Tell learners the first and lust texts so that they only need to put four xS m
order.

Differentiation activities (Stretch):

1. Learners read the 1exis and remember the maun details. Then they retell the full
text without reading it




Coursebook Reading and speakiog: Activity 2

page 17 |. Direct learners’ attention 1o the words in bold in the texts. In pairs, ask them to
discuss any words that they already know with their partner. Then ask them to
look at the words they dont know and re-read the surroundmg text to work out
from the context what the words nught mean.

2 Leammers compare their ideas with another pair. Then they prepare scmi
definitions of cach word, giving three possible answers

CORE

Feedback

Iovite some leamers (o read out ther definitions Lo the class The class decide which

of the words i3 the correct answer.

household appliance: ool or maching found in the home: junkyard: site where

dizcarded iterms are collectad; predator: animal that preys on other animals; crope

plant grown on a lange scale, mainly for food: torch: hand-hald light, often battery-
oparated; edge: parimeter; herding: moving groups of animals from one place to
another; angineer: person who designs machines or structures; pilok: person who flies

a plane or halicopter

Workbook Waorkbook: Activity 1
page 17 1. Make copies of the definitions — one per sirip of paper — and put them around
the class. Make sure they are labelled a to 1.

2. Learners work m pairs. Dictate the words to the class One leamer m each pair
writes the wonds down; the other checks the spelling.

3. Tell ihe learners they have to search for the corresponding definition as guickly as
possible and wrate it next to the word. Tell them they also need o note down the
letter of the definmion.

DESIRABLE

Feedback

Learners work with another pair and compare ther answers. Then they wse

dictionaries to confirm their wdeas,

. :
Th2d3ib4E5E6a Fc;B8e;8g
Workbook Workbook: Activity 2
page 17

L. Resd the gquestions together.

2. In paars or small proups, learners use the Internet or reference books (o ind the
AMSWETS.

3. Gave each group a piece of paper. They write their group name at the top. Read
oul the guestions. Give learmers 15 seconds per guestion (or 30, depending on
time) 1o write down as many ilems as possible. Repeat with the other questions.

EXTENSION

Feedback

Elicit answers from each group by asking ithem to say the different items they wrote

down. The other groups Isten. I they have the same answer, they tick il on their

sheel. Go round the groups until all the ideas have been said for each guestion.

Laarnars’ own answears




l. Have a class discussion about how effective the hon lights were and what other
animals this technigue could be used with.

Learning styles catered for ():

WVisual o Auditory Read/ Write Kinaesthetic
Assessment for learning opportunities ()

Observation Student sell-assessment | Oral questioning Peer assessment
iz Student presentaiion Written work and Verbal feedback

feedback




UNIT 2 LESSON 6 TASKS/ACTIVITIES

:HI L i. .i... --.a! ..II -r
1. As a class discuss possible problems farmers m Africa might have with wild
animals, Then ask how they think the farmers deal with these problems.
Coursebook Reading and speaking: Activity 3
page 18 1. Read the first question to the class. Ask them to share their ideas in pairs. Elicit
one or wo idess.
2. Learners read the other questions individually. Give them a couple of minuies to
think about their answers
3. Put learners into small groups; and ask them to discuss the gquestions
4. Monitor and support as learners discuss the questions. Encourage them to use the
new vocabubiary.
CORE
Feedback
If tome, learners regroup and shame their thoughts on the answers 1o the questions.
Then invite someone from each group 1o share their ideas about one of the
guesiions (o the class
Answers
Leamars' own answers
Coursebook Reading and speaking: Activity 4
page 18 1. In pairs kearners take turns 1o read oul a statement. Their partner quickly scans
the texts to find out whether the stalement 5 true or false
2. Alternanvely, learners work in pairs. Read out each statement and give learners
tume to discuss their answers. I they thank the answer s false, they put up their
right hund. IT they think it is true, they put up their left hand.
CORE
Feedback
In pairs. learners find the correct answiers for the false statements and write them
down. Learners compare their answers with another pair. Momtor and check.
Answers
1 F (he lives on the adge); 2 F (since he was nine); 3 T, 4 T, 5 F {they cost $10 to makea);
B F (he wants to ba a pilof)
Workbook Workbook: Activity 3
page 18

1. Make sets of split senténces. Pul each split sentence into an envelope and label the

envelopes | o 3 - corresponding with the guestion number.

. Learners work in groups — no more than 4 groups (unless there are two sets of

split sentences).

3. Put the envelopes i a pili at the front of the class One learner from each group
takes an envelope, takes it back to their group and spreads the words outl. The
eroup works guickly to put the sentence in order. When they think they have
ordered it correctly, they wnite it down. The winming team 1 the [rst to wnls
down all sentences correctly.

4. Bemind the proups to put all the words back in the envelope and 1o only iake one
envelope at o Hine

Id




DESIRABLE
Feedback

Learners put their answer sheet on the table and then rotate and look of the other
groups” answers. I they don’t agree with something, encourage them to undedine
the ersor. Learners can then re-think once everyone has seen each other’s answers.

-ﬂmﬁ
1 Richard’s idea has been adopted by other families.
2 Tha lights have helped both farmears and lonslions and farmers.
3 They have been used by marny farmers around Kenya.

4 Their crops have been protected from elephants.
5 Richard’s life has been changed by his Invention.

page 18

Writing: Activity 5

1. Direct bearners attention (o the Use of Englich box. Review the use of the Present
Perfect. Ehcit additional examples 1o those in the Coursebook.
. Highlight the active form and passive form: The fanmers have adopred Richands
ddea (actve); Richard's idea has been adopted by the formers (passive).
3. Play a game where leamers decide how certain they are that their answer is
correct. In pairs, they complete the gaps.

| B¥]

4. Then, tell learners 1o stand in & hne down the centre of the classroom. Il they are
really sure their answer is correcl. they stand to the right of the line. I they are
not sure, they stand 1o the lefi.

CORE
Feedback

Read ourt the firse statement and learners stand either to the left (unsare) or right
(sure). Elicnt (or prowide) the answer. IT the leamers are sure their answer 18 correct
and it they score one pomd. IF they were correct bul weren't sure. they don' score
anything. The winning pair is the pair 1o gain the most poins.

Answers

1 have been made: 2 has beesn invited: 3 has been gven: 4 have bean walcomed;
& have baen saved: 6 have been prolected

Differentiation activities (Support):

l. Give out prompis giving the Present Perfect passive verbs missing. Learners then
muitch them Lo the corresponding sentence,

Differentiation activities (Stretch):

l. Learners write five more sentences about the mformation m the lesson using the
Present Perfect passive Lense

page 18

Waorkbook: Activity 4

1. Learners reread the Use of Englivh box.

2. In small groups, they read each sentence and discuss which form of the Preseat
Perfect goes m each gap.

3. Momtor and hsten to the discussion (o see i they are clear about the usage of the
passive and active forms Support or clarify as reqguired.

DESIRABLE

Feedback

Each group takes turns 1o mve one completed sentence. Ask them to explam why

they have chosen the passive or active forms in their answers.




Answers

1 have bean killed, have altacksd: 2 has Invanted: 3 has bean: 4 have been used:
5 has been offered; 6 has presentad

page 18

Workbook: Activity 5

1. Write ffon fights om the board. In pairs. ask learners to recap the story (rom the
previous lesson.,

2. Elicit the miun poinis

3. Tell them they wre goang o write a tweet. Eliat g definition of fweet.

4, In panrs, they draf o tweet aboutl Richard’s invention, They can use as many
wiords as needed. Encourage them to use the lnes in the workbook to organise
their writing. Monitor and support.

CORE

Feedback

Elicit one of the loneer tweets and write it on the board. Ask learners il they can
mike the tweet shorter. Encourage legrners to come to the board and modify works
or structures as they think fit but maumtaiming the meaning.

5. Learners work back in thedr pairs and re-réad their tweers. Then tell them that
they ane gome to write the tweet m full sentences but can only use 140 letters
Learners discuss how they can modily ther tweels,

Feedbuck

Learners put their tweets around the room. Each pair reads the other tweets and
decides which one they think i the best written (excluding their own).

1. Play Backcs to the bogrd. Invite pairs of learners to the front of the closs They
il with their backs to the board. Write one of the new words lrom the pair
of lessons on the board (or invite learners 1o write them). The learners with
their backs to the board ask questions Lo guess the word, The class answers the
questions 88 required. To make it more challenging, the class can only answer Fex
or Neo (o the questions. When the word has been correctly guessed. another pair
of learners have their backs 1o the board.

Learning styles catered for [):

Visial o Auditory ¢ Read/Write Kinaesthetic «
Assessment for learning opportunities (v):

Observation Student seli-assessment | Oral guestioning Peer assessment
iz Student presentaiion Written work amd ¥erbal feedback

feedback




page 19

UNIT 2 LESSON 7 TASKS/ACTIVITIES

Reading: Activity 1

l. Review the names of different animals. In pairs, give learners two minutes to write
down as many animials as they can remember.

2. After two minutes, each pair reads oot therr list in turn. Learners lisien and cross
off any that they have that are the same. Then learners only share any animals not
already mentioned.

3. Write Food chain on the board. Refer learners to the food chain pyramid and
elicit the names of the animals in each segment of the pyramad, Drill any
pronunciation as needed.

4. Read aloud the information box,

5. In pairs, learners use the pyramid to belp them answer the Starter questions. Elict
amswers as i class

6. Ask questions about the pyramid: fn wiich cowntry can we find the food elain in
the digram? What contivent s Kenpa in? Whet de von keow about the vegetalion

and climate of Kenva? What animals are at the top of the pyramid? What is at the
bottam?® Wihy?

1. Write predators, prey, carmivore and herbivore on the left of the board. Then
write fion and deer on the right. Invite learners to say which of fon and deer
musiches each of the words on the lefi. (predator: hon; carnivore: lion; prey: deer:
herbivore: deer).

2 Nominate learners 1o réad out & sentence of the text cach.

3. In pairs, learners take tums 1o talk about the différent lavers of the pyramed usimg
the examples given.

4. Monitor and listen to see which pairs need support and which o extend by asking
further guestions.

CORE

Feedback

Learners work with another pair and talk about the food pyramid using the new

lexis. They check that the lexis is being used correctly, and correct if noL

Lovite some pairs to share their descriptions.

Grass s a producer. [t is saten by consumers, such as cows, sheep, goals and zebras,
which are herbivores. Giralfes are also harbivores. They eat leaves. All thess animals
are pray. They are satan by predators, such as lons, which are camivores.




Coursebook Speaking: Activity 2
page 19 1. In pairs, learners look at the photos and identify the animals and plants (bird
cating a rat! wildebeests ¢ating grass).
4. In pairs, learners decide where each plant and animal is located on the food
pyvramid and discuss how they ane interrelated.
3. Encourage learners to draw a pyramid to represent one or both of the food chains
shown, and then to practise describimg one of them (o present to the class
6. Momtor and support
CORE
Feedback
Each pair of learners describes one of the food chains They can do this with another
par or small groups. Learners use their diagrams 1o help expliom the process.
Workbook Warkbook: Activity 1
page 18 1. Wrille predator, camivore, ferbfvore and somaivers on the board. Underline o

Explain that this is a prefix which means oll or everythimg. Ask il anyone can
work out what amnivore means (an animal that eats plants and animals), In pairs,
ask learners to name as many predators as they can think of in one minute. They
repeal with carnivores, herbivores and omnivores

CORE

Feedback

Elicit answers a3 a class and write them on the board under the correet heading.
Then clean the board. Learners write an example of each m their workbooks 1T
they can remember more, encourage them to add them.

1. Play & game. IT you hove pictures of ammals, distribute them. 1T possible, sit
l=arners in a circle or in rows. Invite one of the learners (o start with the name of
a plant or animal at the bottom of a food chain. The person 1o their rght gives
the name of & plant or anmmal that s above it on the food chain, They continue Lo
build a [ood chain one learner at o tme until a food chain is complete. The next
learner starts another food chain from the top and the pame continues.

Learning styles catered for [/):

Visual o

Auditory « ReadWrite o Kimaesthietic

Assessment for learning opportunities (V)

Observation

Student self-assessment | Ormal questioning Peer assessment

Qe

Student presentation Writllen work and Virbal feedback
feedback




UNIT 2 LESSON 8 TASKS/ACTIVITIES

.'IHI e i ii".

[starter

1. As a class review some food chains from lasi lesson. Play o game of Word remmis.
With their neighbour, learners take turns 1o say the names of plants or animals
that are on the same level of the food pyramid. Demonstrate the activity with a
more able learner: flower, plant, free, mroc, You could crumple o sheet of paper
into o ball 1o toss betwesn you as vou answer. When a player can't think of
anything else, they starl again with a different category on the food pyramid.

S e oy

Listening: Activity 3

1. Tell the class they are going to lisien to a scignce programmee called Jumior Science
Warch. Ask them what they think they might hear in thos programme.

4. Play the audio track. As they hsten, learners need to histen for the names of any
anmmials and fnd them in the picture {they are all lnbelled]).

CORE

Feedback

Play the audio track agan. This time, stop after each animal is mentioned and invite

a learner 1o come oul and write it on the board.

Answers
deer, mountaln lions, bulterflies, insacts, bees, kingfishers

Dilerentiation activities (Support ):
1. Play the audio track as many (imes 38 necessary.

Differcntintion activities {Stretch):

1. As they histen, learners note down any additional information they hear. Remind
them Lo listen Lo stréssed words as these are the important imformation words,

page 20
Audio Track 10

Writing: Activity 4

1. Read the Writing tip aloud. Demonstrate the activity by writing one of the words
[rom the word box on the board, for example feseees. EDcit any imformation
learners remember from the audwo track and wnite it around the word {more
buifdings = fewer planty = fevwer fnvects = fexy food for birdy ),

2. Pair more able and less able learners. Together they read out their indtial ideas and
then add as much detail as possible using the word prompts. Allow students 1o
listen o the awlio track one more iime to complete ther notes.

CORE

Feedbuek

Invite one o two learners 1o come to the boand 1o act as seribes. They write one
of the words from the word bos, elicit ideas from their classmates and write them
on the board.

page 20

Writing: Activity 5

1. Two pitirs work together to share their notes

2. Groups work together to wrile a summiry fexi using the notes from both pairs,
Sugpest learners use a picee of A4 paper Lo plan their Surmimary.

3. Monitor and support. Suggest 8 maximum and minimum number of words (for
example, 20 vo 80 words)

CORE

Feedback

Each group reads thedr summeary (o another group




Waorkbook: Activity 2

page 18 1. Play Audio Track 14 once
Audio Track 10 | 3 1y mixed-ability pairs, learners complete the text.
CORE
Feedback
Go round the class and invite each pair to read a completed sentence. If any group
disaprees, encourage them to call out Srop! and give their altemative answer. Do a
guick hands up tally to see which answer the class thinks is correct. Add the cormect
answer i all groups are incorrect.
1 food chain; 2 Forests: 3 flowers; 4 herblvores; 5 predators: & prey
Workbook Workbook: Activity 3
page 20 1. Half the class complete the Across clues and the other half the Down clues,
indrvidualby.
2. Pair up Across learners and Down learners. They tuke turns 1o ask and answer
guestions to complete the crossword, for example: L1: What did vou put for 3
Acroxs An animal that kills or eats other animals? L2 A predotor. What did vou
put for 1 Dower .. .
3. Monmitor and check learners are on task,
DESIRABLE
Feedback
Check answers as a class
Answers
Across: 3 predator; 5 chaln; 6 consumer; B herbivora; 10 prey; 12 food; 3 giraife;
14 butterfly
Down: 1 kingfisher: 2 mountain; 4 o 6 carnivore; 7 bees: 3 pyramid; 10 producer;
11 zebra
Coursebook Speaking: Activity &
page 20 1. Ask learners to list the different types of food they eat in a typical day.

2. Bead the rubric as a class. Refer learners 1o the Focabulary box and check that
evervone undersiands the meaning of ommivere. Learners decide whai level of the
food chan each of them =

CORE

Feedback

Ask each group 1o make a line down the centre of the classroom. Learners stand in

order fram the learner who is almost completely herbivore (vepetanan} at the front

of the room 1o the ledarner who 15 most carnivore at the back of the room. They will
need 1o ask each other guestions 1o establish who should 20 in front of whom, for
example L1: Do pow eat arry meae? L2 Mo, bt 1 olo eot froe L1 Okay, T eal diicken

xo you go ofiead of e

i

L. Play Twenty guestions. Think of a plant or ammal, Tor example fon. Invite the
class (o ask vou Yes/Mo guestions, such as Iv i an ommnivore? No, i o', Continue
until they have puessed what the plant or animal 2 Conbinue as ime allows,




Learning styles catered for [/):

Visual o

Auditory « ReadWrite o Kinaesthetic «
Assessment for learning opportunities (/):
Observation Student self-assessment | Ormal questioning Peer assessment
Croz Student presentation Written work and

feadbaick

Verbal feedback




UNIT 2 LESSON 9 TASKS/ACTIVITIES

Coursebook 1. Read the Starter questions as a cluss, In pairs, learners discuss their ideas Elicit
page 21 answiers. Tdeally. propect 4 map of the world on the board. Ask learners where
Mew Zealand is 1l not already mentioned, and invite a learner (o indicate 16 on
the map.
= o
Coursebook Listening: Activity 1
page 21 l. Learners look of the map in the Coursebook. Point out the North Island and the
Audio Track 11 town of Whangared, Ask them what sort of place they imagine it 1o be. What
might the local people do for o living? Hint that its by the sea
2. Tell them that they are going (o lisien to a summary of a Moo story called
Whale Rider, which they will read an extract from bater, Read the Did yvou know?
b aloud.
3. Read the three questons as g cluss, Diraw learners” attention o the Glossary box -
understanding these words will help them as they listen.
4, Play the audio track and ask learners (o listen for the general idea, 2o that they
can answer the first question.
3. Play the audio track again. This time, learners listen for key words to try 1o
answer the second and third questions.
CORE
Feedback
Elicit answers a3 a class Play the audio track again, stopping after each section
which contams the answers.
1 The story i about a Maorn communty and how thay choose a new leader.
2 Tha spacial stone.
3 Kahu goes oul in the boat with her uncle bacause she knows where the spacial stone
i5 and she wants to find it.
Dilferentiation activitics (Support ):
1. Learners only answer guestions | and 2.
Differentiation activities (Streteh):
1. In pairs, learners predict what Kahuo 18 going to do onext. Elieit ideas and see if
everyone has the same idea.
Coursebook Reading: Activity 2
page 21

1. Set the reading up as a readmg race. Legrners scan the text as Juickly as possible
and put their hands up when they have decided how many people are in the boat.

. When leamers have answered the question, elicitfieach the meanings of the words
in bold.

CORE

Feedback

Ask the learners who put their hands up first 1o share their ideas.

Answars
Threa: Uncle Rawir, Kahu and Manl Flowars




Workbook Workbook: Activity 1
page 21 |. Direct learners’ attention 10 the Reading wkills box and read it uloud.

2 If possible. mnke copies of the text and cut it up. Put learners into groups of
three. Give each learner in the group one of the three cot-up texis or allocate one
of the texis in the book.

3_Tell the learners (o read thewr texis silently first, then o read the text out loud o
the group. The proup hstens Lo esch extract ind decides what the order =

CORE

Feedback

Elicit the order each group has decided on and see il the whole class is

agreement,

TextA=2;Text B =3; TextC =1

Workbook Workbook: Activity 2

page 21 l. Learners stay in their groups of three. Tell them you are going to nead oul
statements aboul the story extract They have to listen and decide as a group
whether the statement is true or false. Learners can re-read the text to check their
AMEWETS,

DESIRABLE

Feedback

Read oul each stutement and ask learners (o stand up if’ they think 1t 1§ true and stay

seated il they think it is false. IF anyone gets it wrong. ask them why they answered

that way. IT an answer 15 false, iwvite learners 1o correct the statement.

1 F (she didy; 2 F (they were dolphins); 3T, 4 T 5 T, 6 F (Kahu did)

Workbook Workbook: Activity 3

page 22 |. Learners work in pairs, taking turns. One learner spells out one of the wonds, in
random order. Their partner puesses the meaning. With two-part words, they
should pause between spelling each word.

DESIRABLE

Fredback

Read out the descriptions in random order. Learners spefl out the word.

1e:2d;3eda 5660

l. Reconstruct the story so far as a class. Go round the class and ask pairs off
learners to build up the story sentence by sentence. Tell them it doesn’t have to
be exactly the same words, but the most important evenls should be more or
less correct. Learners can challenge if they think something important has been
missed oul.




Learning styles catered for [/):

Visual o

Auditory «

Read/Write

Kinassthetic #

Assessment for learning opportunities (/):

Observation

Student seli-assessment

Oral guestioning

Peer pssessment

Croz

Student presentation

Writlen work and
feadbaick

Verbal feedback




1. In small groups, ask the class to recap on the story of The Whale Rider so far,

UNIT 2 LESSON 10 TASKS/ACTIVITIES

Then ask them o predict what they think will happen m the 1St part of the story.
Elicit ideas from each group.

nm 'ry 3

page 22 1. Mime the word seb and elicit or teach the word. Draw learners” attention 1o the
words in bold and elicit/pre-teach the meanings.
2. Learners read the final part of the story individually.
3. In thear groups. they discuss how close their own ideas were to the ending,
4. Then read the guestions and lewrners discuss them in their groups. Encourape
eitch group to read out the extract, each person reading o character or a5 a
narrator. This might help them to answer the guestions,
CORE
Fecidback
Learners share their ideas and give reasons for their thoughts, Ask one or two
groups o act out the extract, adding expression.
Kahu: proud, happy: Nani Flowers: rallieved; Nani Flowers is sobbing because sha is so
happy o see that Kahu is OK
Workbook Workbook: Activity 4
page 22 1. Asaclass, read through the Writimg tip. Emphasise that learners only need to
include the main events but they need to follow the order of events logcally.
2. In groups, learners write their summary. They may look back at the extracts of
the story in the Coursebook and the Workbook for reference.
CORE
Feedback
Learners swap thieir summaries with another group. They reid them aloud in their
group and peer assess. Ask them o underling any grammatical or spelling ernors
and put an armow for any information that s mssing. Groups re-read their texts and
amend s needed.
Coursebook Writing: Activity 4
page 22 1. In their groups, learners are going Lo wrile a short play of the story, They will

work on different parts of the story and then each group will act their part out.

2. Refer learners 1o the example. Use the text i Activity 2 to model how 1o write the
first part as a dialogiie. Rawirf can provide any sections of the story that ane not
dialosne,

3. Allocate groups one of the texis (heginning and end rom Coursebook Activities
2 and 3 and middle from Workbook Activity 1) IT the cliuss s Lirge, more than
one group may nead 1o work on the same section,

4. Monitor and support learners as needed.

5. When they have written therr part of the play, tell them (o practise scting it oul

CORE

Fecdback

Eich group acts oul the story in turn. I7 more than one group work on the same
text, sugpest that they perform the play in another lesson.




DifTerentiation activities (Support):

l. Learners have a supporting role. They can make any props thit are needed, (o
example.

Differentiation setivities {Stretch):

I. These learners can tuke more responsibility i the task and could be responsible
for doing the main part of the wrting.

page 22

Writing: Activity 5

I. Learners add a final part to the story in their notebooks.
DESIRABLE

Fredback

Learners swap texts with their partners for peer correciion

'EM. e
L. Invite as many learners as possible to read out their conclusions. Yoie on the best
endings fmom Coursebook Activity 5. Is there an outrght winner?

Learning styles catered for (/):

Vistial o

Auditory o ReadWrite o Kinagsthetic o

Assessment for learning opportunities {):

Observation Student sell-assessment | Oral questioning Peer pssessment
Oz Student presentation Wintten work and Verbal feedback

[eedback




UNIT 2 LESSON 11 TASKS/ACTIVITIES

arfor

Coursebook I. Write extinction on the board. Elicit or explain what it means. Read the Starter
page 23 questions as a class. Elicit some animals that learners know are in danger of
extinction — they may know these in L1, so either give the translation, if known.
or wse o dictionary to check the animal name in Enghsh. Make a note on the
boand of key words that come out of the Starter guestions

= e

page 23 I. Before vou play the audso track, read through the Listendng strafegy as a cliss,
Audio Track 12 Ensure learners are clear that they are listening for the general idea the first time
through.

2. Distribute pieces of paper (or use mdividual whiteboards if available). Ask
learners to wrile vex on one side and mo on the other.

3. Read the st question asa class,

4. Tell learmers they are going to listen to an interview betwesn a presenter and an
envirommenialis.

5. Play the audio track.

CORE

Feedback

Ask leamers to ruise their paper/whiteboard to answer the gmst guesiion.

Yes

Listening: Activity 2

L. Copy the grid on the board.

2. Tell learners they are poing to listen to the audio track again, this time for details,
First, ask them to listen out for what the threais are. Flay the audio track and
elicit the answers. (destroction of anmmal habeans: trade).

3. Tell learners you will play the audio track twice more. They need to listen and
complete the grid. This time, suggest they focus on the reasons why animals are
umder threat,

4. Play the audio track again. This time, learners listen for examplés of the animals
under threat. Remund learners to listen for the gist and focus on stréssed content
words ruther thun trying o understind every wornd.

5. In pairs, learners compare their grds

CORE

Feedback

Pairs compare their grids with another pair. Invite one learner from each group of

four to complete one of the cells on the grid on the board.

Threats: 1 destruction of animal habitats; 2 trada

Reason for threat 1: animals coming cloze 1o human settlements becauss they are
looking for food and they become a pest; wikd animals are killed bacauss they kill
livastock; new towns dastroy animal habitats, H people are hurt or killed by wild
animals, the wild animals are killad

Reason for threat 2: ivery from elephant tusks = usad in manufacturing and for
decorative items; rhino horn is used in traditional medicine in some countries




Differentiation activities (Support):
1. Two learners work together on one of the grids so they have support.

X, Make & copy of the audioscript for learners 1o follow so they can refer o it if
NECESSury.

Differcntintion activities {Stretch):

l. Learners complete the activity without support and histen for additional
information.

Coursebook Listening: Activity 3
page 23 1. Read the robric as a class Tell learners po read through the statements in pairs
Audio Track 12 and discuss whether they think each statement is true or [alse

2. Play the apdio track for learners to check their ideas,
CORE
Feedback

Elicit learners” ideas first and then play the corresponding section on the awdo track
o check,
Answers

1 F {growing quicklyl; 2 T, 3 F (they graze thelr animals on open Bnd);, 4 T. 5T, 6 F {thay
are used in traditional medicine)

Workbook Workbook: Activity 1
page 23 1. First of all, read throweh the deflinimions and check for comprehension.

2. Model the first queston., Say: Nuwmber I . extoection . and elieit e when
st fing doesrr | exis? armrmore

3. Learners complete the actvity individoaily. Tell them (o elminate oplions by
mutching more obvious pairs first.
DESIRABLE
Fevdback
Learners take tums (o test each other on the new vocabulary,
Answers
1e2g3ad4c.5d6%Th

Workbook Workbook: Activity 2

page 23 1. Model the first sentence. Choose one of the words in bold. Learners have to
decide whether the word is correct or noL In pairs, they can discuss their ideas
Learners pul up their hands (o say whether your choice was right or nol. IT they
think the word is incorrect, they sugpest an alternative.

2. Repeat with the other sentences.

DESIRABLE

Feedback

Answers chicited n open class as explamed above
Answers
1 extinction; 2 populations; 3 tarritory; 4 habitats; 5 crops,; 6 closer to




page 23

Workbook: Activiiy 3

I. Model the first sentence saying winad where the gap s For example Riino forn
are wxed in fraditional whar? Ehcit medicine.

2. Learners then complete the activity mdividuoally.

DESIRABLE

Feedback

In pairs, learners check their partner’s answers,

Answer
1 medicine; 2 larritory: 3 axtinct; 4 population; 5 tusks: & food.

Speaking: Activity 4

L. Set up the activity as a mini class discossion. Davide the class into small mixed-
ability groups. Read the rubric and eheit some ideas os 4 class

2. Then ask each group to discuss possible solutions to the problem and make notes
ol key ideas that come out of the discussion.

CORE

Fredback

A aclass, representatives of each proup feedback ther group’s ideas. The class

discusses the different ideas together by putting up their hands when they want to make

it sugpestion or contribution. Wrte key sugpestions on the board. Then do a tally to

find out which of the wdeas 18 the best way 1o protect both the ammals and the people

Answers

Leamers' own answers

I. Play Backs o the boovd. Learners or pairs of learners sit with their backs to the
board. Write ane of the words that has come up m the lesson on the board (or
invite a learner to supply the word). The learners with their backs to thie board
ask guestions to find out what the word 5. To make this harder, learners could
only ask Yea™o questions,

Learning styles catered for (V):

Visual o Auditory ReadWrite Kinaesthetic
Assessment for learning opportunities (V):

Obsgrvation Sindent seli-assessment | Oral guestioning Peer assgssment
iz Student presentation Writlen work and Verbal feedback

feedback




UNIT 2 LESSON 12 TASKS/ACTIVITIES

l. Review some of the Jexis coverad in the previous lesson by asking learners o

[ Reading an speaking: Activsy 5

arfor

think of five words and note them down. Make sure they know the spellimg. In
pairs fenrmers take turns to spell oot their word letier by leiter. Do an example.
Start w spell extinetion e-x-f .. Learners call out the word (extinction) as soon as
they think they know it and can give the meaning,

g _at i

I. Refer learners to the Focabielary box and check for comprehension. Elicit some
wild animals that live in your region and what category of animal they are

2. In small groups. learners discuss what they know about these animals and say
which of them are in danger of extinction. Then ask them 10 consider the reasons
why they are threstened. Elicit idess and write them on the board.

3. Draw learners” altention 1o the words i bold in the text and sheitfpre-teach the
meanimges, Give the clags one minule (o read the text and find the answer.

CORE
Feedback
Elicit the answer affer reading. Dad it match any of the sugeestions on the board?

Differentiation sctivities (Support}:

1. Make a copy of the text and highlight key words 1o help learners complete the
acivily. Aliernatively, put learners in a pair with a more able learner.

Differentiation activities (Stretch):

I. Leamers work with a less able leamer and sunplify sections of the text that they
don't undersiand.

page 24

Reading: Activity 6

I. Read through the rubne and questions as a class. Then split the class into small
mixed-ability groups

2. Give the class two or three minutes to read the text individually. Stop them afier
the time 15 up amd ell them to close their books

3. Learners work together (o answer the questions without looking back at the text,
pooling the information they can remember.

4. Direct learners 1o the Reading strategy. Encourage them o use this stratepy when
they re-read the text to confirm therr answers.

CORE

Feedback

As a clasg. read out each question. In turn, each group feeds back their answer. 1T
another group disagrees, they challenge the first group and give their answer.

3

1Ea|:=usaﬂ'.mpnnpmntlhamqim are very concerned about nature; 2 Arablan oryx
and Arabilan leopard; 3 No. They were both almost extincl, 4 Breeding programmes
wana intreduced and conservation work done; & They have been protected by [aw;

6 Learners' own answers




Differentiation activities (Support):
I. Learners work in mixed-ability groups,

Differentiation activities (Stretch):
l. Learners take on more respensibility of leading the discussion and recalbng the
nformiation.

Speaking: Activity 7
1. Refer back to the discussion at the beginming of the lesson and elicit the main
wild animals in the repon. Then read the sentence prompis as a class
. Put leswrners in groups of three or four. Tell ezxch group 1o select one of the
animals so each gproup discusses o different animal.
3. First, sugpest they think about their own ideas for a couple of minutes Then they
share their idess in the proup discussion. Monitor and support as required.
4, Ask the proups to summarise therr discussions in onder (o present their ideas back
to the class.
CORE
Feedback
Each group presents the mam pomits of thar discussions to the olass. Then they
have o guestion-and-answer session abowt each animal.

(e

Workbook
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Workbook: Activity 4

1. In pauirs, learners discuss the meaning of each word. Allow them to consull a
dictionary il necessiry

X Learners wrile a senlence conlaming each word,

DESIRABLE

Fecdback

Invite learners to read out one of their senténces o the elass Check for oorrect
interpretation of the meaning of the words, and if’ there are any prammar errons
review them on the board.

Learfars’ oWn answars

Workbook
page 24

Workbook: Activity 5

l. Learners remain in ther groups. Read the rubnc as a class Then direct leamers”
aftention Lo the planning grid. Highlight the content required for each paragraph.
Elicit some ideas that they could wnte under each heading for one of the animals
they have worked on 1o the List two lessons,

. Learners make notes about the animal, looking back at the texts they have
worked on for ideas. Make sure all learners have a copy of the notes as they will
need this to write up their report.

DESIRABLE

Feedback

Groups peer-pssess cach prid. They work together with another group and share

their plans. Each group listens to the other and offers further suggestions, il needed,

and any other useful comments

[+




Workbook Workbook: Activity 6

page 24 1. Learners use the feedback from the peer-assessment and make any changes (o
their content. Then they discuss the content of each paragraph as a group. When
they are happy with it, they write 1t in their books

DESIRABLE

Fredback

Each group reads ot ther report. The rest of the class hstens and notes down
any questions they would like to ask. Allow time for guestions after presenting the
imlerview.

T

|. Learners stay in their groups and write five questons about Lessons 12 and 13
on Ad paper, leaving space for the answers. Make sure they know the answers.
Groups hand their questions to the group next to them jclockwise). The groups
answer the gquestions, writing them on the A4 paper. The groups then pass on the

guestions plus their answers to the next group. which rends both gquestions and

answers and decades if they agree or not. IT they doo’s. they write their answer
neXt (o the first answer, 17 they agree. they tck it The questions move round each
group until they reach the orginal group. This group then checks all the answers.

Learning styles catered for (/)

Visual Auditory ¢ Bead/Write & Kinaesthetic

Assessment for learning opportunities (v):

Obhservation Student self-assessment | Oral questioning Peer issessmient

i Student presentation Written work and Verbal lesdback
feedback
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UNIT 2 LESSON 13 TASKS/ACTIVITIES

L. Call out the nome of a wild animal from the last two lessons (not gonlla, elephant

2. Refer learners to the Starter question. Elicit or explain that endangered means in

Coursebook. Beading: Activity 1
I. Ask learners to identify the three animals in the photos (sorilla; elephant, on).
2. Tell learners they are going o read fact files about two of these animals

3. In pairs, learners scan the fact file information and use dictionsries to check the

4. Leamners read the mformation in the fact files sgain and decde which of the

CDORE
Feedback

Elicit the answer (or each fet file Did anybody choose elephant mstead of

gorilla? If so, why? Which fact shows that it had to be gorilla and not elephant?
{habitat)

1 lion: 2 gorilia

or lion), for example: rhino. Give leamers two minules 1o write as many facis as
they can think of about the animal. Learners compare their ideas in pairs. Elicit
ideas 1o make sure all areas are covered: habitat, what level of the food chain they
are, what they eal and soctal habas

dlermger of extinction. In pairs. they discuss il any of the wild animals they have
named are endangered.

meaning of any unknown vocabulary (savanna, antelope, grasslunds).

amimals the informution s about. Learners can work in pairs to do this,

Differcntiation scetivities (Support )
|. Learmners identify just the frst animal, which is one they hove already seen in

previous lessons,

Differentiation activities (Stretch):
1. Learners create a similtar foct file from the ideas they came up with in the Starter

aclivity.
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Workbook Workbook: Activity 1
I. Tell learners that they are poing to work in pairs or small proups and create a fact

2. Give learners a few minutes to decide which creatore to write about and then

file about another creature that is endangered. Elicit some examples of mammals,
birds, reptiles ind amphibuans that they know are endangered ind write them

on the boand. Use a bilingual dictioniary 1o find out the name i Englizh if not
known.

work together to complete the gnd on a pece of A4 paper without fling in the
nams of the animal. Recommend that each member of the pair or group finds
oul about and fills in different areas of the grid.




CORE
Feedback

Learners put their fact files around the room. Invite learners to po round the cliss
and read the different information. Then they pot sticky noles next Lo each fact
file with the name of the animal they think is being described. Each group then
says which ol the animals writlen under their (oot file s the correct one (or they
Lefl the cliss the correct answer, il no groups puessed cormectly).

Answers

Leamars' own answers

Workbook
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Waorkbook: Activity 2

1. Learners transfer the information from the A4 f@ct file into their workbooks.
Then they draw a pyrmd to show its place in the food chion, [abelling all the
related elements,

EXTENSION

Feedback

Each pur or group stands up and says the name of therr amimal. The other pairs

groups disciss where they think it is on the food chain.

Answers

Lesrnars' own answears

Speaking: Activity 2
1. Tell learners that they will work in the same pairs or small groups. They are going
o use the mibrmation they found oot in ther fact files to help them prepan: a
talk about therr ammal. Read the rubric as a cliss and elicit or explam what dr
defence of means
. Then eheit some wleas about what a persussive text i defence of an animal in
crisis might include, for example: We think there shonld be more controf over whene
fuerrrerns bretlel new settlements so they avotd wild animal territory. This wild andemal
plays an fmyportart part i the food chein. IF (0 becomes extined, we may end wp with
srrnalfer animals increaxing Hetr mombers and Shey may bring diveare.
3. Direct leamers” attention 1o the prompts. In their pairs or groups, leamers work
together 1o make some notes shout their talk. Monitor and support. Make sune
they keep focused on the topic and 1o keep their ideas short and clear.

4. Encourage éach pairfgroup Lo rehearse their talk before presenting it to the class
CORE

Feedback

Each group stands up and introduces their anmmal. Then they present their talk

in its defence. Learners listen to all of the talks and then they discuss the main
points of each talk and desde which they think was the most persuasive. Each
pair or group then says which one they thought was the most persuasive and why
Learners can wrile up their talk at home, if they wish.

I

Dilferentintion activities (Support ):

l. Learners prepare a much shorter talk about an animal in crisis. They just include
information about the anmal and its habitat and why it is in crisis

Differentiation activities (Stretch):

. Encourage learners to think of supporting reasons in order to persuade the
histener of their irgument.




b ls -t

I. In their pairs or groups, learners prepare a few questions about ther animal 1in
crisis. Each pair/group take turns 1o ask the questions 1o the cliss
2. Learners can then decide which animal they learned most about in the lesson.

Learning styles catered for (v):

Visual o Auditory ReadWrite ¢ Kinsesthetic «
Assessment for learning opportunities (v/):

Ohservation Stndent self-assessment | Oral questioning Peer assessment
Quiz Student presentation Written work and Verbal feedback

feedback




UNIT 3 LESSON 1 TASKS/ACTIVITIES

| I
1. Review the job vocabulary that learmers have already met in previous grades by

organising a job alphabet race. In small groups, learners have three minutes to
think of one job for every letter of the alphabet. Learners should skip difficult
letters and come back to them if time allows.

2. Ask learners to share answers at the end of the three minuies: Award one point
for each job, and two pomts il no one else thought of this job.

3. Look at the Starter question and clanfy the meaning of fdeal job il necessary
{arewm foh). Encourage learners to justily their choiwes. Refer learners to the
Lamguage Tip to ensure they understand how to wse work (as verb or noun) and
Job (only as a noun) in the cormect way,

1. Write across the board: -er, -anl, -on -ian, -ic, -5t (keep these on the bord for
Workbook Activity 1). Explain that these are suffixes, in other words a group of
leiers added (o the end of a word to change its meaning. Explain that all of thess
sulfines are used (o mean o pervon who doey . 80 are used in job titles:

[d

. Read through the Lie of Engfish box and check that learners understand afl the
jobs listed and emphasise the connection with the fiest word. for example say
Dirive A persen wha drives a taxi is called o . and elicit taxi driver.

3. Have learners look at the list of jobs they wrote down for the Starter activity and

underline the suffixes.

4. Allow learners to use dictionaries to look up any unfamiliar words. Distribute
copies of the vocabulary table (PCM 1), In pairs. learners fill in the table with the
words they didn't already know, grouping together words with the same suffix.
Explain that grouping words in ‘Tamifies” like this will help them 1o remember the
correct suffites

5. You might want to point out that some jobs dont fit into these families: murve,
piler, chef. Also, some jobs have an extra letter with thewr suffix: engineer,
fawyer, Learners need to oommil these exceplions o memory. Fer s actually an
abbreviation of wierinarion. but is mostly commonly used in the abbreviated form.

CORE

Feedback

Mominate learners o read out o different definition each — the rest of the class call

out the job title in ¢ach case

Possible answers

driving instructor: a person who leaches you how 1o drive

actor: a person who acts in films, plays or tv programmes

accountant: a person who works with financial records

assistant: a person who helps other peopla (personal azsistant, shop assiEtant)
flight attendant: a parson who Sarves passangers on an aircraft
journalist: a parson who writes for a newspaper, magazine or web news site
pharmacist: a parson who prepares and distributes medicing
physiotherapist a person who treats physical injury through exercise
recaplionist a person who receives visitors in an office

elactrician: a person who works with electrical aguipment

optician: a person who chacks eves and recommeands glasses




politician: an elected governmant alficial

carpenter: a person who makes things with wood

cleaner: a person who cleans

designer: a person who designs (fashion designer, graphic designer, inferior dasigner)
anginear: a person who designs engines and structures

lawyer: a person gualified 1o give lagal advice or represant someons i court
photegrapher: a person who takes photographs

plumber: a parson who installs or mends water pipes and equipment in buldings
programimen & person who writes compuler programmes develops software (compurter
prografmmer)

manager: g parson who organisas a team of other workers

taxi driver: a parson who drives members of the public

walter: a person who serves you in a restaurant

writer: a person who writes books or articles

mechanic: a person who works with machines

paramedic: a parson who looks aftar people who have baen hurl in an amergancy

Reading: Activity 2

1. Refer learners to the three pictures of jobs and explain that they have 1o read the
paragraph and work out which of the three jobs s being described.

2. Encourage learners to pet the sense of the paragraph and not to worry about
words they do not know, unless this stops them from understanding the gise.

CORE

Feodback

Mominate learners [or answers and ask them to justfy therr answers. What words

helped them understand the job?

Answer
Paramedic {the middle picture)

Differentiation sciivities (Support |

L. Allow learners 1o use their dictionares 1o find the meaming of words they do not
know.

Differentiation activithes (Stretch):
l. Learners describe the other two jobs pictured.
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Reading: Activity 3

1. Refer learmers o the two protures and explain thint they have to read the sentenoes and
ussign them to each of the two jobs The sentences should form a pamgraph descabang
the job, just as in the previouws actvity. Two of the sentences can apply (o either job

2. Bet this as a pairfgroup competition.

DESIRABLE

Feedback

Allow fast finishers o write their answers on the board and read out the paragraph.

Do the others agree that the order of the sentences make o coherent paragraph and
maich the picture?

Answer
Waltera, h, c.e. |
Tax| driver: a, g, d, b, 1
Could be sither: a,

Taxi driver: You have to liks people fo do fhe iob | do. You also have fo be very patient
becausa somatimas tha traffic s quite heavy and it can lake a long time 1o get to yolr

destination. it can ba tlhng at tirmes, asp-emaafy if I'rm on the road eary in the morming,

Waiter: "|"nu have to Iim @gh to dn tha |nh Idn Mest customens are really nice, but
some are just 50 difficult to please. They say, “This isn't what | orderad,” but you know
Ilwaswhﬂtheymﬂamd I"'m o my Ieataﬂdaysnlmuawﬂmdwhanlgnhnm it
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Workbook: Activity 1

1. Learners fill in the table by deciding which seffix would complete each of the
torn-ofl words .

CORE

Fredback

You should sull have the suffixes on the board (rom earhier. Have learners come out
ared write an answer in the correct column.

-ar: carpanter, plumber, cleanar
-ant: accountant, assistant

-or! nstructor, actor

«tan: alectrician, optician

-ie: machanie, parameadic
=igt: journalist, receptionist, pharmacist
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Workbook: Activity 2

1. Model the activity by miming a tooth ache and saving Quoick! I need o . Elicit
deniist Toom the learners.

2. Refer learnérs Lo the example sentence and sel the task m pairs. Poimnt out that
guestions 2 and 8 could have more than one correct answer. Accepl any sensible
MWL

DESIRABLE

Feedback

Have learners wote the answers on the board and check for accurate spelling.
: =

1 carpenter; 2 flight attendant, pilot; 3 instructor; 4 cleanar: 5 plumber; & mechanic; 7
electrician; 8 engineer, architect




Differentiation activities (Support )
. Provide learners with the first letter of esch word.

Differentiation activites (Stretch):

1. Learners wrile similar sentences for other jobs and have their puriners wriie the
joh.

=

|. Dastribute copies of PCM 8. Learners will have met all the job names in a
previows geade or i this lesson.

2. In patrs or small groups mateh all the words and pictures

3. Mominate pairs of learners to ask and answer, for example Learner A Whar's

mumrther 17 Learner B: Dentisy,

1 dentist; 2 doctor; 3 nurse; 4 parameadic: 5 cleaner; 6 recaptionist; 7 optician; 8
physiotherapist; 9 pharmacist: 10 chef; 11 walter; 12 waltress; 13 car mechanic: 14
manager; 15 shop assistant; 18 electrician; 17 carpentar; 18 plumber; 18 angineer; 20
driving instructor; 21 traffic warden; 22 firefightar; 23 police officar; 24 taxi driver

Learning styles catered for (v):

Visual

Auditory o ReadWrite o Kinnesthetic «

Assessment for learning opportunities (/):

Observalion

Student sell-assessment | Oral guestionmg Peer assessment

iz

Studdent presentation Writlen work and Verbal feedback
feadback




UNIT 3 LESSON 2 TASKS/ACTIVITIES

1. Play o miming game with the class, Divide the class into two [eams

2. Model the game by muming a job, for example driver. The Grst eam to shout out
a driver stores a poimnl

3. In turn, have one learmer from each team come to the front. Show them a word

for a job they have to mume.

page 29
Audio Track 13

Listening: Activity 4
1. Tell the class they are going (o listen to three people lalking about ther work.
2. Play the audio track once. Ask Whar jobs do vou think they do?
3. Learners histen agam and write down their answers m therr notebooks
CORE
Feedback
Check the answers in pairs then as a class. Encourage learners (o say what key
words helped them deeide and write these on the board.

hricis
1 enginear; 2 physiotherapist; 3 mechanic

DrifTerent iation activities (Support):
1. Play the audio track more limes il necessary.

Differentiation activities (Stretch):
1. Ask learners to describe one of the other jobs and have peers goess the joh.

page 29
Audio Track 13

Listening: Activity 5

1. Before learners lislen agam, ask them (o look at the prompts and guess which off
the jobs these could apply to.

2. Play the audio apain. Learners isten and check who said what

3. Play the audio track once more il necessary.

CORE

Feedback

Check the answers m pairs, then as a class Were any of their guesses right?

Answers
1 physiotharapist: 2 angineser: 3 mechanic

DifMerentintion activities (Supportj:
1. Provide learners with the andioscripl

DvifMerentiation activities (Stretch):
1. Ask learners what other information they heard.

Workbook
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Workbook: Activity 3

1. Write on the board WHAT? and WHERE?

2. Then write phisiotherapist on the board and ask learness to tell you what a
phvsiotherapist does and where they work.

3. Refer learners to the example.

4. Paur or group learners and hove them describe the jobs the people do and where

they work. Then ask them to work alone to complete the senténces in ther
Workbooks




CORE
Feodback

Monitor and support as needed. If possible, post learners” seniences around the
rovomm and have them do o gallery walk to see what their peers have written.

1 A physiotherapist wses special exercises, haat or massage 1o help peopla recover

from an injury. A physiotherapist works in a hospital.

2 A receplionist answers the phone and welcomes visitors. A receplionist works in an
offica or a hotal.

3 A taxi driver takes passengers in his car. The passengers pay for the jourmey. A taxi
driver works in his own car or in an official taxi company car.

4 A waiter takes crders for food and serves food in a restaurant.

5 A shop aszsistant helps people in a shop.

6 A paramedic helps people who have had an accident or are ill, bafore they go to
hospital.

7 An optician examines and measures people’s eyes. An optician works in a clinic.
B A journalizt writes news stories for a newspaper or magazne.

9 A driving instructor taaches people how to drive. A driving instructor works in his own
car or in an official driving school car.

10 A flight attendant halps passengers and serves food and drink on a plana.

Differentiation activities (Support):
L. Allow learners o describe only the job or the place of work.

Differentintion activities (Stretch):
I. Ask learners o choose other jobs and write similsr sentences.
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Speaking: Activity &

I. Read through the Language tip as a cliss, Ensure learners understand the
difference between worky in o and works tn. Elicit or teach the meamng of any
unfamiliar words in the examples.

- Model the 1ask by giving an example of vour own using both work in o (specific
butlding}, work fn # -ing and work for o + (company) and ask learners i’ they can
see the difference. Elicil further exampley,

3. Mommate two learners to model the speech bubbles,

4. In small groups, learners can make some notes first and then ik abouot the
people they know and the jobs they do,

CORE

Ferdback

Circolate, listening to leammers” interactions, Make notes of recurrent mistakes for

remisdinl workl, Have a few learners tell the rest of the class about the people they

know.

Answers

Learmar's own answers

[
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Workbook: Activity 4

L. Wirite a sentence on the board and have learners find the mistake, for example
Teachers fob af sofood every day from Som antil 4pme Erase fob and replsce i1 with
wirrk,

2. Explain that learners will now read and find mestakes in five seniences.
3. Learners complete the actvity mdividually and check answers in pairs.




EXTENSION
Feedback

Write the sentences on the board and have lexrners come o the board 1o cormeet
thiem.

P
1 My father works in a-bankirsg.

2 My mother works fer in publishing

3 A receptionist works fer in a recaplion area

4 Would you like to work fer in finance?
5 | don't want to work n an offica.

DNiMerentiation activities (Support):
1. Underline or circle where the mistakes are.

DvifTerentintion setivities (Stretch):
1. Ask learners to write similar “wrong” senténces for therr partners Lo correcl.

Baiouroes = “ enary |
1. Ask ]:-:Lm-.-:rx» o vole for the most and least popular of the jobs they have learned

in these two lessons IS there o clear winner? Ask learners to give reasons for their
cholces.

Learning styles catered for («):

Visual o Auditory « ReadWrite « Kinaesthetic «

Assessment for learning opportunities (/):

Observation Student sell-assessment | Oral questioning Peer nssessment

huiz Student presentation Writien work and Verbal feedback

feedback




UNIT 3 LESSON 3 TASKS/ACTIVITIES

[

Reading: Activity 1

L. Make some statements about skills you have, for example £ can drive o car: £ can
play e o T oon speak Englich Explam that the things you know bow 1o do are
your skilly wod write il on the board.

. Go throwgh the Starter questions a8 a cliss
. In pairs, learners tell each other about the skills they have.

. Mominate a few learners o report back (o the class what skill their pariner has
Wrike these on the board.

bad Il

g

1. Ask learners what year and century we are in. Clanfy the méaning of cemtury (100
vears) il necessary.

2. Read out the title of the quiz. Ask learners to predict what *21 centary skills”
mught be Ask Wt is very diffirent about this centure? Elicit ideas around the
fzxct that we Ive in an “information age™ - it 15 increasingly important (o be able
o wocess amnd make use of informution, especially via computers and the Internet.
Write information age on the boand. Encourage learners to think beyond the
notion of sKills as purely something you can do manually. Elicit or explain that
21 century skills often involve intersction and communication.

1. Refer learners to the Lenguage fip and clanfy when articles are used. and when
ol

4. Learners complete the quir individually, making notes of their answers to each
guestion in their nolebooks

CORE

Feedback

Check the answers in pairs, then pairs report back which skills they have in common

and which are different. Are the 21" century skills they read about the same as those

they had predicted? Refer learners to the photo on page 26 and ask which of the

21" century skills they think it represents (team plaver).

Answers

Learner” own answers

Differentiation sctivities (Support
L. Allow learners 1o use their dictionares 1o look up any new words

Differentiation activities (Stretch):
L. Learners mve specific examples of a tmme when they displaved a specific
21" century skill.
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Speaking: Activity 2

1. Go throwgh the different 21 century skills and ask learners to put thear hand up
il they answered ‘ves” in the quie 18 there a skill that evervone hasT Is thene a skill
that no-one has?

2. Nominate i few learners to tell the class why they answensd "yes’. Refer to the
‘proactive’ speech bubble as a further example.

3 Choose one of the skills and ask learners w put their hand up if they
answered "no’. Ask them why and ask Can you change this? How? Refer 1o the
‘communication’ speech bubble for an example.

4. Allow learners to look at their quiz answers and make notes on their ideas before
starting small group discussions.




CORE
Feedback

Monitor and support as needed. Make @ note of any errors and examples of good
lnnguaee for delayved feedback. In whole cliss feedback, ask learners if anyone has
sumilar answers. Also, compare suggestions for improving the skifls and discuss a8 a
class which is the best suggestion.

Answaers

Learnar' own answers

Dvifferentintion netivities (Support):
1. Learners only sav whach skills they have and why

Differentiation activities (Stretch):
I. Learners mvie each other sugpestions on how they can improve ther skills,
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Workbook: Activity 1
1. Learners complete the task individuaily.

CORE
Fevdback
Check as a class. Ask ltarners what helped them decide

Answers
1 craativity; 2 proactive; 3 leadership; 4 communication; 5 problem solving; 6 team
playsr

Differentiation activities (Support j:

1. Crrcle key words in the examples (o help learners find the answer, for example,
interesting fdeas and wvresial subjects.

Differentiation activities (Stretch):
1. Ask learners 1o think of other possible examples for each skill.

page 28

Workbook: Activity 2

1. Refer learners to the 21" century zkills wntten on the board. Poant out that they
are different paris of speech: abstract noun (crearivily). concrele noun {fegm
plaver), plural nouns (leadership dills, commumivetion skiffs) and an adjective
{provective). We can derive associated wonds from these: ereative (from erdativity)
and feader (from feadership). Some of these words will use the verb fo be: creative,
proactive, {eaden, team plaver: some will use the verb ro fave: feadership skills
copmmuntcation skills, creativity. Some will need an article: feader, feam plaver and
the rest will mot.

2. Learners complete the activity imndividually and compare answeérs in pairs.
DESIRABLE
Feedback
Check as a class.
Answers
1 creative; 2 leadership; 3 be; d has: 4 has; 5 crealivity; 6 leader

DrifTerent iation activities (Support):
1. Direct learners to work in pairs for this activity,

Drifferentiation activities (Stretch):
1. Ask learners to write similar sentences for their peers




Workbook Workbook: Activity 3
page 80 1. This activity s (o check that learners have understood the difference between
these similar words
2. Learners complete the task individually
EXTENSION
Feedback
Learners share thetr sentences i small groups and peer correcl. Then have each
group choose the best senfences and nominate one writer from each group Lo wrile
these on the board.
Answers
Learners’ own answers
1. Ask learners which words were new i todays lesson and which words they
already knew.
2. Which words do they find difficult to spell, say or remember? Maike a note o
these on the board and drill them us appropriate.
Learning styles catered for (v):
Visual o Auditory « ReadWrite o Kinaesthetic «
Assessment for learning opportunities (v/):
Observation Student sell-assessment | Oral guestioning Peer assessment
Quiz Student presentation Written work and Verhal feedback

feedback




UNIT 3 LESSON 4 TASKS/ACTIVITIES

1. Ask learners how many 21" century skills they can remember. Wiite them on the
baard.

2. Nommate one learner and ask the others to guess which skill they answened “ves’

to in the quiz. Ask the learner in guestion Lo confirm.

E Tr="= ; -
Coursebook Speaking: Activity 3
page 31 1. Demonstrate the task by describing 2 skill vou have (without saying that you're
talking about voursell). Say This persem ... Ideally. choose & skill that only you
{out of the people in the dassroom) have so that it isn'T oo difficuli for leamers
L0 guess,
2. Allow learmers some ime [o think about the person they will describe and miake
notes is needed. Then set the task i pairs or small groups,
DESIRABLE
Feedbuck
Nominate learners 1o share their description with the rest of the class.
N
Learner' own answears
Differentiation activities (Support):
1. Learners can desenbe 21* century or ‘traditional” skills.
DifTerentiation activities (Stretch):
1. Learners describe more than one person.
Coursebook Speaking: Activity 4
page 31

1. Refer to the list of 21 cenfury skills in the reading text and have learners discuss
the angwers Lo their questions in small groups and then as whole class feedback.

2. Give learners iime to tink about their answers and make notes belore speaking,

CORE

Feedback

Help learners differentinte between the two tvpes of skills by writing Tt ifonal

skcilly and 207 century skilly on the board. Then choose one of the jobs seen in

Lesson 1 {for example. firefighter) and ask learners to list skills under each heading.

‘Possible answers

They are called 21 century =kills bacaise nowadays machines ara doing the work than

humans did in the past, =0 now we nead peopla with “thinking' skills that machines

can i hawvea.

“Traditional’ skills: what you can physically do, for exarmpla a firefighter must be abia

to check a fire hydrant and use spectal equipmeant; 21 century skilks: the parsonal

qualities and abilitles you have for example a firefighter must be a good leam player

becaise he must work with collesques in dangerous situations.

Differentiation activities (Support j:

1. Help learners formulate and express their ideas by usking prompl questions such
as: Iy typing a 207 century sicfll? Wity noe? What con mochines do? Whot car't
they do?

Differcatiation activities (Streteh):

1. Can learners think of any other 21" century skill?
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Speaking: Activity 5

L. Write f AGREE and § DISAGREE on the board. Eleit wiys ol expressing each.
Refer leamers o the Speaking tip for aliernative expressions

2. Have learners stand accordmg to which T1% century skill they believe is the most
important: proactive. problem solving, leadership, communicalion, crealivity,
Lenm player,

3. Choose the two most popular skills Divide the class imto two groups. IT there
ts an uneven numbser, balance out the groups by assigning skills (o learners who
have no strong opimon. Space permatting, have learners stand in their "skills’
proups on different sides of the classroom.

4. Stand in the maddle of the room and lead thas activily as a debate wath members
of each group expressamg ther view in turn.

5. Encourage learners to follow the roles of courteous debate by allowing their
opponents 1o fimish speaking before they give therr countéer argumenl.

6. Take on the role of moderator and ensure that every learnier has o chance to
gpress their view. Also refer 1o the phrases on the board and remind learners to
use these when agreemgdisagresing. Twck ofT the phrases and oward a point to a
group every ime you hear someone using them. Award two points if someone uses
a phrase which 15 nol on the board. At the end of the debate, see which group has
the most points amnd take a vote on which group was the most convinemyg and win

CORE

page 30

Waorkbook: Activity 4

I In pairs, learners complete the setivity

DESIRABLE

Feedback

Write I agree and T digogree a8 headings on the board. Have one learner from each
pair come oul and wrile a phrase under the correet beading. Remind learners thai
when we disagree, we must do 50 in g polite way and wse sppropriate language Poini
ol that the longer the phrase. the mone polite the language. Have learners compare
these examples: J don't agree, D afraid T don’t agree, T sorey but o afraid § o't
redlly deree.

5 5
| agree: I'm with vou on that.; Absolutely, That's tree.; You're absolutaly right.

| disagrea: You have a point, but ... ;| don't think =0, bacausa ... | I'm soimy but that's
not rght ...; That's not really true.

Differentiation activities (Support):
I. Tell learners m advance how many phrases there ire m each category.

Differentiation activithes (Stretch):
1. Ask learners if’ they know any other ways of disagresing/agreving and o add
them to the table




Waorkbook Workbook: Activity 5
page 81 1. Ritfer learners (o the example sentence and remind them that they are only using
phirases to disagree
2. Go through the stalements and elicit a few ideas Mmom learnérs before setting this
as an individisal task.
EXTENSION
Feedhack
If there is limited tme to do this sk, consider setiing it as pairs/eroup work or as
homework,
Answers
Learnar’ own answers
1. Play Bucks fo the board with the vocabulary from lessons 3 and 4.
Learning styles catered for (v):
Visual Auditory o Read/Write o Kinaestheric «
Assessment for learning opportunities {/):
Observation Student self-assessment | Oral gquestioning Peer assessment
iz Student presentation Written work and Verbal feedback

feedback




UNIT 3 LESSON 5 TASKS/ACTIVITIES

- I fo S =
-
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page

Remind the class of the jobs they saad they would like 1o do in the furure.
Ask them what Kind of person they need to be
Refer learners to the piciure and elicit the job (firefighier).

. Befer to the Starter questions and elicit possible answers (for example voe must be
o feegarm pricever, Brave, calm, you s knew fiow fo paf oul a fire).

N

Rndlng .-h‘:ﬂr]l:'r 1

ST

L. Tell learners they will read about a day m the Life of a firefighter.

. Before they read, ask learners 1o close their books and make predictions about
whit o firefighter does each diay. Write ther ideas on the board.

3. Hirve learners read the wext but only allow @ short tme (three muntiles maximiim)

o check their predictions.

CORE

Feedback

Whaole class feedback on whether learners” predictions were correct. 1s there

anything thit surprises them m o day m the life of a frefighter? Why?

; _

Learmar” owr answars.

I

Differentiation activities (Support):

|. Encourage learners to look only at the conténtl words andfor topic séntences Lo
et the mst of the wexr

Differentiation activities (Stretch):
1. Learners share their simiegies for “speed reading” with the rest of the class

Rradlm,. Activity 2

1. Explain that learners will read the text again but this time more stowly and they
will focus on finding new wonds.

. Refer learners to the Reading strafegy and do the example together. Point out that

the clue words mormal and ronting ane adjectives so the word they are looking for
is an adjective too { fipioal).

I

3. Set this task in pairs and encourage pairs 10 share answiers.

CORE

Ferdback

Check a3 o class. Can learners think of other words which could match the
descriptions?

Answers

1 typical; 2 shift; 3 ememency; 4 duties; 5 fire hydrani; 6 inspect; 7 equipment; 8
tachnology; 8 volunteers

Differentiation sctivities (Support j:
I. Tell learners m which paragraph or line they can find ¢ach answer.

Differentiation activithes [Stretch):
I. Learners write similar descriptions for other new or challenging words in the text.
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Reading: Activity 3

L. I leprmers are able to answer the questions without reading a thard time, accept
UMSWeETS,

2_If learners feel they need 1o read the text again, allow this but et & time Limil
{muasimum of two minites).

DESIRABLE

Feedhack
Nominate learners (o give answers

Answers
Ha enjoys sitting down with his friends and having lunch and finding out how things
workl, Somatimes ha's nol kean on working oul.

Workbook
page 31

Workbook: Activity 1
1. Point out that the first letter of the missing word 18 given i bold.

2. Learners complete the task individually.
CORE
Feedback
This task could be set as an informal test, where kearners correct each other’s
ANSWErS
Answars
1 voluntesrs: 2 duties; 3 emeargancies; 4 equipment; 5 inspect; & technology 7 shift

Diifferentintion activities (Supportj:
1. Tell learners the correct answers bul have learners spell the words correctly.

DifTerentiation activities (Stretch):
l. Learners wiite other sentences with the words

Workbook
page 31

Workbook: Activity 2
1. Before starting the task. choose one of the jobs m Activity | and write this on the
board. Brainstorm the good things and bad things about this job. for example
frrefighiter +exeriimg —dangeromes
. Have learners think aboul the good and bad things for each job, this can be done
mn puirs or small proups. Compare leamers” ideas.
3. Next, refer learners 1o Activity 2 and model the task by sayinge and writing a
sentence of your own sbout using the example of the firefighter (for example [
wonalcdn't mined being a firefighter because the work is exciting ).

)

4. Set this as an mdividual sk This can either be done i class or a8 homework.
DESIRABLE
Feedback
Have learners show each other their work and peer cormect. Which job was the most
popular? Whech was the least popular? Why!?

. B

Learnar' own answears

I. Lead a minghng yes/no game. Assign each learner a secret job 1o be and o
different job to find. They have to mungle and ask ¢ach other questions until they
find the fivefighter (for example) and answer questions regarding their own job
{paramedic, for example).




Learning styles catered for (v):

Visual « Auditory & ReadWrite « Kinagsthetic o

Assessment for learning opportunities («):

Dbserviition Student self-assessment | Oral guestioning Peer pssessmenl

Quz Student presentation Written work and Verbal feedback
feedback




UNIT 3 LESSON 6 TASKS/ACTIVITIES

1. Put the pre-prepared strps of paper in a bag. Have one learner pick a stnip and

show il to the kearmer.

s off

give u definition, the others guess what the job is
211 you don’t have strps of paper, write & word on an mdividual whiteboard amd

b d s PR

1. Refer learners 1o the Use of Englich box and read as a class

2. Write on the board [ dow't feel like working ouwt. Ask learners if they remember
who said it and why (the firefiglhter tafking abow fiis daify rowtine). Underline the
verbs in the sentence | feel ke and work ing).

3. Repeat the same steps with the second model sentence We start checking the
eguiprtent (48 soon ax we arrive bul nominate a learner to do the underhning.

4. Ask learners what they notwe about the second verbs in each sentence (they are in
the ~trag farrm).

5. Learners complete the activity by identifying the verb + -fny forms in the 1ext in
Activity 1. They can keep a record of these m their nolebooks.

CORE

Feedback

Invite i leamer at a (ime to read oot a verb + -ing form from the text in order.

Encourage peer correction if they migs one oul.

T

start checking; (don't) leal ke working out; include walking ... checking ... visiling ...
inspecting; finished doing; practiss culting; enfoy sitting .. having; means cleaning;
(don't) mind doing; keep on learning:; like finding out; suggest changing: finished writing
and tafking

DifMerentintion activities (Support:

1. Encourage learners to use boxes and different colours in their notebooks when
highlighting verb forms, especially visual learners.

Differentiation activities [Stretch):
1. Ask learners 1o write sentences of their own using the verb + -y forme

Speaking: Activity 5

1. Go through the questions before setting this pairwork activity.

2. Dneoe learners have had o chance o speak o and practise with a partneér. space
and ome permitting, have learners mingle and ask ond answer the same gquestions.

3. Remmnd kearners Lo wse appropriate language to agree/disagree,

Feedback

Monitor and support as needed. Make note of any mistakes and examples of good

language for delayved feedback. Ask learners il they found anyone who had the same

DpInion.

Learnars' own answers




Workbook: Activity 3

l. Learners complete the activity mdividually.

2. You can use this activily as an informal assessment opporiumiy.

DESIRABLE

Fredback

Check the answers in pairs, then as a class. Nominate larners to write the answers
of the board.

1 giving up: 2 watching: 3 working: 4 being:; 5 checking: 6 gelting up: 7 doing

Differentiation activities (Support j:
L. Tell learners what verb to use bul make sure they are producmg the -ing form
accurnlely.

Differentiation sctivities {(Stretch):
l. Learners write ssmilar sentences or a paragraph about another job.

Workbook: Activity 4

[. Model the wsk by writing the example sentence on the board (4 good chef miokes
of rew dhixhy several Himes before serving 0 1o cusfomers. |

2. Ask learners to rewrile the sentence including the verb “practise’ and changing the
second verb as needed. Remund learners to check for subject/verb agreement. (A
pood cief practises making o new dish before serving i to cusfomers)

1. Set thus as an mdiadual sk You can use this a5 an mlormal assessment
opporiunity as appropriate.

CDRE

Ferdback

Have learners exchange Workbooks and correct each other’s work. Write the correct
answers on the board.

5 -
1 A good chel practises making a new dish betora sarving 11 1o customears.

2 Firefighters don't always feel like training in the gym.

3 My sister has just finished studying at university.

4 Being a good doctor involves listaning 1o peopla.

5 Computer programimers fave {0 keap on staying up to date with the latest software.
6 I you want to work in marketing, | suggest doing a business colursa,

Differentiation activities (Support):
1. Highlight which part of the ongnal sentence needs 1o change

Differentiation activities {(Stretch):
|. Learners wrile similar sentences for their peers (o transform.

I. Divide the class into two teams. Write one of the verb + -ing forms from today’s
tesson the board. Teams have one minute o write a sentence using the verb
correctly.

[

- Award one pomnt for every correct senlence.




Learning styles catered for («):

Vsl o Auditory # Read Write o Kinnesthetic

Assessment for learning opportunities (/):

Dbservation Stucent sell-assessment | Oral questioning Peer nssessment

Quiz Student presentation Written work and Verbal feedback
feedback
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UNIT 3 LESSON 7 TASKS/ACTIVITIES

L. Show learmers two pectures: one of a raditional job and one of a modern job

[

- Elicat the difference and establish the concept of jobs that have disappesred and
jobs that did not exist in the past.

3. Refer learners to the Starter questions. Discuss the st guestion as o whole class

4. Set the second and third questions as a team competiiion. Award one point for

every acceplable answer and two poinis for an accepiable answer that no one else
thought of.

Listening: Activity 1

. Read through the Listening stratery with the class Nominate learners o name
the jobs in the pictures. Elicit any relevant vocabulary that learners might already
know and think they might hear. Allow learners to ask for any words they do not
know vet but think they might hear. To do this, learners can paraphrase, draw or
mime 1o explain the word they are lnoking for.

2. Remund learners to focus only on the gt of what the speaker 15 saying. Play the
awdio track once.

CORE

Feedback

Ak ledirners to write the order in which they hear the speakers on pigces of paper or

individual whiteboards. Everyone holds up their answers at the same time for all 1o

see. Alter checking the order of the speakers, elicit or present the name of the joh.

Speaker 1 B val; Spaaker 2 G window cleaner: Spaaker 3 A pilot

Differentintion activities (Support]:
1. Play the auwdio track a second tme if necessary.

Diifferentintion sctivities (Stretch):
L. Learners recall as much as they can of what the speaker sawd.

page 34
Audio Track 14

Listening: Activity 2

1. Write on the board positive and pegarive. Explain that learners will listen again,
but this time for specific information.

2. Have learners predict possible answers

3. Refer learners to the Longueage fip then play the andio track onee

CORE

Fevdback

Check the answers in pairs, then as a class. Wnite words or short notes on the boarnd

under ¢ach heading, Then ask kearners (o summarise orally the main adviantages

and disadvantages of each joh

1 B vel: Good thing: help falcons fly again; Bad thing: difficull job
2 C window cleaner: Good thing: beautiful view of the city; Bad thing: dangercus
3 A pilot: Good thirg: fiying dunng the day: Bad thing: fiying at night

Differentiation sctivities (Support j:
L. Provide learners with copies of the audioscript.




Differentintion aetivities (Stretch):
I. Learners think of other possible positive and negative things aboul each job.

Reading and speaking: Activity 3

1. Explain that learners will now read about modern day jobs, but they should only
redd the job assigned to them. They should make notes about the positive and
negative things of the job they read about.

2. Drganise a jesavy reading. Dividie the class into three groups and assipn éach
group a job. Have learners look at the picture and the name of their job. Have
leprners heard of this job before? What could be possible positive and negative
things ahout the joh?

3. Set the task as o tmed reading (five minotes). As this is o scan task. encourage
learners to read quickly while they ook for the words that indicate advaniages or
disadvantapes, and nol to worry about any new vocabulary

CORE

Feedback

Check the answers in groups, then reform groups so that there 15 one person from

each job in every group. Leamners tell each other about the job they were assigned,

highlighting the positive and negative things Monitor and support as needed,
reminding learners Lo nse linkers when presenting their jobs

A Positive: try delicious food for fres; Nagative: get very fat
B Positive: sleap on the job; Negative: can be boring
C Positve: spend hours on the Intemet; Nagathwe: stop sesing your friends ar golng out

Differentiation activities (Suppart):
1. Highlight where learners can find the positive and negative things in each texi.

DvifTerentiation activities (Stretch):
1. Learners think of otheér possible positives and negatives aboul each job.
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Workbook: Activity 1

1. Refer learners (o the example and point out that they should use a variety of
linkers o join the sentences.

. Point out that though they mean thie same thing, however comes at the start of &
sentence (as in the example), while fur comes after a commac fin this job, the good
Hhaimg oy yout can et food for free, but the bad thing & vou con get very fof.

3. Learners complete the task individually.

DESIRABLE

Feedback

Asthe learners have already produced this language omlly. they should be able to

complete the task guickly so run this as a tmed competition (fve minutes) o Lse

thus as an opportunity for informal assessment. Fast fimshers write the answers on
the board alter they have completed all answers. Aceept any acturate wse of linkers

‘Possible answears
Jab A: In this job, vou can eal lood for free. However, you can get very fal.
Job Bt In this job, although you have a baautiful view of the city below, you can fall and
it yoursad,
Jab C: In this job, sven though you work with animals all day. you can'l always
understand what's wrong with them,
Job D In this job, yvou can slsep on the job, but it can gat boring.

Job E: In this job, vou can surd the Internat all day and nighl. However, you can’t go oul
with your friends.

|




Differentiation activities (Support )
1. Provide learners with a linker for each sentence

Differentiation activities (Siretch):
1. Ask learners {0 join the sentences using a variety of linkers.
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Workbook: Activity 2

|. Refer learners to the example sentence in Activity | and ask them if they can
puess the job (fomd fasier).

2. Lead this as o whole class actvily. Learners wiite their answers in their nolebooks
then hold up their answers for everyone to see

DESIRABLE
Feedback
Mominate learners for answiees

Job A: food tastar

Job B: window cleanar
Jots G wat

Job D professional slesper
Job E: digital trand reader

Inm:;

1. Ask learners to imagine we are in the year 2100 and to mnvent a job that does not
exist now. They must deseribe therr job. Learners vote for which job is most likely
o exslan 2100

Learning styles catered for (v/):

Visual ¢

Auditory « Read/Write « Kinaesthetic ¢

Assessment for learning opportunities (/):

Observanon

Student sell-assessment | Oral guestiomng Peer assessment

Oz

Student presenlation Written work and Virbal feedback
feadback




UNIT 3 LESSON 8 TASKS/ACTIVITIES

WVocabulary: Activity 4
1. In pars, lesrners think about the meaning of the words in bold in Activity 3.

2. Encourage learners to wse their own words to write the definitions. but allow them
to use dictionanes as needed.

CORE
Feedback

Have learners read out their words or definnions. The rest of the class must guess
the word.

qualifications: degress or carificates

positions: jobs

make a living: gt encugh money from your job to live on
sarn: moeive monay for work you do

robe: duty, responsibility

DifMerentiation activities (Support):

1. Ask learners concept check questions (o check their understanding, for example
If youe make a living, do you have enough money to pay for bills and other expenses?

Differentiation activities (Stretch):
1. Learners make sentences using these words.
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Workbook: Activity 3

1. Set this task as a proup competition, using the same groups as in the Starter
activily.

CORE

Fevdback

Learners write the answers in their Workbooks, but also rearrange the strips of

paper in the order of the correct answers. Go around the class to doa spot check.

1 earn; 2 qualification: 3 role; 4 make a lving; 5 positions

Differentintion activities (Support):
1. Tell learners which is the first strip.

Differentiation activities (Stretch):
I. Learners muke other sentences with the wonds on the strips.
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Workbook: Activity 4

I. Refer learners to the model in thetr Workbook and elicit the name of the job
[pardemer of firmer — accepl any sensible answer).

2. This can be st as an individual task, and exploited as an informal assessment
opportunity, or a8 pairfgroup work to encourage selll and peer correction as
well as sharing best practice. 11 you opt for the latter, number learners” texts and
display their work around the room. While domg a gallery walk, learners read the
descriptions and make a note of the job they think is described.

CORE

Frodback

Learners say which job is described in each texi. The author confirms whether the

PUSSSEs ane accurale.

Answers

Learners’ own answers

Differentiation activities (Support)

1. Indicate which wonds can be replaced in the model to create new descriptions: fn
dints pob, (description of where vou work) Yo con (something good yvou can do
this job) Arwever, (sometling not good about the job).

Differentiation activities (Stretch):
1. Learners describe more than one joh

Speaking: Activity 5

1. Allow learners o choose thear roles or assign roles as needed.

2. Give learners fime to praciise Each one should take it in tums (o ask and answer
guiestions. Time permitting, have pairs jom other pairs Lo have & four-way roke-play.

CORE

Ferdback

Monitor and support as needed. Nominate pairs to perform for the class Encourage
Auency practice and lead delaved feedback. both positive and constroctive, adter the task.
% =

Learners’ own answers

L. Play a pame where the class is divided into two leams. Choose one of the jobs
from Lessons 89 Team A starts by saying something pood about the job. Team
B must reply with something bad about the job. Give each team 10 seconds to
respond. Teams continue sayving the good and bad things until one of the two
teums runs oul of advantages/disadvantages




Learning styles catered for («):

Vsl o Auditory # Read Write o Kinnesthetic

Assessment for learning opportunities (/):

Observation Stucent sell-assessment | Oral questioning Peer nssessment

Qi Student presentation Written wiork and Verbal feedback
feedback
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UNIT 3 LESSON 9 TASKS/ACTIVITIES

|. Ensure learners understand the meaning of survey (asking many people the

Speaking: Activity 1

samie questions to gouge common responsyes) and refer them to the jobs listed m

the survey. Point out that although they may not have encountered number 6
(Formmela I driver) before, they do know sexd driver, and they con extrapolate from
this.

. Write the jobs on the board and have learners stand up if this is their preferred
job as you point to each one. Make a note on the board of how many learners
stand up for each job. then determine a ranking of most and least popular jobs
among learmers.

3. Refer learners to the ranking in the Siarter and compare it with the class’

mnking Is it the same?

I

¥

1. In pairs, learners ke turns 1o ask and answer the guestions and mike a note of
their pariner’s answers in their notebooks Advise them that they don’ need o do
anything with the numbersd words for now — they will be used in the next sctivity.

CORE

Feedback

Mominate learners Lo orally summanse their pariner’s answers,

Learnars’ own answers
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Speaking: Activity 2

L. In pairs. kearners choose a job from the box o match each of the numbered words
from Activity 1. Advise them that there may be more than one possible answer
lor each.

CORE

Feedback

Write the numbers | to 12 around the boand. Nominate learners 1o come oul and
write i job under each number. Encourage them Lo justify their choice,

r — L
answers

1 doctor, lawyear, nurss, police officer, meeptionist, salesperson, sacratary, taacher,
veal; 2 teacher, politician; 3 journalist, salesperson; 4 compuler programmar, anginear,
Formula 1 driver, pilot; 5 vet; 6 gardener; 7 chel, graphic designer, journalist,
photographer, writer; 8 nursse, receplionist, secratary, teachar: 9 chal, computer
programmer, receptionist, scientist, sacratary; 10 computer programmes, profassor,
teacher; 11 doctor, pharmacist, sciantist, vet; 12 profassor




Coursabook Speaking: Activity 3
page 36 1. Moddel the task by usking one of the stronger learners the guestions m Activity 1
und then supggesiing one of the possible jobs based on hisher answers. Encourage
lerners o use the lnnguape in the speech bubbles.
CORE
Feedback
Momtor and support a3 needed. Have a few open pairs demonstrate for the class
and ask if the rest of the class agrees with the suggesied joh
Answers
Learnars’ own answers
DriMerentiation activities (Support ):
1. Learners read the specch bubbles exactly as scripted and simply suggest one of
the possible jobs
DMlMerentiation activities (Stretch):
l. Learners extend the script in the speech bubbles, for example Have vou thougf
abet becoming. ., I T were vou, Daoald become a ..
Workbook Workbook: Activiiy 1
page 36 1. Tell learners they will now answer specific guestions aboul theméaelves,
2. Loak at the first question as g class and broinstorm possible personal adjectives.
Wit these on the board and point out that learners should only choose three 1o
answer the question.
3. Learners continue the task individually.
CORE
Feedhack
Monilor and support as needed.
Answers
Learnars’ own answers
Drifferentiation activities (Support):
1. Allow learmers po use therr dictionaries to look up unknown words in the
guesiions. Learners can write single wornd answers where possible.
Differentiation activities (Stretch):
1. Encourage learners (o extend their answers
Workbook Workbook: Activity 2
page 35

1. Refer to the Focabuwlary box and tell learners they will now write a personal
profile of themselves

2. Look at the writing prompl questions and emphasise that learners should not
wrile thetr nomes on their profiles {they are io remain anonymous). Refer learners
to the Writing wip.

CORE

Feedback

Momtor and support as needed. Ensure the writing Lasks are anonymouws. Display

the A4 papers and have learners do a gallery walk or have leamers randomly read

out someone else’s profile. Can the others guess who the writer 157

Answers

Learnars’ own answers




Differentiation activities (Support):

1. Highhght the part in the model profile which learners can replace with
imformation sbout themselves. for example P (adjectives to describe yoursell).
T ot an (indoos/outdoor) person. Ui good af (whatTy, Fov interested in (what™),
so I'd really like to work in (which fieldT). [ hope I'll have a job working for (who or
which cotpany?)

Differentiation sctivities [Stretch):

1. Legrners add additional personal information of ther choice to the profile

1. Ask learners if’ they are excited about their foinre jobs? Some people think it
mught be more difficult to find & good job in the future. Why? Discuss as a class.

Learning styles catered for (v):

Visual + Awditory « ReadWrite « Kinaesthetic ¢

Assessment for learning opportunities (/):

Observation Student self-assessment | Oral guestioning Peer ussessment

iz Student presentation Writlen work and Verbil feedback
feedback




UNIT 3 LESSON 10 TASKS/ACTIVITIES
| I
1. Copy and prepare the guestions strips. There should be one strip for every
learndér,
2. Gave each learner a strip. Have them conduct a survey by mingling around the
room asking and answerng their question.
3. Learners report back to the class what their classmates said.
Coursebook Listening: Activity 4
page 37 1. Refer learners to the photos
Audio Track 16 | 7 Explain that learners are going to listen to three people Lalk about different
aspects of their future as detoaled in the rubric: family e education and
possexsions. Write these on the board.
3. Play the audio track once only, as learners are just focusing on the gist, stopping
after each section for legrners 1o note down their answers
CORE
Feedback
Play the andio. stopping after esch section. Have the class call out their answer.
1 education: 2 family life: 3 possessions
DNiMerentiation activities (Support ):
1. Prowide learners with the andioseript.
DifTerentiation activities (Stretch):
1. Learners recall as much mformation as they can from the audo track.
Coursabook Listening: Activity 5
page &7 _ 1. Play the audio track again and have learners write down the guestions in their
Audio Track 15 nole books.
CORE
Feedback
Learners compare answers in pairs, thén check as a class. Nominate learners to write
the questions on the board.
Answers
1 Whera do vou think you'll ba in 10 years?; 2 What do you think yvou'll do in the
futura?: 3 What do you think you'll have in the future that you don't have now?
Coursebook Writing: Activity 6
page 37 1. Underine " in the questions from Activity 4 that you wrote on the board. Ask
learmers what this 1= an abbreviatnion of (wilf).
2. Refer learners to the Use of English box. Elicit example sentences of the future
form with will, asking alternate learners for a sentence with the negative form
(o' 1),
3. Learners wrile sentences that are true for themselves in their notebooks,




CORE
Feedback

Circulate and monitor learners” work. makingsore they are using wilf, “fand won't
eorrectly. Make o note of any consistent problems and clanfy as o class before
moving on 1o the next activity.

Answers

Learners’ own answers

page 37

Speaking: Activity 7
1. Using the notes they made in Activity 5, learners ask and answer guestions with a
PH.I‘lI'It]’.

CORE

Feedback

Az a whole class feadback. ask learners to report on their pariner’s predictions for
thear futures. Do any of the learners have the same prediclions?

Learrars’ own answers

Workbook: Activity 3

1. Tell learners they will now resd some personal profiles and must maich them toa
joh.

2. Learners complete the task in pairs or groups,

DESIRABLE

Ferdback

Mominate ksarners for answers

1 lawyer; 2 journalist; 3 fashion designer

page 36

Workbook: Activity 4

1. Write ver on the board, Aszk learners il any of them would like 1o be vets. Why?
Why not?

2. Bramnstorm whait skills are needed (o be a vet and write these on the board.

3. Set this as a timed reading (1en minutes). Learners complete the task individualby.

DESIRABLE

Fewdback

Have learners pair check. Ask one learnsr to lead fepdback and nominate learners
for answers. Affier feedback, check learners” ideas on the board. Were they right?

% -
1 You need 1o ba strong and decishve; 2 You need to ba good at solving problems and
yo need 10 have good communication skills. You nead to ba able to write good lettars
and emails.: 3 Yes, you do.; 4 You nead 1o have qualifications in Biology, Chamiztry and
another subject, such as Maths; 5 Work experisnce on farms, i vetarinary chinics, at
riding stables, or in animal homes.; & Five years.; 7 it's quite wall paid.; B You're helping
to improva the haalth and happiness of animals.; 9 You work long hours. There's a lot

of affice work and you're on call at night for emergencies.

=

|. Have learners form a line down the centre of the class Ask those who will go
Lo university in the future to step Lo the nght. those who will find a job after
high school to step to the lefl. Is there o majority preference? IT time allows, ask
fearners 1o jusify their choices.




Learning styles catered for («):

Vsl o Auditory # Read Write o Kinnesthetic

Assessment for learning opportunities (/):

Observation Stucent sell-assessment | Oral questioning Peer nssessment

Qi Student presentation Written wiork and Verbal feedback
feedback




UNIT 3 LESSON 11 TASKS/ACTIVITIES

|. Refer learners to the Starter question. Tell learngrs to imagime they have finished
ther studies and are now entering the world of work. Brainstorm whene they

would look for work and write their weas on the boarnd.
. Take a vole on the most popular means of finding a job and why.

]

Reading: Activity 1

. I learners huve nol menlhioned fob ads in the Starter actvity, refer learners (o the
prcture al the top right of the page and explain that ad 18 short for advertisement.
Ask learners where they might find job ads (rewspapers, onflinelrecruitment sitey,

Mg sines ).

2. Go through the gquestions and then set the task as o timed scanmng exercise (five
minuies),

3, Learners read the job ads individually.

CDRE

Feedback

Mominate kearners for the answer and ask them where they foumd the answer in the
el

A =
1Job 4; 2 Job 3; 3 Job 2; 4 Job 2; 5 Job 1

Differentiztion activities (Support):

I. Indicate where the learners can find the answers in the ext. Ask yes/no questions
o help the learners understand the answer, for example: Does job 7 tall abowr
workimg in danother cowniry?

Differentintion activities (Stretch):
l. Learners say which job seems most inleresting and wiy.

page 38

Reading: Activity 2

1. Ask learners o recall 21 century skills and ther defimtions from Lessons 3 and 4.

2. Learners answer the reading gquestion individually then discuss their ideas in small
BTOURS.

CORE

Feedback

The guestion requires the learners to wse some mference skills, so allow a slighily

longer Dune It (five to ten minutes) iod allow leamers o discess their answers
before whole class feedback,

Possible answers
Job 1: communication skilks, leadarship skills, proactive
Job 2: team player, communication skills, problem-solving skilks

Job 3: communication skills, team player
Job 4: craativity, team player, problem-salving

Differentiation activities (Support):
. Learners focus on just one ad.

Differentiation activities (Stretch):
|. Learners say what other skills might be useful for these jobs




page 30

Vocabulary: Activity 3

1. Moadel the task with the first defininon. Highlight that you are looking for & wornd
which mdicates a proup of people, so they should look for a single uncouniable
ooun (sraff). Ask leamers to think of words they know which match the
defimtions. IT they do not think of the word, ask them what kind of word i1 5
(o) and refer them to Job 1 for the answer.

2. Learners complete the task individually and write the words i thewr notebooks,

CORE

Feedback

Nominate learners 1o wrile answers on the board. If learners give emplovees as

the answer 1o @, tell them they are correct, as staff and smplovess are synonyms,

but paint out that the answer 1o f cannol be staffas a singular noun s required,

therefore emploves must be the answer to fr.

Answers

a stafl: b role; ¢ benefils: d essantial; & colleagues: | potential: g opporunity; h
armployes

Diferentiation activities (Support):

1. Tell learners in which ad they can find the different words. Allow them Lo wse
dictionares as needed,

Differentiation activities (Stretch):
I. Learners say which words have similar meanmgs: staff, emplowes colleagmies.

page 37

Workbook: Activity 1

1. Moddel the task by writing the first hall sentence in column A on the bowrd: [
really enjoy working with my coffeagues.

2 Ask leamners 1o look for a half sentence in column B that describes or refers to the
colleagues (g hecause they e all very helpful amd friendly.)

3. Ask learners to find the answers in pairs, then compare answers in groups

DESIRABLE

Feedback

Have one learner read oot one halfl of the sentence and nominate another learner to

read out the second hall The class say whether this is a match. Tume and classroom

space permitting. ask each learner Lo memorise just one hall sentence or give them

a strip with a hall sentence on il. Then have learners mingle and say their hall

sentence uniil they find their pariner.

1g:2E3bdd;5c6aTe

DvifTerentiation activities (Support):

1. Provide the sentences as cul up stnps and reduce the number of séntéences 1o
match.

[Fifferentiation activities (Streteh):
1. Learners write alternative second halves for the sentences in column A




page 37

Workbook: Activity 2
I. Model the wsk by asking one learner 1o choose one of the words in bold from
Activity 1.

. Write the word on the board and 25k learners what Kind of word it 15: adjective,

singular noun or plural noun.

3. Give learners one minute 10 think of one sentence using the word on the boarnd
appropriately. Time permifling, nominate Twio or three learmers 1o write their
sentence on the board. Otherwise. have them read out their sentence. The whole
class savs if the senlence is correcl.

4. Bet this as an individual task.

EXTENSION

Ferdback

Momitor and support as needed. Have learners share their sentences and peer
cormecl

oS

Learners’ own answers

[

Differentistion activities (Support):
I, Adlow learners to write simple definition sentences

Differentiation sctivitics (Stretch):

1. IT leamers have wrilten sentences with two clawses, ask them to read oot the first
hall and ask the others (o complete the sentence. Dhid they think of the same
ending?

|

b

I. Play Baoks to the board with the new vocabulary. Invite pairs of learners to the
front of the class. They sit with their backs 1o the board. Write one of the new
words from the lesson on the board {or mvite learners (o write one), The learners
wilh their backs to the board ask questions to guess the word. The class answers
the guestions as required. To make 11 more challenging. the class can only answer
Fes or Na o the questions. When the word has been correctly guessed, another
pair of learmers have their backs to the board.

Learning styles catered for ():

Visual ¢

Auditory ReadWrite Kinaesthetic ¢

Assessment for learning opportunities (/):

Obzervilion

Student sell-assessment | Oral questioning Peer assessment

Quiz

Student presentation Written work and Verbal feedback
feadback




UNIT 3 LESSON 12 TASKS/ACTIVITIES

et 2 L

1. Review the vocabulary from Lesson 12 by @siving a definition and askmg learners
for the word, for example: These are fie people vou work with (colleagues).

Coursebook Listening: Activity 4
page 3 1. Ask learners to recall the four jobs ads they read in the previous lesson on page
Audio Track 18 10 (receprion munoger, wid worker, sofes person, praphic designer). Write these on
the board. What kind of person does each job require? Elicit possible personal
profile adjectives, skills andfor gualifications. For example, reception mamnager
feaderships sicilly, expertence munaging staff.
2. Refer learners to the rubrc and pomt out that learners wall listen (o fur people
describe themselves so they must match cach speaker to a job. Write the speakers’
names on the board (Homda, Mohammed, Fatima, Monean) and ask learners o
do the same n ther notebooks
3. Play the audio track once, pausing after each speaker to give learners time 1o
make notes for each speaker and assign a speaker 1o a job.
4. Check a5 a whole class
CORE
Feedback
Play the audio track agaim and elict the words that helped learners decide afler each
speaker.
Answers
Speaker 1 (Hamda): Job £ (Graphic Deslgner); Speaker 2 (Mohammed): Job 2 (Waorld
Aid): Speaker 3 (Fatima): Sales Rapresentative; Speaker 4 (Marwan): Job 1 (Reception
hanarger)
DifMerentiation activities (Support):
1. Allow learmers 1o read the audioscript while listenmg the second time. Play in
sections s needed.
Differentiation activities (Stretch):
1. Learners summuarise what each speaker said about themselves
Coursebook Reading: Activity 5
page 38

1. Explan that one of the speakers has applied for the job and learners will now
read what this person wrote and decide who wrote the email.

2. Learners complete the task individually then discuss their answers in small
groups

CORE

Feedback

MName each speaker and have learners put their hands up if they think that person
wrole the email. Are they surprise by the answer?

Answers
Mohammed

DifTerentiation activities (Support):
1. Hiwe leamners compare the audioscript and the emoil to find the answer.

DilTerentiation activities (Stretch):
1. Learners discuss whether Mohammed or Fauma would be better for the johb




page 30

Speaking: Activity 6

I. This can be run as o group discussion or whole class debate depending on the
time available.

EXTENSION

Fenllack

Momitor and support as needed. Make notes of lanpuage érnors and examples of

good practice for delayed feedback.

Answers

Learmars’ own answers

page 38

Workbook: Activity 3

I. Refer learners to the email and ask who it is [rom {( famde) and what job she was
suited for (graphic desigmer). Explamm that this is ber emal of application but the
senlences are nol m the correct order.

I

- Learners complete the task individually and theén compitre ianswiers in groups of
T.IT the class size makes this problematic, divide cliss into small mived groups,

CORE

Ferdback

Assign a number {1-T) Lo each learner ina group and ask them 1o stand in the

order in whach they think the letter should be re-ordered. If the class size makes this

problematic. have learners read oul their sentence. with more able learners reading

oul more than one sentence.

1g:2ede;4abli6b.7d

Dilferentiation sctivities (Weak):
1. Give learmers the first sentence.

Differentiation activities (Stretch):
|. Learners gap words in Hamda's application email and hove thieir peers fill the gaps

page 38

Workbook: Activity 4

I. Refer learners to Hamdas application emal and ask them what they notice
ahout it. Guide learners by asking questions, for example Are the senfences long
or shert? {short ) How doex the email stare? { Dear Sirs) Heow does the writer say
goodbye? [ Best repurds ) Explain that when we write formal letters or emails we
must follow certain rules and refer learners Lo the Wriring mp.

2. Give learners time Lo decide which job they will apply for and set this as an
mdividieal task. Allow learners to use the model in therr Workbook as needed,

CORE

Feedback

Have learners write their applications on A4 pieces of paper which you display on

the walls, Group applications according to the job, so there should be four groups of

applications i all. Invite learners to do a gallery walk and choose the best candidate

for each job.

Learrsers’ own answers

Differentiation activities (Support):
L. Hig]ﬂight the parts of the mode] appheation emails which learners can replace
with information about themselves,

Differentiation activitics (Stretch):
l. Learners apply for more thin one joh




i

1. Play Stop the Bus! Divide learners into groups and ask each group Lo appoint

o seribe. Wrile this table on the board and ask each scribe o copy it for histher

group:

A job

A parsonality adjactive Something you do at work

2. Call out # letter, each group must think of a suitable word for ¢ach category that
starts with that letter, for example A: accountant, ambitiows, anywer the plhone

3. The first group who can write a word for each category shouts Stop the buy! The
group seribe then neads out their words and, if the words are suitable, the group

2els 4 poinl
Learning styles catered for ():
Visual o Auditory & Rewd Write o Kinaestheric

Assessment for learning opportunities (/):

Obsetvation

Student self-assessment | Oral questioning

Peer saessment

Quiz

Student presentation Written work and

feadback

Verbal feadback




UNIT 3 LESSON 13 TASKS/ACTIVITIES

- Dreaw a big fish in a small bowl with a few small fish on the board.
- Mext ot draw a small fish in a big bowl with a ot of other small fish.
- Ask learners which fish they would rather be and why.

. Lead & briel debate and have 2 show of hands to vote for big fish in a small bowl
or small fish in a big bowl

l
2
3

e

ity 1

l. Look at the ttle: Compare working for a g compary with having o buesiness of
vour o, Ask learners if they can see any connection with the lesson title Which
siluation represents working for a big company? (small fish in a big bowl) Which
situation having a business of your own? (big fish in a small bowl).

2. Learners complete the matching task mdividually:

CORE

Feedback

Ask lenrners Lo stand up il they thimk the answer for number |2 A then B, then C.

Repeat for number 2. Number 3 i obviously the last answer remaining.

Answers
1C:2A:38

Differentiation sctivities (Supportj:

|- Highlight however and bur in answers A and C. Remind learners that these hnkers
are used to contrast ideas, hke pdvantapes and disadvantages. So they must
answer questions 1 and 2.

Differentiation sctivites (Stretch):
1. Ask learners of they agree with the answers, If not, why not?
Coursebook Speaking: Activity 2
page 40 |. Give learners a few minutes to think about their answers and make notes as

needed.
2. Bet this as pairwork.
DESIRABLE
Frodback

Moniior and support as needed. Hive a few sironger learners say their answers for
thie class

Answers

Learners’ own answers

Differentiation activities (Support):
1. Learners can repeal the answers m Activity 1.

Differentiation activities (Stretch):
L. Learners think of more than just one advantage or disadvantage [or each
SIlUALH.




page 40

Speaking: Activity 3
1. Orpamse learners mto small groups. Give them some lime 1o think about thear
ideas and make notes as needed.

2. Setthe task as a timed discusswon (ve munites).

EXTENSION

Feedback

Monitor and support as needad. reminding learners 1o use hnkers when contrasting
tdeas and o take turns during the discussion. Nominate one speaker form each
group o summarise what ther group felt.

Answars
Learnars' own answars

DiMerentiation activities (Support):
1. Learners discuss only one of the two guestions.

Differentiation activities (Stretch):

I. Learners huve to think of at least one point for and one point sgainst each
urgUmrnl_

Workbook
page 39

Workbook: Activity 1

1. Look at the guestion a5 a class and brainstorm some arguments for both
positiens on the board.

2. Befer learners (o the essuy and point out that the first sentence (Lopic senience)
1 muissing. Explam that thes sentence introduces the main idea of the paragraph
that follows.

3. Bet this is o tmed reading task (Ave minutes).

CORE

Feodback

Mumber learnérs |lo 4 and A to D Agk learners 1o stand next to thear matching

topic senltence or paragraph so, for example, learner(s) number 1 stands next o
leameri(s) B, learmens) number 2 stands next to learner{s) C and 20 on.

Answers
1bh.2c:3dd4a

DiifTerentiation activities (Support):

1. Start with the topic sentence for the conclusion and ask learners o look for
lnngunge to close the essay (in conchodon ).

Differentintion sctivities (Stretch):

I. Learners wrile alternalive Wopic senlenees,

Workbook
page 38

Workbook: Activity 2

1. Bet this as an individual task. Refer leamners to the model essay in Activity 1
and also remind them to draw on the ideas they discussed during the speaking
WETIVITIES,

CORE

Fecdback

Envourage learners to peer and seli’ correct. Onganise leamers in small groups and

have them read out thedr essavs to each other. Then post the essays on the wall and

have learners do a gallery walk.

. 3

Learners’ own answers




Differentiation activities (Support )
I. Learners write only the mtroductory pargraph.

Differentiation activities (Siretch):
I. Learners wrile an essay for any one of the guestions discussed in this lesson.

it o

. Play FREEZE! Tell learners they are poing to answer the question Wi s more
irmpor e, friglr guealifications or a ot of experienee? You can lead this as a small
group or whole class task

2. One learner start by answering the question. The moment you say FREEZE' they
must stop speaking, even il il s mid-word. They nominaie a learner (o carry on
spetking where they lefl off. Repeat FREESZE! after about two minutes, and the
learner who was speaking nominates someone else Lo carry on. Repeat thess steps
uniil evervone has had a chance (o speak.

Learning styles catered for (v):

Vizual ¢

Aunditory o ReadWrite o Kinnesthetic «

Assessment for learning opportunities (/):

Observalion

Student sell-assessment | Oral guestoning Peer assessment

Qe

Student presentation Written work and Virbal feedback
feedback




UNIT 4 LESSON 1 TASKS/ACTIVITIES

1. Plug in the nucrophone, apat, say Chee, o, Hiree, testing (or sumulare with the
rolled-up magsrine ) clear your throat and look as though you are about to begn
speaking: then stop, pul vour finger Lo vour lips and then scratch your héad. Then
sy Wohar shall Tsay?

. Explain thiat this unit will be about speeches. Write speak, speedh, rall on the board.
Explain that speck and faff are both verbs and are synonvms. Explain that talk
can be 4 verb or & noun. Explain that o speech 15 a formal presentation and o reff is
usually more informal.

3. Ag o class, discuss the Starter questions. Advise learners that they can think about

=]

live speeches, or TV or radio speeches

R R P

Reading: Activity 1

1. Ask learners to look at the poster and ehent what mformation i3 provided (location,
dhay, ime, evenis),

2. Read the rubnic alowd. As o class discuss who mught give a speech il an end-of-vear
assernbly. What would they speak about? Elicit ideas from a variety of learners.

CORE

Feedback
Invite learners who have atfended a similar assembly (o share their experience with
the class,
Possible answers
Teachers and learnars could give a speech. It could be aboul hgh points of the schoaol

year, the lsarmers’ efforts, academic or sparting successes, the future, making promises
and seatting goals.

Dvifferentiation activities {Support):
L. Pre-teach axsembly, foin ws, speeches and prizes before the discussion,

Differentiation activities (Stretch):
I. Learners discuss the gquestions in small groups before the class discussion.

page 41
Audio Track 17

Listening: Activity 2

I. Explain that learners are goang 1o lsten to two students, Hessa and Moza,
pracusmg their speech for the end-of-year assembly. Elicit what confident means
(it describes someons who believes m his/her abalities, snt afrad).

2. Go through the words mn the Focabufory box — learners will understand the audio
maore easily il they understand these words first,

3. Play the audwo track once for the learners to discuss who sounds more confident
and why.

CORE

Feedback
[nvite learners o give ther opinion and reasons.
Possible answers

Hessa sounds a lol more confident - she doesn’l pausa, she spaaks up. Moza pauses a
lot, makes amrors and her woics 5 somatimes too low.




Differentistion activities (Supportk:
L. Play thi audio track twice before checking answirs with the class

Differentiation activities (Siretch):
I. Play the aundio once and have learners discuss their opinions in pairs: Then play the
audio once more for them to confirm their answers.

Coursebook Listening: Activity 3
page 41 |. Give learners a minute or so o read through the sentences. Encourage them to
Audio Track 17 answer the ones they remember,
2. Play the andio track again for the learners to notice who said each sentence. Point
oul that some of the sentences are questions and some are reported speech,
3. Learners cOMpare answers in pairs.
Feedback
Invite learners (o read oul 8 sentence with the correct name.
Answers
1 Maza; 2 Hessa: 3 Hessa: 4 Moza: 5 Hessa; 6 Maza: 7 Moza: 8 Hessa
Workbook Workbook: Activity 1
page 40 l. Ask learners 1o match the halves to make phrases.
CORE
Feedback
Imvate learners (o read oul a phrase and write it on the board.
Alternative You could give learners halves of the phrases on slips of paper and have
them mungle untl they find their matching half.
AnSwWers
Tk2edd4a 56
Workbook Waorkbook: Activity 2
page 40 L. Learners complete the sentences with the phrases from Activity 1. Pomt out that

they may need o change the verb form.
2. Learners compare ther answers in pairs, before checking with the class
CORE
Feedback

Choose six learners (o read out a sentence each. Each tme, invite other learners 1o sav
whether they iwgnee or nol

Answers
1 .get a chanee; 2 find the time; 3 take a break; 4 are under stress: § keap in touch;
6 take part in

Dvifferentiation sctivities (Support )
L. Ask learners 1o wrile the phrases in therr notebooks and add a transtation in ther
own languape.

Differentintion activities (Siretch):

I. Ask lewrners to write the phrases in their notebooks, translate them and add another
example of their own, for each phrse.




1. Bay the words [rom Workbook Activity | on page 635 (find the, be, get o, take o,

take, keep) in random onder. Each iime, have learners stand op if they remember the
words that complete the phrases.

Learning styles catered for (/):

Visual ¢ Auditory ¢ Rend/ Wriie « Kinaestheiic
Assessment for learning opportunities (/):

Observation Student self~assessment | Oral guestioning Peer assessment
BT

Siudent presentation Written work and Verbal feedback
feedback




UNIT 4 LESSON 2 TASKS/ACTIVITIES

L. Before the class stans, write up a few phrases (redl or imamnary ) people told vou
recently, for instance, something a colleague told you, a family member, a student.
Write them in direct speech and make sure you include a variety of tenses and one
or two guestions, for example £ want fo visi yow. Fme going o be wnder o lof of strexs
af work this menth. Wil veu get o chance te relox this weekend?

2. Have learners look at the phrases and guess who told you what. To help them, you

could tell them who the people ane (your mum. your brother, the headmaster) and

ask them to match them to the phrases

3. Give learners the answers using reported speech My moam told me she wanted fo visit

mee. My brother told me he vies going to be under a lot of stress at work this menth,
The headmaster asked §F T woudd get o chanee to relax this weekend, Explain to
lezirmers that you gave the answers in reported speach.

Use of English: Activity 4

I. Go through the Use of Englivh box and check for comprehension. Invate different
learners 10 read out the direct and reported halves of the examples.

2. Before learners do the task, ask them what they remember [rom Hessa and Moza's
speeches. What did they saw? What guestions did they ask?

3. Refer learners to the sentences in Activity 3. These are the reported speech forms
they have to provide direct speech for. Check learners are confident transforming
reported statements and guestions to direct speech. Read out the example given. IF
necessary, do another example. Allow a few minuies for the task.

4. Learners compare their answers in pairs before checking as the class
CORE
Feedback

Invite a kearner to read out the sentence or uestion in reported speech and have a
different learner supply the direct speech. Encourage the class to say whether they

agree or nol.

1 1 can't believa it's the end of the year. 2 How are you feeling? 3 You have worked hard
all year. 4 Did you anjoy your school year? 5 | can see lots of excited faces. 6 Aren't you a
bit zad? T | would like to thank all of our teachers. B Where do the teachers/thay find the

time for everything?
Differentiation sctivities {Support j:

I. Put the learners in patrs and ask them to divide the sentences between them:
Learner A does sentences 14, Learner B does sentences 5-8.

Differentiation activithes (Stretch):
l. Give learners a three-minute time limit to do the task.
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Use of English: Activity 5

L. Gave the learners time to read throogh the stalements and gquestions, Clarily any
unknown vocabulary and, il necessary, do an example with the whole class

2. Give learners ime to write the reported statements and guestions m their
notebooks,

3. Learners compare their answers in pairs before checking with the class.

CORE

Feedback

Read out a stutement or question in direct speech and nonunate o learner 1o teport it.
Encourage peer-corréction.

Answers
1 Mr Sasad asked the studants whather/if they wers looking forward to school tha
following year.
2 Meera said that her parents couldn't come 1o the assambly.
3 |brahim asked what time the assambly started the following day.
4 Majad told me he'd pick me up at half past sight.
5 Hessa asked Asma whatheril sha had liked Moza's speach.
& The teachars said they had had a lot of fun the day before.
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Speaking: Activity 6

L. Read out the guestions and check learners understand challenge (something that 1s
guite difficult or that yvou have to work hand ).

2. Gave learners a few munutes 1o discuss the gueshions in paars or groups of three

3. While learners do the task. monitor and make a note of any good use of linguage
and/or errors 1o go over with the whole class

CORE
Feedback
Invite learners (0 report the most importantinteresting points they discussed with
their partner{s). Give feedback on language use,
Answers
Learnars’ own answers

Differentiation activities (Support):
1. Have learners choose two of the questions o disciiss in pairs or groups.

Differentiation activities (Stretch):

L. Put learners in small groups and allocate a ‘secretary” in each group

2, Learners discuss the guestions and the “secretanes’ make notes Al the end of the
discussion, the “seeretanes’ go over their notes with thenr partners, who can sugpest
things 1o add.

3. Imwate “secretaries’ Lo report what wis discussed., using their notes.




Workbook: Activity 3

page 41 L. Gve learners a few nunutes (o read the et Ask o few comprehension-check
guestions: Wha's ralfine” | Ahmed and his brother Saif), Wiets wrong with Abmed?
(he's sick ), Whet did Be miss? (the end-ol-year assembly).

2. Allow more time for leamers 1o build up the conversation. They should work
pars 1o act out the conversation. Il necessary, start the conversation with the
whole class and point out that learners are free (o add words and phrases o make
it matural.

3. Momnitor as the legrners work and provide help,

CORE

Feedback

Tavite learners Lo act oul the conversabion in the froat of the class

Saif: Hi, Ahmad! Are you fealing any batter?

Ahmed: Yes, thanks. So, did the assambly go OK? Who gave a speach?

Saif: Omar spoke. He even toid a joks!

Ahmed: He's such a funmy guy!

Saif: | know. You know, | didn't see Mubarak at all today.

Ahmed: That's strange. He might be slck too. Could you call him and find out?

Saif: QK. I'll call him after lunch.

Differemtiation activities (Support):

L. Asaclass, write down the sentences on the boand horizontadly so it looks like o
dislogue.

2. Learners decide who sand whal.

3. Learners work in puirs 1o act oul the conversation.

Differentiation activities (Stretch):

I. Learners add (wo more sentences for each speaker to the end of the dialogue.

Workbook Waorkbook: Activity 4
page 41 L. Resd out the task and gquestions. Ehcit example answers from the class

2. Ask learners 1o wrile thear paragraph in class or set this as homework.

CORE

Feedback

Invite learners o exchange theirr paragraphs and compare ther ideas Monitor and

note good use of [inguage, and errors to go over with the class

3 :
Learmers” owrn answers

1. Ask learners to remember something imporiant someone told them that day or
that week.

2. Play a pame of Clrinere witspers: nominaie a learner to whisper their important
thing to another learner; this learner whispers what they have heard to another; and

g0 on around the class. The last learner stands up and announces the information Lo
the rest of the class — is it the same as the initia] information?




Learning styles catered for (/):

Visual

Auditory «

ReadWrite o

Kinmesthene

Assessment for learning opportunities [/):

Orbservation

Student sell-assessment

Orral questioning

Peer assessment

Oz

Student presentation

Written work and
feedback

Verbal feedback




UNIT 4 LESSON 3 TASKS/ACTIVITIES

| [FTTPULFTLR,

L. Plug in the microphone, tap it to make sure i0s working, say Heflo everyone! and
then mnvite i learnet to come out and take the mcrophone and introduce themsalves
o the class. (Otherwise, wse the rolled-up magiane as if 10 o mic, and do the same
actions). Don’t worry if learners are shy — thats the point of the exercise — reassure
thiem that lots of people feel nervous at the prospect of speaking (o an audience.

2. Learners discuss the Starter questions in pairs. lnvite learners to share their past
experiences or Wik about someone else they know. I possible, el them a story
about a time you had to “take the stage” and talk or perform in front of an audience,
or even your first time teaching a class!

1. Elicit adjectives of how learners felt (or can imagine you might feel) speaking m
front of an audience and write them on the board. Acoepl positive and negative
adjectives. Hopefully learners will provide embarrassed, nervous, scared aod serexsed.

If not, add them to the board and explain their meaning.

I

Speaking: Activity 1

1. Ask learners 1o look at the three photos for a few seconds: Tell them to pay
atlention to detal

2. Then have them close their books and invite leamners to say what they remember
about the photod

3. Learners open their books and look at the pictures again. Have them discuss in
pairs how the boys are feeling and why.

CORE

Feedback

Invite learners to talk about each boy at a time. Ask follow-up questions 1o elicit more
information aboul how the boys are feeling.

narvous, scared, stressed, embarrassed

Pags 43

Reading: Activity 2

1. Ask learners to read Hamad's post. Ask Is if o good fdea to ask for advice anline?
Wi Wy roe?

2. Put learners in groups of three. Ask them to read a reply each.

3. When they finish, they igll their pariners what the reply is about. Together they
discuss which picture in Activity 1 matches éach reply.

CORE

Fridback

Call out the bovs” names and have learners call out Pictere {, 2 or 3.

1 Fobert; 2 Hugo; 3 Ibrahim

Differentiation activitics {Support):

1. You may want to pre-teach the following words before learners read the replies:
irr publie, aoward, ceremony, go hlank,

Differentiation sctivities (Streteh)

. Challenge learners not e look in their books while theyv're telling their pariners
about the reply they read.
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Reading: Activity 3

1. Allow learners i minile (o read through the statements and check any words they
don’t know.

2. Tell lerners to refer 1o the texts on page 200 and decide il the stalements are true.
false or whether there is not enough detadl in the information to allow them o
answier to answer the question (this is what mer given means).

3. Model the first guestion with the class so that they grasp the concept of mor graen.
Ask Does Hupo say anytiing abowut the audience? Elict Mo, Ask So iv the ansower to
e frret sterderneril frie, false or nol given® ENcit Nor given.

4. Learners compare their answers in pairs before checking with the class

CORE

Feedback

Read out a statement and say Tree? Iovite kearners who think it's true to stand up and

ehicil reasons why from the text Ask them to sit down and say Falve? Invite learners

who think 1t's false to stand up and eliot reasons why from the text. Ask them o sit
down and say Nar given” Invite learners whoe think the information isn'l given to stand
up and explain why, Repeal for cach statement.

Answers

1 MG; 2 F (his problem was that his hands were shaking so he couldn'l read his notes);
ANG4NGST.6T

EXTENSION

Ask learners (o write a short reply (o Hamad with their own story (real or imaginary L
They can do this at home or i class, if there's time.

Differentiation activities (Support):
1. Before learners do the task, tell them how many T, F and NG statements there are.
You could write thison the board: T=2, F =1, NG = 3,

Differentiation activities {Stretch)
I. Learners write some additional T. F and NG statements for their pariner.

page 44
PCM 1

Vocabulary: Activity 4
I. Distribute copies of the Vocabulary table (PCM 1) and dictionaries, if necessary,
2, In pairs, learners look at the words in the box and help each other with the words

they don't know, recording a definition and part of speech [or each one. They should
abso revond any prepositions or phrasal verbs usually associated with the words,

CORE
Feedback

Bead out one of the words and elicit meaning and the part of speech. Encourage
peer-correction. Invite learners to give a sentence including the word.

Answers
Varbs: breathe, forget (lofabout), remember (o), shake, worry

Mouns: (pay) altention, audience, fear (of)
Adjectives: (go) blank, {stay) caim, confidant, embarrassed, nervous, scarsd (offto)
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Workbook: Activity 1

L. Learners read the sentences 1o find the missing words and complete the crossword.
Point out the letters that are already provided in the crossword.

CORE

Fredback

Invite learners Lo read out a sentence, filling in the nissing word. Ask them to spell it

for you and write it on the board.
Answers

1 audiencea; 2 forgel; 3 fear; 4 shake; 5 atlention; B welcome; 7 caramony; 8 confident;
9 breathe; 10 embarrassing; 11 blank; 12 scared

‘page 42

Workbook: Activity 2

1. Allow leamners enough time to come up with a plot for their story. Demoensirate how
Lo do this by thinking aloud. using the words from Activity 1 that are written on the
board, for example So § way i the avdience for a five TV show It was o guiz show
The presenfer came on stape and sheok hands with the confextanis, and so on. When
vou hove the storyling, explain that now vou need to write the story down and make
changes to improve it.

2. Learners write their stories. Monitor and provide help.

DESIRABLE

Fredback

Iovite fearners 1o @xchange stories with a partner. They read each other's stories and

ask a question each.

T T
] I':IE.-' ! !l .-I I

Learners’ own answers

L. Divide learners mio two tsams. Have a spelling race. Call out words from
Coursebook Activity 4 and each time have a learner [rom each group race to the
board and write the word. Award a peint for each word spelled correctly.




Learning styles catered for (/):

Visual

Audhtory

RendWrite «

Kinaesthetic «

Assessment for learning opportunities {+):

Orbservation

Student self-assessment

Oral guestioning

Peer assessment

iz

Stwdent presentation

Written work and
feedback

Verbal feedback




UNIT 4 LESSON 4 TASKS/ACTIVITIES

| Robert told him not to be over confident. He told him to prepare a speech and practise it.

L. As learners seftle m, grve them random commands. For example: St down, plegse |
Take vour books out but den't open them yet. | Be guiet, please | Don't speak in
Arabic. etc.

2. Put learners in paars and ask them o remember everythmg you said from the
moment they walked into class

3. While learners discuss, write on the boarnd:
1 terled wome #or . told you nel to

Elicit the comminds you gave them, for example § rold you to sit down. 1 told you net
fo speak n Arebic Explain that this lesson is aboul réporting commands.

Use of English: Activity 5

I. Draw leamers” attention Lo the replies to Hamad's post on page 200, Ask them Lo
read them onoe and find two commands n each reply

2. Invite learners 1o compare their answers in pairs before checking with the class

3. Then draw learners” attention to the Use of English box. Read out the information
and the example commuands in direet and reported speech. Point out the structure
and check learmers understand 10

4. Ask them to write the six commands from the texts in reported speech in their
notehooks.

5. They compatre their answers before checking with the class.
CORE
Feedback

Imvite learmers o write a reported command on the board. Eheit any corrections from
the rest of the class

Hugo told Hamad not to get oo nervols. He told him o breathe deaply.
Ibrahim todd km not to worry. He told him o stay calm.

Differentistion activities (Support )
L. Put learners in groups of three and have them focus on one reply each.

Differentiation activities (Stretch):

I. Ask learners to discuss which of the three bovs (Hugo, Ibrahim or Robert) gives the
best advicelcommand.




Lse of English: Activity &

page 44 1. Read out the instructions and distribute the curds (PCM 18). Ask learners 1o

PCM 18 memorise the command without showing it 1o anyone. This should be easy as the
commuands are simple, bot allow less confident learners 1o keep the card while they
do the mingling task.

2. When leamers are ready, ask them to walk around the class and tell their classmates
thear commuind. They must also lsten carelully to their classmites” commuands so
that they can remember them afterwands

3. After a minute or S0, sk earners to sit down and write the commands they heard m
their notebooks. They should do this in reported speech, for example | Suftan | rodd
me o meed b af the café afrer dass [ Thevab ) told me mor fo tell anvone Gave an
example.

4. When they finish writing, put learners in pairs or small proups to compare their
reported commands

CORE

Feedback

[nvite learners 1o report one of thenr classmates” commands and invite that classmate

o say whether he/she was correct or not. Get them o read out the command as it

appears on the card.

Loarmears' own answers

Differentiation activities (Support):

I. Make a copy of PCM 18 for each learner. After the mingling task, hand out a copy
o each learmer and hove them refer Lo the commands (o remember who said what.
and write them in réported speech.

Differentiation activities (Stretch):

I. Inwite learners (o discuss in what situations they might hear some of the commands,
who might say them and to whom,

Coursebook Speaking: Activity 7
Fﬂﬂﬂ I. Have learners look back to the photos in Coursebook Activity | and cover the

text in Activity 2. Explam the task and read out the example. Point out the second
comditions] expression used 1o answer the question: £ were . J wonld{wouldn’y
Fietve ...

2. Put learners i groups of three and ask them to choose a reply each. Allow thiem a
few minutes to think about how they will report the story and what they would have
done differently.

3. In thewr proups. learners iell their pariners what they remember and discuss how
they would hove prepared/reacied differently in that sifustion

CORE

Feedhack

For each reply, inwvite as many learners as possible 1o discuss the question W woufd
viite fuave done differently in each situation?

Laamars’ own answars
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Workbook: Activity 3
L. Duaw learners” attention to the photlos and elicit what each person’ job is

2. Learners look al the commands in direct speech and write them in reported speech
for the correct person.

CORE
Feedback

Tovate Jedarners to read oul i senlence.

Answers
1 not ta talk during the axam.
2 to brush his teath twice a day.
3 1o cut the onkon into small pieces.
4 10 fasten their seat balts.
5 not 1o eat too much fast food.
6 not o use his moblle phone while driving.
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Workbook: Activity 4

I. Allow learners & minuie 10 choose two people from the photos and think of a new
command for each one. They write the communds on the lines

2. When they are ready. they exchange books with a partner and write down esch
other’s commands m reporied speech.

3. They exchange books agan and check the answers

DESIRABLE

Feedback

Imvate Jearners (o read oul ther direct and reported commangds,

Answers

Learmers’ own answers

1. Put ihe learners in small proups. Ask them to agree on four common commands
their purents give them. Give an example: My parents afwayy tells me nol o use ooy
miesble phone during funch or dinner.

2. Invite each proup to tefl their four commands and check what agreement there is
between groups




Learning styles catered for (v):

Visual « Auditory o Read™rite « K imacathetic

Assessment for learning opportunities (/):

Observition Student sell-assessment Drral guestioning Peer assessment

LB TTF Student presentation Written work and Verbal feedback
Feedback




UNIT 4 LESSON 5 TASKS/ACTIVITIES

| l:ly 1

I. Ask the Starter question and put learners in small groups Set a tmer (i possible
project one on the board $o learners can see it) und allow learners a minule to come
up with a hst of factors that make a good speaker and speech. (Allow them (o use
LT at this poant.)

2, Elicit factors from groups and write them on the board. Check which group cume
up with the biggest number of wdeas.

Good speaker: presenca’body posture, eye-contact with audience, loud/clear voice, neal
physical appearanca/clothes, calm

Good speach: interesting contant, include stores/jokes/axamples/questions, pausa at tha
right moment, get audience 10 do somathing

1. Draw learmers” attention to the title of the articke. Ask them to think of ideas as to
what these “four limle tricks’ might be

2. Learners complete the activity individualiy.

3. Put learners in small groups 1o compare their ideas.
CORE

Fredback

Elicit ideas from the whole class

Laamers’ own answers

‘page 46

Reading: Activity 2

1. Allow learners a minute or so to skim read the article and find out what four tips the
WIiler Fivies.

2, Get them o discuss the writer's ideas in their groups and compare them to their
WL

CORE

Feedback

Imvate learners (o explinn euch of the wnter's tps and whether they had a similar idea

in their group.

Leamers’ own answers




Reading: Activity 3

page 46 1. Draw learners” attention to the words in the box. Check for comprehension or
pre-teach.

2. Either elicit answers from the whole class or have learners discuss what the writer
said about each word in pairs. Don give feedback at this point.

3. Ask learners 1o ook back at the article and check their answers. Point oul that a
wordiconcepl may be mentioned in more than one tip.

CORE

Feedback

Nonmunate learners to explain what the writer says about one of the wonds,

Possible answers

audience: Think about the people in the audience when you prapare your speach/

prasantation. Make sure your audience will understand what you're saying. Look at the

audience while you'ra speaking.

notes: Use notes to help you during your preseniation/spaech bul don't just read tham out.

opportunity: Take every opportunity 1o spaak in public. Never avoid giving a presantation

or speech, because every time you do it, you'll get better

punctuation: Uss commas and full stops correctly. Punciuation halps you pauss in tha

right places.

voice: Clear your throat before you start speaking. Speak loudly and claary.

Differentiation activities {Suppart):

1. Allow learners to read the wricle once before doing the Lask.

Differentiation activities (Stretch):

I. Ask learners Lo write o summary for éach tip. Each summary shouldn’t be longer
than a sentence.

Coursabook Reading: Activity 4
page 46 . MNommuate learners (o read out the definitions m the box. Check for comprehension
and clarify if necessary.

2, Once they understand all the words, learners read the article agam and find the
words amd phrases that maich the meanings in the box. They can do this in pairs or
madrvidually.

CORE

Feedback

Nominate leamers to say o word or phrase and 15 meaning,

Anzwers
1 take a breath: 2 communicate: 3 natural 4 pause: 5 comanee: 6 clear your throal;
7 opporiunity; 8 audlence

Warkbook Workbook: Activity 1

page 44 l. Learners read the sentences and circle the corréct words.

2. They compare answers in pars before checking with the class
CORE

Feedback

[nvite pairs of learners (o ead oul a séntence each.

Answars
1 opportunity; 2 pause; 3 throat: 4 audienca; 5 convince; 6 take: 7 natural; B communicale
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Workbook: Activity 2

L. Tell learmers 1o read the jumbled dialogue onee o get an xlea of what its about and
then order il

2. Invate fast finishers (o compare their answers,

DESIRABLE

Feedback

Nomunate two learners o read out the dialogue in order. Check whether the rest of the
class aprees with the order when they finish.

Answers
Asma: Hey, Hessal You look a bit tired. What's wrong?
Hessa: | didn’t sleap well [ast night.
Asma; Why's that?
Hessa: | had a nightmarne about the end-of-year assembly.

Asma: A nightmare? What was it about?

Hessa: Wall, | was really nervous and | fargol my speach. | just stood there and everyons
was looking at mea.

Asma: Well, it's just a dream. You're going to be graat!
Hessa: Thanks, Asma. | hope so.

L. Write the lesson heading on the boand: Practice makes perfecs. Ask learners whether
they have a similar saying in their own language.

2. As a whole dass, discuss other situations in which ‘practice makes perfect’. for
example speakmg or writing in another language. playing a sport or musical
mstrument, cooking, etc. Dhsieuss whats more imporiant: natural talentfality or
effortfpractice. Emphasise that there i no right or wrong answer - their opimons
are all valid.




Learning styles catered for (/):

Visual

Auditory

ReadWrite o

Kinaesthetic

Assessment for learning opportunities (/):

Dbserviition

Student sell-assessment

Oral questioning

Peer assessmenl

LB TTF

Student presentation

Wntten work and
feedback

Verbal [eedback




UNIT 4 LESSON 6 TASKS/ACTIVITIES

1. Write on the board [ like coming to cluss becouse [ ... Invite a learner to come to the
boird and add to the sentence finishing with a comma, not a full stop, for example
1 like conving to ofoss because T learm new word),

2. Then invite another learner 1o add another idea and & comma. for example
{ speak in English, ... Coniinue this way with learners” ideas for a few turns

3. Btop the task and point out the commas Elicit what the vse of o comma is for in

this sentence {10 separate similar ideas, phrases, information).

Listening: Activity 3
L. Ask the class i they remember whether Moza — one of the speakers in
Lesson 1 — was the one who had problems with her speech or not? (ves)
2. Draw their attention 1o the text of Moza'’s speech on the page and read out the
question. Explain that they are going 1o listen 1o Moza practising her speech again.
3. Play the audio once or twice. Elicit Moza's problems from the class,
4. In pairs, learners discuss what advice Moza's teacher might give her.
CORE
Feedback
Invite learners to share their ideas with the class It is not important at this point what
their answers are. this is just o focus learmers and get them thinking — ideas will be
given in the following activiiy.

Learners’ own answers

page 48
Audio Track 18

Listening: Activity 6

I. Expluin that they are now going to listen to Moza's teascher giving her feedback.

2. Play the audio track once or twice for leamers (o listen and make notes

3. Have learners discuss what they heard, before you check answers with the whole
class

CORE

Feedback

Imvite Jearners io explain the eacher’s advice and make notes on the board.

F“ '_'i !.'_-\.'-....'"- i)

sound more confident; practise more; speak louder and more excitedly; make sentences
shorter; use commas and full stops correctly; don’t read out your notes; make your

speach longer
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Use of English: Activity 7
I. Draw learners” attention to the Use of Englivh box.

2. Read out the task and invite learners 1o bramstorm wdeas as 1o how they could
extend Moza's speech.

3. Allow learners a lew minutes to copy Mozas speech into thar notebooks improving
it (by adding punctuation dand capital letters) and extending it. Monitor and provide
help if necessary.

CORE

Feedback

Invite fast finishers fo exchange witings and compare them.

Possible answers

| zan’t baleve it's the and of the year. | really anjoyved Year 7. Did you enjoy your school
yvear? | lsarned 50 many things and | had fun in class. | would like 1o thank all of our
teachers. They worked =0 hard for us every day. Thay praparad greal lessons, onganisad
after-school activities, and they took part in school clubs. Where do they find tha tima

for everything? | hope they gel a chances 1o rest now and get ready for next vear. Thay
desarva il. (When the new school year starts, they will have a lot of enemy and new ideas.
| would also like bo thank our headieacher, who looked after all the students and teachers.
We had a great year thanks to our headteacher and all our teachers. Thank youl)

page 46

Workbook: Activity 3

1. Give the learners a few minutes to read Hessa's speech. Then ask thiem to add
punctuation where appropriate and underline letters which should be capitals.
Monitor and provide help

DESIRABLE

Feedback

[mvite learners to read out 4 séntence from the speech and explain any changes.

Possible answers

Today b the tast day of school. How are you fesling? We have worked hand all year

and we have been under a ot of stress. But now il's time 10 take a break and enjoy Our

summer holidays. | can see lols of excited faces but do you feel a bit sad = like ma? I'm
sad bacauss I'm not going 1o saa my teachers and classmates for so many weeks. We

are a big family, 20 let's keap in towch.

page 46

Workbook: Activity 4

1. Allow learners time to write their speech or have them do this at home and bring it
1o the next lesson.

CORE
Feedback
Invite learners o read out their speech for the whole class. Take learers workbooks
amd make any correctons
I. : - C

Learnars’ own answears

I woudd fike to tank all of owr teachers for .
Point out that they can either use a noun (Hheir sense of hurowr) or & verb -ing
{prreparing greal lessons).

2, Inviie groups to call out their idess.




Learning styles catered for (/):

Visual

Anditory

ReadWrite «

Kimnasesthenc

Assessment for learning opportunities (

i B

Crbservation

Student self-assessment

Oiral guestionmg

Peer assessment

Ouiz

Student presentition

Writlen work and
feadback

Verbal feedback




UNIT 4 LESSON 7 TASKS/ACTIVITIES

I. Learners keep thear books closed at this pomnt. Draw a face on the board with a
question murk.

I

. Tell learmers they are poing to read about an important person in the past who save
an important speech i long time ago. Invite lenrers 1o bramstorm who this person
could be and what the speech could be about. Note some ideass on the board.

3. Ask the Starter question: Which pubfic figres isually sive o speech fn vour couniry?

What ahonr? IT necessary, explain that public figures are important, popular people.

Learners discuss the quesiions in pairs or small groups. Elicit ideas.

Reading: Activity 1

|- Learners open their Coursebooks. Refer them to the photo of King Georpe VI
Explain that he was the king of England from 1936 until 1952 and that they are
groing Lo find out some information about him. Dhd anybody guess a king? Did
anybody guess an English person?

. Draw learners” attention o the blog and its name: Fattma’s Food for Thoughs.
Explam that “food for thowght™ refers (o miormation, a text, or a question that gets
us thinking about a topic.

|-

3. Give learners a minute Lo read through the blog post once and choose the message
that best fits the gap,

4. Learners compare answers in pairs
CORE
Feedback

MNominate learners to give thear answer and explun. If learners have chosen a or ¢,
allow them to justifly ther chowe,

b

page 48

Vocabulary: Activity 2

I. Read out the phrases in bold and nomimate learners to come out and write them on
the board. Drill for promunciation.

. Bead out the Reading fip. Give learners a few munutes to discuss what the phrases
mdn m parrs or small groups

3. Encourage learners 1o use dictionaries to check their answers before confirming with

the rest of the class

CORE

Fredback

Irvvate a bearner 1o explain what a phrase means and give an example thats troe for them.

Possible answers
share my thoughts = tall you what | think
overcoming difficulties = dealing with problems
made an important announcement = informed people about something important
team affort = when mora than two paopls work together (o achieve someathing
cammon goal = an objactive that paople share
falt really proud of himsall = felt good about somathing he'd achieved
faced problems = dealt with problams

%]




Differentintion activities (Support ):
l. Learners wrile an example that's true for themselves for three of the phrases i bold.

Differcntiation activities (Stretch):
I. Learners write an example that's true for themselves for all the phrases in bold.

page 48

Writing: Activity 3

L. Write the gquestion from the blog on the board: Have vou or anyone you know foced
problems like this? Ask learers to explain what kind of problems. Be sensitive to
learners” reluctancs to talk about something personal and dom't insist — encourage
any willing volunisers or give an example of your own.

2, Learners discuss the gquestion in patrs or groups. Momtor and provide help, asking
Turther questions to get the conversation pong il necessary. 17 learndrs hive no
examples of ther own, eocourage them L0 imagme a problem.

3. Ask learners 1o write & shor paragraph as a reply to the blog post. Monitor and
provide help il necessary.

CORE

Fecdback

Invite learners 10 read ot their text to the whole cliss or in groups. Collect the
writings andd provide personal feedback and corrections.

Lesrners’ own answears

Differentiation activities (Suppart):
1. Have learners write @ text of 6080 wordz

Differcntiation activities (Stretch):
1. Have learners write & text of T0D-120 words

page 48

Workbook: Activity 1

L. Ask learners 1o match the words ind make phrases from the text. Point out that
probiem and diffiewdtr are synonyms 40 you can say either svercome o diffieulty or
overcome o profbem, fice o profblem or foce a difffieultr. Aceept sither variation as
AN AASWET.

CORE

Feedback

Invite learners 1o nead ont a phrase and write it on the board.

1 my thaughts: 7 a difficulty’a problem: 3 an announcement; 4 a common goal: 5 prod:
B affort; 7 a problem/a difficulty

Workbook: Activity 2

I. Learners complete the sentences with the phrases lrom Activity 1. Point ot that
they may need to change the form of some of the wonds

2. Learners compare their answers in pairs, before checking with the class
CORE
Fecdback

Choose seven learners 1o read out a sentence each. Each time. fnvite other leariers 1o
say whether they apgree or nol.

Answers

1 make an announcament; 2 facing a difficulty/problerm; 3 felt proud of hersalf;
4 share your thoughts: 5 working towards a common goal; 6 team effor;
7 overcoms ditficulties/problams




Differentiation activities (Support):
I. Learners work m mixed ability paurs for support in changmg the form of the

phrases

Differentiation activities (Sireich):
I. Learners write an additional example of their own for each phrase.

T

emburrrassed, welcome, opportumil v.

1. Winte words from the unit on the board: armouncerent, diffieonliy, audience,

T Ask Jearners to say the wornds guietly and count how many syllables there ane in
each word. Get them to check their answers in pairs.

3. Check answers with the whole class. Practise saving the words with the whole class
and clap ot each syllable. Encourage learners to clap along.

Learning styles catered for (v):

Wisual

Aunditory

ReadWrite «

Kinaesthetic «

Assessment for learning opportunities (/):

Observation

Student sell-assessment

Orral guestioning

Peer assessment

Quiz

Student presentation

Wiitten work and
feedback

Verbal feedback




UNIT 4 LESSON 8 TASKS/ACTIVITIES

1. With books closed. ask learners 1o work in small groups and think of four jobs for
which speakmg/commumicating with other people 15 important,

2. Elicat learners” wdeas and write them on the board. Get leamers to explam why
speakimgftommunicating i unportant for each job they call ont.

3. Leave the list of jobs on the board.

page 48
Audio Track 20

-,

Listening: Activity 4
L. Draw learners” attention Lo the jobs in the box. Check that they know what each job
i5 and whether they have mentioned any of these jobs.

. Rizad out the questions and give learners o few seconds 1o think about their answers,
Elicit ileas from the whole class. At this point there are no right or wrong answers.

1. Play the audio track once for the learmers to note down which job each speaker does
and what they say about spesch. Pause after each speaker to allow for note-taking.

b2

4. Learners compare their answers, adding to their notes.
CORE
Fecidback
Invite learners 1o say which jobs where mentioned and write them on the board. Then
nominate learners (o gve details about what each speaker said.
Answers
1 haadmaster; 2 holspital receptionist; 3 radio presantar

Differentiation activities (Support):
I. Learners onlv have (o note the jobs that are mentioned.

Differentiation activities (Stretch):
I. Learners have 1o note the jobs and details of what 15 sasd.

page 48
Audio Track 20

Listening: Activity 5

1. Read out the wonds and phrases in the box. Check for comprehension. Ask learners
Lo explain in English, giving assistance where needed.

2. Explain that learners are going to listen (o the audio again and try to hear what
speakers sy exactly about ezch word or phraze. Play the andio track again:

3. Learners compare their answers in pairs before checking with the class,

CORE

Fecdback

Read out a word or phrase and invite learners 10 say what they heard.

Possible answers

Speaker 1: Face-to-face communication is a big part of his job. He usad to speak too fast
or too loud whan ha was younger and full of enargy.

Speakar 2: Most people phoning are elderly people so she has to speak loudly and
clearly. She avoids talking on the phone in her fres tima,

Speaker 3: Paople recognise him by his voice. He cares about the peopie listening to his
radio programme and about things that happen where ha livas.




Listening: Activity 6

page 48 1. Before listening again, learners read the statements once. They may be able 1o do the
Audio Track 20 |  1usk before listening.
2. Play the andio track once more for learmers 1o check their answers or do the task.
Remind leamers that one sentence 5 nol applicable.
DESIRABLE
Feedback
Ask learners which sentence is not used (). Invite three learners to read oul one of the
remaining statements and its matchme speaker.
Answers
a Speaaker 2; b Speakar 3; d Spaaker 1
Workbook Waorkbook: Activity 3
page 47 I. Explain that the text is the audioseript of the audio track leamners listened Lo in
Coursebook Activity 4.
2. In pairs, learners read the texts and decide whether the statements are troe or flse
DESIRABLE
Feedback
Read out each statement. Lenmers stand up if they think it 18 roe o stay seated if
they think it is false. Ask indwidual learmers to cornect the [alse statements by reading
oul the correct sentence from the 1exL
Answers
1 F (How you say someathing is as important as what you gay); 2 F (There's no nesad 1o
shout); 3T, 4 T. 5 F (My voice is imporiant but what's mons important is that | speak to
people’s hearts)
Differentiation activities (Support):
I. Durect learners to the paragraph where the answiér to éach of the statements cun be
found: A Jand 2; B: 3and 4 C: 5
Differentiation activities (Stretch):
I. Challenge learners to cover up the text and see if they can work out il that
statements are (rue or fzlse based on what they remember from the audio track.
Coursebook Use of English: Activity 7
page 48 1. Clean the board. Write make in the centre. Nominate learners 1o come out and write

ome of the collocations and have the whole class say it aloud chorally.

2. Give learners a minute or s0 Lo go through the collocations in pairs, discussing what
they mean and creating a sentence for each as an example.

CORE

Feedback

Invite pairs of learners to explain the meaning of each collocation and give their

example sentence. Then bramstorm other words that go with make, for example make
the bed, murke o cake, make o mocioke.




make an apgointment arange 1o see someone at a st tme and place
| made an appomntment to see my doctor fomomow at 10am.
make sure: check something

Make sire you lock Bhe door when you leave the housea.

make a phona call: speak to someone on the telephons

It's really expensive to make phone calls abroad.

make a speach: give a talk

Fatima's nenvous because she has o make a speech fomairow.
make a difference: make a situation better

It doesn't make a difference if pou speak more slowly or faster,
make a comment: give an opinlon

Everybody made a comment about Mansoor's new haircut.,

Workbook Workbook: Activity 4
page 47 1. Gave learners a minite 1o look at the words and nick the ones that can be used
with moke.
CORE
Fecdback
Do whobe class feedback. Say each phrase 1o the box with make and il learners think
this is correct they stand up; if they think it 15 incorrect they stay seated. For example,
say Make a comment: learners stand up. After each correct answer, nominaie a learner
to come and write the complele phrase on the board,
a comment; a difference; a mistake; a phone call, a speach; an appointment;
an announcament; a noiss; sumn
Workbook Workbook: Activity 5
page 47

L. Give learners a few minules 1o wrilte their sentences. Momtor and provide help.
CORE

Fecdback

Invile learners 1o read oul their senfences in pairs or small groups. Encourage them (o
correcl any mistakes with their pariners” help

Laarnars’ own answears

1. Ask learners 1o think about their parents” or other relatives” jobs. Ask Wiho speaks

the most witile they work? Get learners o discuss in groups. Elieit ideas from groups
and see if ¥ou can come (o a class consensus,

2 If dimee allows, have leamers think of any jobs where people speak very little. Elicit
ideas from the whole cliss




Learning styles catered for (+):

Wisual

Auditory ¢

Read™Write «

Kinaesthenic

Assessment for learning opportunities (/

| 5

Observation

Student sell-assessment

Orral gquestioning

Peer nssessment

Quiz

Student presentation

Wnitten work and
feedback

Verbal feedback




UNIT 4 LESSON 9 TASKS/ACTIVITIES

1. Write this sentence on the board that the headmasier (Speaker 1) said from
Activity 4 of the previous lesson: How vou sav something is as tmportant ax will
VERLE SN

. Ask learners 1o stand on one side of the room if they agree with the sistement,
or on the other side if they disagree. Allow learners to discuss their reasons in the
eroup they are standing in and then eliot reasons for their choaces.

3. Learners sit down. Refer them to the Starter guestion and allow them a munute Lo

think abowt how successiul, interesting speeches are writlen.

4. Learners discuss the gquestion i pairs,

12

5. Elicat ideas

Coursebook Speaking: Activity 1
page 49 L. Draw learners” attention to the quotes and eheit what they know abont each
historical figure. Explam that Jr is an abbreviation of Jueder, and is used in the
United States when someone has the same name as his father.
2. Have them choose the quote they like best and compare their opinions in small
eroups:. Encourage them [o give reasons.
CORE
Feedback
Read oot one guote at a time Invite learners who chose that quote (o explain why they
like it
Learnars’ cwn answars
Coursebook Listening: Activity 2
page 49 1. Explam that learners are poang to hear an mierview with a man, Robert Bruni
Audio Track 21 (a fictional character), whose job has to do with speeches. Invite learners 10 guess

what his job s
2. Play the audio track once for learmners to check their answers
3. They can compare their answers in pairs before checking as a whole class
CORE
Fecedback
Momunate lexrners (o say what Robert Bruni’s job is.

Answer
He's a speachwriter.

Differentintion activities {Suppartj:
1. You may want to tell learners what the job s and then ask them to listen for
further detals.

Differentiation activities (Stretch):
1. Challenge learners to make a note of as many details as they can.




Listening: Activity 3

page 48 L. Allow learners a minute to reid through the questions and options Check any
Audio Track 21 words they don’t know.
2. Play the andio track again for learners (o choose the best option for each question.
3. Learners compare their answers in pairs before checking with the cliss,
CORE
Feedback
Read out a gquestion and have learners rase their hand if’ they think o is the correct
option, then b ot c. Each time. elicit reasons from learners
A
1T 2a3cd4b
Differentiation activities (Supportk:
I Pause the audio afier ench question and answer and allow learners (o compare and
discuss ther answers,
Differentiation activities (Stretch):
I. Ask learners o write down words that helped them choose the best option.
Coursebook Use of English: Activity 4
page 50 L. Read out the Language tip and get learners o think of one more example for each
structure. Explain that although these four structures are laregly interchangeable.
seemt fike and seem ax i emphasise the feelings of the subject (ie. Robert) whereas
seem of seem fo balanee the focus equally on both the subject and the object of the
senlence (Le. Robert and his new job).
2 Allow o few munutes for learners o complete the sentences with ther own wdeas,
Monitor and provide help.
3. Ask learners to read out their senlences in small groups.
CORE
Feedback
Write any errors vou noticed on the board and elicit the corrections from the
whole class
Answers
Learners” own answers
Workbook Waorkbook: Activity 1
W*ﬂ I. Learners read the sentences and choose the best structure with seem. Point out that

the dash (—) indicates no word is needed. Also pomnt out that there may be more
than one possible answer.

2. Learners compare answers before checking with the whole class,

CORE

Feedback
Invite learners (o read oul o sentence and elicil any corrections from the class,
Answers

1 to badike; 2 = 3 as {/-; 4 =; 5 lika/-




page 48

Workbook: Activity 2

L. Do an éxample for one or two of the photos Tdeally, get wdeas Trom the learners

2. Allow learners to work in pairs to think of sentences for each photo. Monitor amd
provide help.

DESIRABLE

Feedback

Invite learners (o read out ther sentences for o photo. Write any errors and good use
of language on the board Lo go over with the whole class

Possible answers

1 1 soems as il ha's showing something.

2 He seams happy and proud,

3 It seems (o be rush hour,

4 It seams like the people have finizhed work and they're going home.
5 It seems like the little lion loves its mother.

61t ssams as if they ara sleeping.

. Write on the board You seem . Whar fappened” Mime bemg one of happyfsad!
confpsediured. Ebeit from learmers an appropriate response using the prompt on
ithe board, for example You seem confised. What happened? Give a plausible reason.

-

2, Invite mdividuoal learners fo mime out another emotion and give reasons when
asked the question by another learner.

Learning styles catered for (/):

Visual « Aupditory ReadWrite o Kinuesthetic «
Assessment for learning opportunities (/)

Dbservation Student seli-assessment Oiral questioning Peer assessment
Duiz Siudent presentation Written work and Werbal feedback

feedback




UNIT 4 LESSON 10 TASKS/ACTIVITIES

. Wnite the guotes from Coursebook page 207 on the board with gaps:

A sk nol wiat cun der for - Ask wheit can o for
- {your country, You, you, your country)
{ hurve - fa dream)
{ raise wp ~ 1t s fhad T e , fed 5o that throse witfout
canti e - {my voice. shoul. & voice, heard)

2. Put learners in small groups and give one minule to remember the missing words.
Set this up as a gamefrace.
3. Elicit the missing words from the leamers and write them on the board.

4. Have a quick discussion about why these sentencesfextracts are so powerful. Is it
because theyre short and simple? Do they use difficult words?

Writing: Activity 5
L. Bee if learners remember Hessa from Lesson | (Coursebook page 198).

2. Ask learners to Jook ot Hessa's speech and the underlined opening and closing
sentences. Discuss whether they are “powerfol” sentéences, compared 1o the guotes on
Coursebook page 207, This s sulyective so accept all opimons/preferences,

3. Look at the example replacement sentences and point oul that all options ane
acoepiable and correct

4. Allow learners a lew minutes to think of different sentences for Hessa's speech.
They can do this on their own or i pairs. Monitor and provide help if necessary.

CORE
Feedback
Divide class into two teams. Ask for alternatives to the opening sentence and note
them on the board, The team that provides most alternatives i3 the winner. Repeat
with the closing sentence

Answers
Learmers’ own answars

Differentiztion activities (Supportl:
. Work as a whole class to come up with replacement séniences.

Differeniiation activities (Streich):
L. Ask learners to work in small groups and allow them to wse dictionaries

page 80

Writing: Activity 6
L. Put learners in groups and ask them (o compare their opening and closing
sentences.

. Ask learners to choose the best sentences and encourage them o make further
changes il necessary.

]

3. Mext, ask learners 1o rewrile Hessa’s speech with their new sentences. Explain that
repeaiing the opening sentence a [ew times in the speech will make it more powerful
You could mention that in Martin Luther King Jrs famous speech. he repeated
“I have a dream” eight times!

4. Learners rewrite the speech. They can appoint a secretary to write the speech or,
ideally, encourase all learners in the group 1o wrile the speech in their notebooks




Coursebook Speaking: Activity 7
page 80 L. Put learners in different proups of three Read out the task and the guestions
2. Ask them to ke turns o give/read oot their speech from Activity 6. As they listen,
they should think abowt the questions and make notes if’ they wish,
3. When every learner hos given their speech, get them to give each other constructive
feedback. Monitor and provide help il necessary,
CORE
Fevdback
Invite learners (o explain the main points of ther feedback/discussion. Give some
whaole class feedback on what learners did well and what they could improve.
Answers
Learnars' own answears
Workbook Workbook: Activity 3
page 48 l. Learners match the occasions with the opeming sentences of speeches
CORE
Feedback
Invite learners 1o fead out an occasion and the matching sentence.
Answers
1e;2d:3a:4b
Workbook Workbook: Activity 4
page 48 L. Allow learners a minute to read the speech and choose the best closing sentence.
Tell learners they will need o justify ther choice.
2. Get learners (o compare their choices in pairs and grve reasons.
CORE
Fevdback
Inviie learners to say which closing sentence they find best and why. Accept all
plausible reasons.
Possible answer
Sentence b ssems the most encouwraging.
Workbook Workbook: Activity 5
page 48

1. Have a quick class discussion about what the other three speeches in Activily 3
are aboul Il you think learners will need more support, give an example closing
sentende for each speech,

2. Allow learners a lew mimites to wrte therr closing sentences. They can work
idividually or in pairs. Monitor and provide help.

DESIRABLE

Fecdback

Invite learners to read out their closing sentences. Write a few on the board and give
owerall feedback.

Answers
Learnars’ gwn answears




I. Make a “chain speech™ - ¢ach learner adds a word and choosés another learner to
provide the next one. You could being by saying Dear .. and indicating the next
speaker (they may say colfeagues, friends, cfassmates, fetendy and farmily). Continne
until everyone has contributed & word and the speech has come to natural end.

Learning styles catered for (/):

Wisiial Auditory Read/Write ¢ Kinaesthetic «
Assessment for learning opportunities (/):

Observation Student sell-assessmint Orral questioning Peser assessment
iz Student presentation Writien work and Verbal feedback

feedback




L. Write the guote in the Starter question on the board and invite learmers 1o give

Reading: Activity 1

UNIT 4 LESSON 11 TASKS/ACTIVITIES

examples of stories they remember from thetr childhood. You could encourage
learners by giving an example yoursell 1o start them off.

e

L. Check if learnérs know what a hakawati storvieller s, Nomimate a learner 1o réad
out the Dd vou keaow” information.

2. In pairs. learners discuss the difference between a hakawati storyieller and a
traditional storvieller.

CORE

Feedback

Elicit idess from the class but don't give the answer yet as learners will find out when
they redd the article in Activity 2.

Laarnars’ own answars

page 51

Reading: Activity 2
1. Allow learners a minute or so (o skim read the arficle and find out what it says
about Saif al Lar, a hakawati storylelber.

CORE
Fecdback
Gt them o compare therr idens in pairs before vou check them with the whole class,

':m

In traditional stonalling, the amphasis is on the story; in hakawati storytalling tha
emphass is on how the story is told.

page 62

Reading: Activity 3
L. Read out the four guestions and allow a few mmutes for learners (o read the article
apmin and find the answers

2. Put learners in groups (o compare their ideas.
CORE
Fevdhack

Nommate learners to read oul the questions and give their answesr. Encourage them
to mdicate which part of the article helped them answer each question.

1 To keep knowledge and traditions alive and pass them on o the next ganesation.

2 The expressions on Sall Al Zari's face and how he usas his hands, arms and whole
body to tell the story.

3 From his grandfather and from workshops.

4 They ana simple bit have important messages about life.




Differentiation activities (Support):
L. Put learners in purrs. Hove one learner answer guestions 1 and 7, and the other
amswer questions 3 and 4.

Differentiation activities (Sireich):
L. Set a fme lmit of one minite for learners to answer the questions,

Reading: Activity 4

|. Read out the Lamgurge tip and make sure learners undersiand what prrpose means
(why we do something).

2. Ask learners o find the structures in the article on page 209,

CORE

Ferdback

Mominate learmers 1o read out a sentence from the ariicle that has one of the
slructures

Answers.
The B5-yaar-oid storylelier ... so that he can lell children and feanagars his sforias.

He lakes oul his phaone to show me a video of s st school visit in Al Aln.
I usa my voice bt also my fce and body in order te bring the story fo e

page 50

Waorkbook: Activity 1

1. Learners read the sentence halves and match them.
DESIRABLE

Feedback

Imvite pairs of learners to read out a senfence.

Answers
1Ta2d:3cdab5t6h

page 50

Waorkbook: Activity 2

|. Explam the task and do the first sentence with the whole class if necessary.

2. Allow a few minutes for learmers 1o do the task. Monitor and provide help whene
MECESEArY.

CORE

Feedback

MNomunate leamers o read oul the second sentence in each el of senlences.

Answers
1 50 that | can rest
2 to make an announcament to all the studants
3 In order (o fee] more confident befors her spasch
4 =0 (that) he can call his parents

I. Ask learners to think of a guestion starting with Wiy .7 and write it in their
nilebooks

2. Mominate learners to come [0 the front and read owl therr question, Invite the rest
of the class to give a spontaneous So that! Tolln erder to ... reply. For example:
Q: Wiy are vou learming English?
Az To speak to peoaple from around the world.




Learning styles catered for (/):

Visual

Auditory

Read/Write o

Kinaesthetic

Assessment for learmning opportunities [/

Dbserviition

Student self-nssessment

Orral questioning

Peer ussessment

Quiz

Student presentation

Whnitten work and
feedback

Verbal feedback




UNIT 4 LESSON 12 TASKS/ACTIVITIES

. Write on the board The Big Rove: Explamn that 1t the title of a short story.

2. Put learners in pairs or small groups and ask them to think of a storyline that would
fit the title.

3. Elicat ideas from pairs or groups of learners,

Coursebook Reading: Activity 5
page 52 I Distribute copies of PCM 19. Learners read the story individually.
PCM 19 2. Any fast finishers discuss what they think about the story.

3. When all the learners have finished reading the story, check if they have any

unknown words Elicit meammng from the rest of the class.

4. Learners can think about the discussion questions mdividually first and then discuss

in pairs or groups Allernatively. you can do this @s a whole class

CORE

Feedback

Invite learners (0 answer & guestion and encourage other learners 1o add to ther deas,
Possible e

1 He didn't giva up the race bacauss he couldn't hear well, so he couldn't haar the othear
animals’ negative comments.

2 The other tiny frogs probably felt embarrasssd becauss they gave up 1oo soon/they et
the other animals convince them they couldn’t do I Tha other animals probably felt
ambarrassed as wall bacause they didn't balieve in the frogs. Thay probably also falt
surprised that the tiny frog mada it to tha top.

3 The most important meszage of the story i5: “Believe in yourself and your strangths’
abifities. Don't ket other paople tell you that you can’t do sormething.”

Differentiation sctivities (Support

I. Read the story out loud for learners o listen and read alomg. When they come to a

word they don't understind, ask them to rinse ther hands and disenss the word as
a class,
Differentiation activithes (Stretch):
L. Set a mme linit of two minutes for learners 1o read the story
Coursebook Reading: Activity 6
page 52

I. Ask learners what they remeémber about hakawati storyiellers from the previous
lesson.

2. Put learners in groups 1o discuss the questions referring 1o the story — they can make
aoles on the handout. Pownt out that there aren’t any correct answers. Momitor and
help with ideas if necessary.

CORE

Feedback

Imvite learners Lo shiare ther idess [or each question.

Learmers’ own answars




page 52
Audio Track 22

Listening: Activity 7

L. Explam that learners are going to hear Saif al Zan tell the story The Big Race. They
wion't be able to see his expressions or gestures, but they will hear his voice change.
Ask them o notice this as they listen.

2. Play the andio track onee or twice. Adlow learmners to énjoy the story.

3. Put learners in pairs to discuss where and how the storytellers voice changes.

CORE

Feedback

Diiscuss with the whole class how Sanfl ol Zan's voace chiunges

Answers
Learnars’ pwn answars

page 62
Audio Track 22

Speaking: Activity 8

L. If there 15 time and vou think it will help learners, play the audio track once more.
Repeat the sections where the speaker chunges his volce.

2. Put learners in small proups and ask them to divide the story into even sections.
Allow 1ime for each learner in the group 1o practise @ling their part mdwviduoally
before they tefl the story all together. Ask learners to help each other with

pronunciiion or usng their voice and encourase them 1o also use their e, arms,
hunds and body to tell the story

CORE

Feedbuck

If there 15 ome, wnvite the groups o el the story for another group or for the whole
class. Give leedback on learmers” performance and praise their eforts

Answers

Laarnars’ own answears

page 51

Workbook: Activity 3

L. Give the learners a few minotes to think of their story and complete the story map.
Allow them to work indnvidually, in pairs or groups. Monitor and provide help,

CORE

Fecdback

Cove learners feedback as you walk around and check on their work.

Learnaers’ own answears

Differentiation activities (Support):
L. Brianstorm a story with the whole class and ask learners (o write the story for
homework.

Differentiation activities (Stretch):

L. Broanstorm the story with the whole class, but not the ending. Ask learners to think
of the ending on their own and write the story for homework.




Workbook: Activity 4

L. Allow learners time 1o write therr story in class or ask them to do it a1 home. 1T they
do it in class, monitor and provide help Make a note of any errors and good wse of
lanpuage o look at in feedback.

DESIRABLE
Fecdback

Invite learners (o exchange ther stoties n pairs and read them. IT there 15 ime, invite
lzarners to read out their story 1o the whole dass. Correct any errors or point oul any
eood use of lanpuage on the board.

Answers

Leamers' own answers

L. Write these questions from The Big Roce on the board:

How did vou make (f to the fop? Weren't vou afroaid of falling?
Check il learners remember which animal asked these questions (jaguar) and when
{at the end).

2. Learners work m pairs and imagine how the tiny frogfwinner of the race answered
the questions (after actually hearng them).

3. Invite learners (o stund up and answer the questions with their ideas (in the tiny
rog’s voice, if theyre confident enough!).

Learning styles catered for (/):

Wisial Auditory & ReadWrite & Kinaesthetic o

Assessment for learning opportunities (/):

Observation Student seli-assessment Ozl questioning Peer assessment
Quiz Student presentation Written work and Verbal feadback

feedback




UNIT 4 LESSON 13 TASKS/ACTIVITIES

L. Start with books closed for & pecture dictation, Put leirners in pairs or groups of
three. In each pair or group, one learner opens therr Coursebook o page 212 and
looks at the book cover. keeping il hidden from the other learner or leamers, who
get repdy 1o draw m their notebooks
cGive the learners with the picture a few seconds 1o Jook at it and ask vou for any
words they mupht need 1o describe the seene.
3. Learners do the picture dictation m their pairs or groups: When they fimsh, get
them (o compare their pictures with another pairfgroup before they compane them
o the picture in the book.

]

Reading: Activity 1

I. Ask learners whether the cover of Whispering Waves makes them want 1o read the
book. Elicit ideas about what the bookl 15 poing 1o be dbout.

2 Learners read the extract mdividually.

3. In penrs, learners discuss what impression they get from the extract.

CORE

Feedback

Invite learners (o say what they think and gwve reasons,

Possible answer

The author is trying 1o create an impression of frustration and uncertainty. This impression
helps the reader understand the main chamacier's fealings and problems.

Differentiation activities (Support):
I. Allow learners (o use dichionanes if they wish 1o,

Differentiation activities (Siretch):

1. Ask learners to try and understand unknown words from context before using the
dictionary.

page 63

Reading: Activity 2

I. Ask learners wo discuss the question in pairs. Monitor and provide help, pointing
ol sections in the extract that can puide learners.

CORE

Feedback

Invite learners to share their thoughis about Wdeema's personality, her family and
her future.

Possible answers
Parsonality: Wdeama seems like a down-to-sarth girl. Although she's confident in some
situations, now she seems to be afraid of change. She's full of doubt about her future.
Family: Wdeama is probably very close 1o her family, especially her grandmother. Missing
her family is one of tha reasons she's worred about moving to another city.

Future: Wdeema's fulure seems uncertain but, as readers, we know it's going 1o be an
exciting tima for Wdeama. She just needs o baliave in i




Reading: Activity 3

L. Rewd owt the Language tip and check leamers understand how eéach nerary device
winrks,

2. Give learners a few minutes 1o rend the sentences and find what literary device 13
used in each one.

CORE

Feedback

Invite learners 10 point out the hiterary device in each sentence.

Answers
1 onomatopoaia (buzzing); 2 alliteration (t); 3 repetition (becausa)

In pairs, learners look back at the extract and find more [ferary devices,
CORE

Feedback

Inwite learners to read owt the appropriate part of the extract and identily the
Inerary device.

Whenever Wdeama went oul on the beach, the waves would whispar 1o har. (alliteration)
... as thay crashed on the shom ([onomatopoeia)

Don't go. Don't leave. Don't go. Don't leave. {rapetition)

It swished in the air and then ... [onomatopoaia)

Why was Wdeama fesling this way? (allitaration)

What if | don't ke H7? What if | don't make any fdands? What if | hate it? (repetition)
Squawk Squawk! Squawk! [repetition and onomatoposia)

Wiserna watchad the flap their white wings ... (alliteration)

Wdaema picked up a pratty pink pebble .. (alliteration)

Workbook: Activity 1

1. Tell learners they are going (o praciise more with the three literary devices

2. This iask allows learners (o experiment with alliteration. Allow them enough time to
covimet up with ther own ideas and encourape thism Lo wse o dictionary o compliete
the seniences. Ask them to include ideally three words with the target sound/letier.
Momnitor and provide help

3. Fast finishers can compare their senlences in pairs.

CORE

Feedback

Invite learners 10 read out a sentence for the whole class, Write the words with the
target letiersfsounds on the board so that learners can see the variety.

Learnars' own answars
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Waorkbook Workbook: Activity 2
page 62 1. This task allows learners 1o experiment with repetition.
2. Do the first question together as a class. Write the completed sentence on the board:
Because frlends are tmportant. Becouse fomily is important, Point out that the noun
has changed each time and the adjective has stayed the same, but you could change
the adjective instead and have, for example Broauwse friemdy are imporfont. Because
friends gre fun. Braonstorm sdeas (rom learners and write them on the board. When
you you have encough ideas, see il there are any words that po maturally togethier
(look oul for alliteration or assonance).
3. Allow a few minutes for pairs of learners to complete the patterns with their ideas
4. Pairs compare their ideas with other pairs.
CORE
Feedback
Invite learners o read oul a set of sentences for the whole class
Answers
Learners’ own answears
Workbook Workbook: Activity 3
page 52

|. Thas task allows learners to experiment with the onomatopoeia words encouniered
in the extract, oy well as some other common ones.

2. Read alowd the onomatopoeia words from the word box, repeating them a few times
together for effect and emphasising the following: the plosive b and the extended e
in heepr; the =z at the end of bz the ff in fup; the wh and sibilant s 10 whisper; the
i in sguawk; the ingering sibilant o in croxh. Encourage learners o practise them
in pairs

3. Give learnets a minute to label the photos

DESIRABLE

Feedback

Point 1o & photo und ask all the learners together to call out the snomatoposia word.
Write it on the board and point out which sound it represents,

R
1 squawk: 2 crash; 3 whisper; 4 buzz: 5 flap; 6 beep

|'|-|-n Lk

1. Play a matching game with the onomatopoecia words. Distribute the onomatoposia
word cards so that each lerner has a card, and so that a word 15 held by at least
Iwo leamers.

. Ask learners o mingle and make the sonnd their word represenis. As they walk
around, they should listen o find their pariner

3. Al the end, have learners stand in pairs The pairs take turns to make their sound

for the rest of the class to call out the onomatopoeia word.

4. Vanation: To make this harder, hand oul word cards with dee, bind, cat, cor, e,

seagull, Learners make the appropriate sound until they find their partners

I-ad




Learning styles catered for (/):

Visual ¢

Auditory

BeadWrite ¢

K inacsthetic o

Assessment for learning opportunities {/):

Dbserviition

Student sell-nssessment

Oral guestioning

Peer assessmienl

Quiz

Student presentation

Written work and
‘-L‘L"d.hilt'k

Verbal feedback




Vocabulary table

burupapy

yraads fo uvpy
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288 Project lesson research strategies

» Where possible, you should do research for the project at home before the
lesson.

= One useful option is fo look for images and information in English on the
Internet.

Type in search terms in the search bar of your search engine. Cn English
sites, you don't need to use punctuation or capital letters and you can
ignore small words such as and and the. Be as specific as possible. Use
keywords. Think about possible synonyms. Here are some useful search
terms for the projects in Grade 9:

Unit 1: inferior design. room plans, foor plans, architecture

Unit 2: conservation, environment, endangered animals, endangered
species, animal charifies

Unit 3: building design. school design, modern schools. building materials,
fioor plans

Unit 4: (search for the following with your choice of mobile phone

cover, footwear, car) innovative product design, original features, latest
technology, on trend., state of the arf, novelly, culting-edge

Unit 5: opp design. clever apps. app solutions

= If access to the Internet is not possible, you could visit a library and consult
encyclopaedias or other reference books. Try to find any in English as they
will give you the right sort of vocabulary.

* Depending on the unit, you could visit shops. offices or organisations to
lock for brochures:

Unit 1: an estate agent's

Unit 2: a wildlife centre

Unit 3: an architect’s office

Unit 4: mobile phone shop, shoe shop, car showroom
Unit 5: mobile phone shop

= Additionally, you could find pictures in magazines and catalogues, or even
take photos yourseif!

= Always remember to add the source of your information (Internet site, book
titles) on any the visuals of your presentation.



Role cards for Coursebook Activity 7

D R o R I A A R I I N O I R R R i R i e e Sy

J;E Role card 1 E
' You live in the rainforest. All your food and water comes from !
. the forest. Deforestation will affect your way of life. ;

_______________________________________________________________

______________________________________________________________

J&: Role card 2

You are a company director. You plan to burn a large area of :
rainforest to plant oil palms. You see the possibility of developing :
new biofuels in the world market as governments want to reduce |
the use of fossil fuels. :

_______________________________________________________________

J&' Role card 3
. You are an employee of an oil palm company. You know people
I
' living in the rainforest and know their concerns. However, you

i

|

live in a village outside the forest. The company provides you
with food and accommodation and pays you well.

D o A L T T R R B T N T R e

cfk: Role card 4
i You are a member of a conservation group. You are concerned
. about the global impact of deforestation.

b o e e o o om m m  m om mmomomm owomowm mm



PCM 4 Mystery structures for Coursebook Plenary activity

Match these famous structures to the type of structure they are, and to
the city they are found in.

ibridge} E tower ! E memorial 1 Etornbf [opem hnusei
E mosque i Enfﬁce huilding[ { stadium } i bell tower 1 [ hotel E

|

Jx -

el

L - |
:

{ Paris i g Sydney } 1Snn anciscﬂi |Abu Dhabi{ | Agra

{Agra |
El Giza Dubai [ London E 1 Dubai ;



6V Matching activity for Coursebook Activity 3

; a pot of yoghurt

a bag of cri
g = 1 a bottle of water E

l a slice of cake i
a fin of tomatoes

-_-
5,

=D

i a box of matches ; a jar of olives
| @ bunch of bananas T

E a bunch of flowers a packet of biscuits ‘}




PCM 6 Tangrams for Coursebook Plenary activity

Tangram is an ancient Chinese puzzle. This activity is sometimes called ‘seven
pieces of cleverness’. The object of the puzzie is to rearrange the pieces of a
square (the puzzie pieces) to form figures using the Tangram pieces.

1 Start with a shape (like a square) and
divide it into the shapes shown with a
ruler and a pen or print it.

2 Cut out the pieces.

3 Use dll seven of these pattern pieces

to recreate a picture on the pattern
card.

Here you have some Tangrams. Make them and explain how you did it.
It's fun!




S A Story extract for Coursebook Activity 5

Duha opened his eyes
slowly. There was this
sharp pain at the back
of his head and he felt
the ground moving
underneath him. These
were the least of his
worries. His biggest
problem was his sight.
"Am1blind?" he
thought to himself, and
telt the sweat dnpping
down his forehead. He
opened his eyes, then
shut them, open, shut,
open, shut. Nothing. il |
Just pitch-darkness. "Oh
dear!" he cried and fell onto his back. He opened his eyes once more and saw the bright
stars shining against the night sky. "Thank goodness! 1 can see!” he whispered and sat up.

sweat: moisture pruduced bv vour body to cool you down when yvou're hot

pitl:h-llarlmes.ﬁ: Ccom pI ete darkness

whisper: speak in a soft, low voice

It took Duha a few minutes to calm himself down. He had never had an accident with
his camel before. But then again, he had never fallen asleep on a camel before! His
mother was right when she told him not go to the village. She told him to wait until
daylight. But Duha couldn’t wait. He had to see his older brother and give him the good
news. He couldn't prrssih]}' wait the whole night.

As the sun started to dimb behind the dunes, Duha felt lonely and small. There was
nothing but sand all around him. The desert was his home, but he knew that it could

be dangerous. *I must get up and start walking. The village can’t be too far away from
here,” Duha thought. He had only taken a few steps when he saw dust rising in the
distance. Three men on camels were riding towards him. They were riding as fast as they
could. Who were they? "I'm going to find out. Hey! Over here!” he shouted.




